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ABSTRACT 

MOTIVATING AFRICAN-AMERICAN MALES TO ENTER THE ELEMENTARY 

EDUCATIONAL PROFESSION K-5: A PHENOMENOLOGICAL STUDY 

By (Lawrence Van-Ness Bolar) 

Under the direction of (Dr. James Harris, Ph.D. Chair/Advisor) 

The purpose of this study is to discover motivational factors to encourage and motivate 

African-American males to enter the elementary teaching profession K-5. According to the 

national educational statistical data, 300,000 new teachers are hired every year in America and 

only 4,500 of the new teachers hired are African-American males. As noted by the national 

educational statistics, at least 35 percent of public school students are Hispanic or African-

American. According to the statistical data only 15 percent of teachers are Hispanic or African-

American. The National Center for Educational Statistics research indicates an imbalance based 

on the student to teacher ratio centered on race (National Center for Educational Statistics, 2010). 

According to the National Center for Education Statistics 2010 report, African-American male 

educators made up 7.5 percent of all male teachers nationally, and make up about two percent of 

all teachers. As noted in the National Center for Educational Statistics, African-American males 

make up ten percent of the national student population.  The 2010 statistical data leads one to 

believe that the education profession has become undervalued, and marginalized African-

American male teachers as indicated by Williams research (Williams, 2012). According to 

Harper and Davis, the education profession is not viewed as an encouraging profession to work 

in (Harper & Davis, 2012).   

 Four research questions were employed to lead the research. The data was collected from 

13 African-American male teachers at the elementary school level. The participants included 
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active elementary teachers and administrators in Virginia. Data collection occurred through 

teacher and administrator interviews. The findings of the study showed the reasons for African-

American males being underrepresented in the elementary teaching profession. The participants 

expressed a desire for the educational world to fully embrace African-American male teachers 

and utilize their unique skills and abilities to have a positive impact on the lives of students, 

especially African-American males. In a school setting, being able to relate to the staff and 

administrative individuals is important; kids need to see people similar to them so they have a 

positive vision to emulate (Henze et al., 2002, p. 86).   
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Chapter I 

 

Background  

The overriding purpose of this study was to determine relative motivational factors to 

encourage and motivate African-American males to enter the elementary teaching profession  

K-5. The number of male teachers in the elementary grades is miniscule compared to the 

education field as a whole. Elementary schools in particular have had a steady decline in the 

percentage of male educators since 1981 (Kenny, 2004). According to the national educational 

statistical data, 300,000 new teachers are hired each year in America. In this group of newly 

hired educators you only have 4,500 African-American males.  Kenny indicated, elementary 

schools in particular have had a steady decline in the percentage of male educators since 1981 

(Kenny, 2004).  As noted by the national educational statistics, at least 35 percent of public 

school students are Hispanic or African-American. According to the statistical data, only 15 

percent of teachers are Hispanic or African-American. The National Center for Educational 

Statistics 2010 research indicates an imbalance based on the student to teacher ratio centered on 

race (National Center for Educational Statistics, 2010). In 2010, African-American male 

educators comprised approximately 7.5 percent of all male teachers nationally, and make up 

about two percent of all teachers. As noted in the National Center for Educational Statistics, 

African-American males make up ten percent of the national student population (National Center 

for Educational Statistics, 2010). According to Duncan, “It is especially troubling that less than 

two percent of our nation’s 3.2 million teachers are African-American males. It is not good for 

any of our country’s children that only one in 50 teachers is an African-American male” 

(Duncan, 2010). 
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Statement of the Problem  

The purpose of this study is to discover motivational factors that encourage and motivate 

African-American males to enter the teaching profession K-5. Williams indicated that African-

American male teachers are disproportionately represented in the elementary public school 

systems in the United States (Williams, 2012). This phenomenological study will provide links 

to poor academic performance, unequal disciplinary actions, and errant special education 

designation of African-American male students (Levister, 2009). According to Dogan, African-

American male teachers improve the scholastic achievement of African-American male students 

(Dogan, 2010).  

Theoretical Framework  

The presence of the African-American male in the education profession is becoming rare 

(Duncan, 2010). According to Williams, three theories are employed to frame this phenomenon: 

social cognitive, constructivist learning, and sociocultural theory (Williams, 2012). Williams in 

his research shares how these three theories relate to the interactions of African-American male 

teachers within the classroom and their environments (Williams, 2012). According to 

Hockenbury and Hockenbury, Albert Banduras theory on Social cognitive theory entails learning 

from others through observation, imitation, and modeling (Hockenbury & Hockenbury, 2003). 

As noted by Fritscher, Jerome Bruner’s theory on Constructivism concentrates on individuals 

making sense of the world on their own (Fritscher, 2008). Sociocultural theory was advocated by 

Les Vygotsky; it suggests that there is a presence of “dynamic interaction between individuals 

and society” (Woolfolk, 1998, p. 10).  

Social Cognitive Theory  

According to Cherry, the social cognitive theory introduced by Albert Bandura believes 

that behavior and knowledge is based on environment, emotion, and cognitive ability (Cherry,  

2010). Bandura expressed in his research that environmental factors, emotional capabilities, and 

cognitive processing have a direct impact on human behavior. Cherry noted that in order for an 

individual to reach full potential, all three components must work collectively (Cherry, 2010). 
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Central to social cognitive theory and critical to the ability of individuals to engage in self-

regulation is Bandura’s concept of self-efficacy. Self-efficacy is the idea that people decide how 

to behave based more on belief in their own capabilities of accomplishment rather than in their 

knowledge or skills (Pajares, 2002). For educators, Bandura’s theories hold several implications. 

For instance, ideas of conditioning can still be used in the classroom to help classroom 

management; however, since teachers cannot control the environment the students encounter 

outside school, teachers should look for ways in which they can help students build self-efficacy 

(Bandura, 1994). 

According to Bandura (1994), teachers should use a multi-dimensional approach to 

disseminating knowledge to their students, thus helping students develop different cognitive 

capabilities. Teachers model for their students the desired outcomes and are ready to explain 

differences in their modeled behavior from behaviors that are not desired. 

Constructivist Theory 

According to Cooper, Jerome Bruner, a constructivist founding father, believed effective 

learning requires knowing the resemblances and disparities of situations (Cooper, 2009). As 

noted by Cooper, Bruner’s research believed students past experiences and cultural environment 

persuaded their opinion about the teaching and learning process (Cooper, 2009). According to 

Cooper, Bruner’s theme focuses on sequencing as it relates to a person’s ability to mentally 

process. As noted by Cooper, Bruner’s research indicated that each theme supports the 

development of cognitive abilities like “perception, conceptualization, learning, and decision 

making” (Cooper, 2009, p. 22).  

Cooper indicated that Constructivist theory is defined as a process where “learners 

ultimately construct their own knowledge. This knowledge resides within them, so that each  

person’s knowledge is as unique as they are” (Asynchronous Learning Networks, 1997, para. 1). 

People take on the world alone and other people are merely resources for inquiry and guidance. 

The yearning and aptitude to learn demonstrates an enormous part in this kind of learning. 
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Individuals use their experiences and knowledge to construct, analyze, and synthesis information 

(Cooper, 2009). 

Sociocultural Theory 

Cherry noted that Lev Semyonovich Vygotsky was the chief proponent of the three-

pronged sociocultural theory (Cherry, 2010). Interaction is the first prong of sociocultural theory 

and suggests learning is dependent on intermingling and cooperatively working with other 

individuals. Cooperatively working with other people exposes new ideas and increases an 

individual’s opportunity to better understand the concepts or ideas being taught (Cherry, 2010). 

According to Cherry, the second prong emphases on the impact that imitation learning has on 

student achievement. Imitation learning strongly suggests that the student should duplicate the 

actions of another learner, known as self-regulating. Self-regulating suggest that individuals 

recognize his or her inadequacies and collaboratively learn from other students how to solve 

problems. The third prong is in the zone of proximal development which is the difference 

between what a learner can do with and without help (Cherry, 2010). Individual development is 

integrated with societal development. Through constant interactions, “society doesn't just impact 

people; people also impact their society” (Cherry, 2010, p. 4). This type of learning varies within 

the differing customs of each culture. 

Significance of Study  

The importance of the study was to discover the insights and lived experiences of 

African-American male elementary teachers. The African-American male student population in  

the United States account for ten percent of the total student population. African-American male 

elementary teachers consist of two percent of the teachers in the United States (National Center 

for Educational Statistics, 2010). The public schools in the United states consist of eighty-two 

percent female, and 18 percent male (National Center for Education Information, 2010). The 

research findings will provide school systems with a greater opportunity to recruit and hire more 

African-American males and achieve a racial balance in the teaching force (Williams, 2012). 
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According to Williams’ research, hiring more African-American males could also aid in the area 

of educational leadership (Williams, 2012). African-American males receive a disproportionate 

amount of disciplinary actions due to stereotypes and prejudices held by white teachers (Foster, 

1990). As indicated by Kinsler, over the past three decades the number of African-American 

male teachers has decreased and the number of African-American male student suspensions has 

increased (Kinsler, 2009). Foster research indicates that students receiving instruction from a 

person familiar with their culture would allow the students to face less disciplinary actions and 

increase  the opportunity  to build a more cohesive student teacher relationship (Foster, 1997).  

Additionally, educational leaders could utilize the material from the study to analyze the 

need to employ more minority teachers.  Hiring more African-American teachers could support 

teachers from not placing African-American male students who are routinely placed in special 

education courses unfairly because of their behavior and intellectual capacity (Slater, 2008). This 

research study will assist school divisions in constructing a diverse staff that is willing to work 

with students, helping them harness their energy, increase their knowledge, and focus on making 

academic gains without being placed in special education (Williams, 2012). 

As noted in Williams’ research African-American males historically perform lower than 

any other ethnic or gender group in terms of test scores, graduation rate, and grade point average. 

According to Irvine, students achieve at a higher rate when taught by a teacher of the same race. 

Irvine’s research indicates that African-Americans would benefit from being taught by African-

American teachers (Irvine, 2002). The public educational system could demonstrate advanced  

improvement in overall performance if African-American males improve their individual 

academic performance (Williams, 2012). 

Research Questions  

The following research questions will be used to guide this research study (Williams    

2012). 

1: What motivates African-American males to enter the elementary teaching profession 

    K-5?  
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2: Why is there a shortage of African-American male elementary teachers K-5?  

3: How will having more African-American male elementary teachers be instrumental in   

    improving the academic performance of African-American male students?  

4: In what ways can the recruiting efforts of African-American males into the 

    elementary profession K-5 be strengthened?  

Definitions/Terms  

Academic performance is the level of performance a student displays in an educational 

setting including grade point average, standardized test scores, and honors received 

(Bonneville Power Administration, 2004).  

Achievement gap is the disparity in academic performance between groups of students 

most often used to describe performance gaps. The achievement gap shows up in grades, 

standardized-test scores, course selection, dropout rates, and college-completion rates. It 

has become a focal point of education reform efforts (Williams, 2012).    

African-American is a person of black African decent born in the United States of 

America (Merriam-Webster, 2010).  

Caucasian is a person of European origin often referred to as white (Farlex, 2010).  

Cultural relevancy empowers students intellectually, socially, emotionally, and 

politically by using cultural referents to impart knowledge, skills, and attitudes (Ladson-

Billings, 1995).  

Disadvantaged student are students whose families are eligible to participate in the 

federal free and reduced price lunch program (U.S. Department of Health and Human 

Services, 2004).  

No Child Left Behind is the Elementary and Secondary Education Act of 1965, which 

created the Title I federal aid program aimed at reducing achievement gaps between high 

social economic statues students and low social economic statues students (National 

Education Association, 2002). NCLB ties federal dollars for any school, which cannot 

meet a series of one-size-fits-all standards.  
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 Pseudonym is a name that a person or group assumes for a particular purpose, which 

differs from his or her original or true name (Merriam-Webster, 2010). 

Role model is a person whose success can be emulated by others, especially younger 

people (Dictionary, 2010).  

Teacher-student cultural synchronization is the connection a teacher and student share 

through similar backgrounds, cultural identities, and commonalities used to build and 

foster relationships (Irvine, 2002).  
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CHAPTER II 

LITERATURE REVIEW 

National Center for Educational Statistics 2010 indicates that there is a shortage of 

African-American males in the elementary teaching profession. This study will explore the 

perceptions and lived experiences of African-American male elementary educators to facilitate a 

comprehensive understanding of why there is poor academic performance, unequal disciplinary 

actions, and errant special education designation of African-American male students (Levister, 

2009). This literature review will focus on African- American males in the elementary teaching 

profession and how the shortage of African-American males could be a detriment to young 

African-American males.  

  A phenomenological approach is appropriate for this study because this perspective 

explains a phenomenon through human lived experiences, underscoring the belief that 

knowledge and understanding are embedded in current culture. Consequently, a study of this sort 

reinforces the belief that knowledge cannot be quantified or reduced to numbers or statistics 

(Byrne, 2001).  In qualitative research, the main source of information is from a purposeful 

sampling of individuals with particular knowledge of an event (Vishnevsky & Beanlands, 2004). 

Grounded theory methodology is concerned with developing new theories from data and an 

inductive analysis of qualitative research moving from specific observations to general theory 

(Vishnevsky & Beanlands, 2004; Byrne, 2001). As data is collected and analyzed from African-

American male teachers, the researcher will be searching for a core variable, which will serve as 

the foundation for the theory that African-American male teachers will positively affect 

marginalized African-American male students.  
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Historical Overview 

 In the early 1900s, debate flourished within the African-American community regarding 

education. In the 1900s, African-Americans were kept at their inferior status because (a) poll 

taxes prevented them from voting due to a lack of money, (b) literacy tests hindered their ability 

to vote because of an inability to read, and (c) residency requirements disqualified them to vote 

because of a lack of property (Thernstrom & Thernstrom, 1997). During the 1900’s, African- 

Americans had little to no access to government provided education (Lomotey, 2010). African- 

Americans who wanted an education knew the importance of education and worked to build 

schools within their own communities (Lomotey, 2010). The schools could only offer African-

Americans basic reading, writing, and mathematics. Most African-Americans could not advance 

their skill levels to compete in business or professional interactions (Lomotey, 2010).   The two 

advocates at the forefront of education were W.E.B. Du Bois and Booker T. Washington; “they 

sharply disagreed on strategies for African-Americans social and economic progress” (Two 

Nations of Black America).   

Washington “preached a philosophy of self-help, racial solidarity and accommodation” 

which suggested African-Americans disregard racial inequality and focus on becoming a better 

person and monetary gain (Two Nations of Black America). Washington founded Tuskegee 

Institute and urged industrial education, “where self-help was preached as gospel and where 

students and faculty combined strenuous outdoor labor with their intellectual endeavors” 

(Brands, p. 422). President Theodore Roosevelt was so impressed with Washington’s views and 

strong influence in the African-American community; he invited Washington to the White House 

to share his perspective for African-American advancement in 1901. Roosevelt would come to  
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view this meeting as a political misstep and never offered another invitation to Washington or 

any other individual of color to the White House. President Roosevelt’s action reveals the limited 

role African-Americans played in the American education system (Two Nations of Black 

America).   

DuBois believed “Washington's strategy would serve only to perpetuate white 

oppression” and individual action was necessary (Two Nations of Black America). DuBois and 

others founded the National Association for the Advancement of Colored People (NAACP) 

because they believed in education and supported advancement in the arts and sciences. 

According to DuBois, “social change could be accomplished by developing the small group of 

college-educated blacks he called [the Talented Tenth]” (Two Nations of Black America. p. 3). 

Progress would be made only through excellence and hard work. The philosophies of 

Washington and DuBois separated people into the radical and conservative wings (Two Nations 

of Black America). This division in the African-American community weakened social and 

political advancement in public education for African-Americans (Two Nations of Black 

America). 

Brown vs. Board of Education 

Fifty-three years after Washington and DuBois’ efforts to promote African-American 

education, education changed forever with the court ruling in 1954: Brown vs. the Topeka Board 

of Education. This ruling is the single most important court ruling in the history of American 

education (Alvarez & Brown, 2002; Blanchett, Brantlinger, & Shealey, 2005). In 1951, in 

Topeka, Kansas, thirteen parents in proxy for their twenty children started a lawsuit against the 

school board against segregated schools (Alvarez & Brown, 2002). The lawsuit demanded public  
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policy to reverse racial segregation. Kenneth Clark’s statement was a key component in the 

ruling. Clark, a psychologist, conducted a psychological test with dolls. The result of the test 

demonstrated how African-American students correlated good behavior with white dolls and bad 

behavior with black dolls (Clark & Clark, 1947). The decision by the  Supreme Court  was that 

segregation based on race was unconstitutional. According to Chief Justice Earl Warren, "To 

separate them from others of similar age and qualifications solely because of their race generates 

a feeling of inferiority as to their status in the community that may affect their hearts and minds 

in a way unlikely to ever be undone” (Clark & Clark, 1947).   

According to Toppo, before Brown v. Board of Education (1954), minority 

neighborhoods, boroughs, districts, and counties across America, teachers and administrators 

were considered honorable and good-paying careers for African-Americans, Hispanics, Asians, 

and Native Americans. The teaching and administrative roles in education provided an avenue 

for Blacks and minorities to enter the middle class. Also, minority teachers and principals in their 

communities were positive role models for the young children in their care. They enjoyed the 

process of developing relationships and fostering knowledge among young adults. Even low-

performing Black students profited from their relationships with Black teachers and 

administrators. These teachers and administrators instructed young people how to relate to each 

other so they would be able to affect the world (King, 1963). Approximately 82,000 African-

Americans teachers were teaching two million Black children in America in 1954 (Toppo, 2004).  

As noted by Bruner and Haley, school integration in the 1950s and 60’s was a very 

challenging process. Most individuals during this period in history did not appreciate African- 

 

http://en.wikipedia.org/wiki/U.S._Supreme_Court
http://en.wikipedia.org/wiki/Unconstitutional
http://en.wikipedia.org/wiki/Chief_Justice_of_the_United_States
http://en.wikipedia.org/wiki/Earl_Warren
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American students learning side by side to Caucasians (Lomotey, 2010). In the 1950s and 1960s, 

racial tension became an eminent factor in every part of life; integration of schools was not 

seamless (Brunner & Haney, 2007). Similar to the Little Rock Nine in Arkansas (1957), students 

who yearned to have the same opportunities as Caucasians faced angry mobs and apprehensive 

parents (National Park Service, 2006). Desegregation caused individuals who were against it to 

create other ways to differentiate between blacks and whites (Lomotey, 2010). Lomotey 

indicated that once the schools integrated, many students experienced unjust treatment. African-

American students were labeled as special education, faced unfair discipline practices, received 

less qualified teachers, and had a far worse educational experience than their Caucasian 

counterparts (Lomotey, 2010). African-American students were often recommended for 

placement into special education classes by the classroom teacher (Algozzine, Christenson & 

Ysseldyke, 1982). This permitted the teachers to modify the class to their personal requirements 

and to eliminate the problematic students. The consequence of categorizing students for special 

education under false pretenses was ill preparation for assimilation into society and deprivation 

of a fair academic and social curriculum (Harry & Anderson, 1994).  

However, school integration did not necessarily involve staff integration. African-

American administrators, especially in the South, lost their jobs and influence during 

desegregation. Black administrators were no longer tied to African-Americans schools, and they 

often were moved into the larger system, fired, or demoted (Fulz, 2004). Career trajectory for 

African-American principals was disastrous during the eleven years following the Brown case. 

Fulz (2004) reported many discriminatory firings and demotions of African-Americans 

principals. For instance, of 467 school districts observed, 34 districts dismissed their African-

Americans  
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principals, and 386 African-Americans principals (60%) had been demoted. In eleven southern 

states, researchers estimated that 90% of African-American principals lost their jobs. In 1964,  

African-Americans principals held positions in all of Florida’s sixty-seven school districts, but 

by 1974, the number had diminished to forty school districts (Toppo, 2004). From 1967 to 1971, 

the number of African-Americans principals in North Carolina decreased from 620 to 40 (Toppo, 

2004). The forty African-American educators who remained were either demoted, or forced to 

retire (Toppo, 2004).  

According to Toppo in 1954 to 1965, 38,000 African-American teachers and 

administrators lost their jobs (Toppo, 2004). African-American teachers hired between 1958 and 

1968 in desegregated districts throughout the State of Arkansas remained uncommon. In Texas, 

during the 1960s, approximately 5,000 White “substandard” teachers were employed in the state; 

African-American teachers who had better credentials were told to find work elsewhere or take 

up a new profession (Toppo, 2004). From 1975 to 1985, the number of African-American 

college students majoring in education decreased significantly, by 66% (Toppo, 2004). Between 

1984 and 1989, an additional 21,515 African-American teachers in the United States lost their 

jobs (Toppo, 2004).  

Elementary School Teacher Salary (United States) 

Elementary school teachers earn an average salary of $40,882 per year (PayScale, 2014). 

To work as an elementary school teacher, patience is a requirement. Elementary teacher’s duties 

include preparation, correction, and grading of assignments and tests. The teacher has to have the 

ability to counsel students when there are classroom issues, keep up with attendance as is  
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required by the school, coordinate educational field trips, and maintain order of a large group of 

children in and outside of the classroom while on school property.  The teachers’ minimum  

requirements include certification from the state in elementary education and a Bachelor’s degree 

in Elementary Education. Elementary school teachers are required to be able to listen and speak 

for long periods of time and spend hours walking, standing, and occasionally sitting (PayScale, 

2014). 

 The teaching profession is both a physically and mentally challenging career. This 

occupation requires five days a week in the classroom from morning to midafternoon and 

requires time spent at home to be focused on grading papers, and creating outlines of study and 

lesson plans. Teachers are expected to keep track of grades and have open communication with 

both students and their parents and be able to maturely address any issues that may arise with 

behavioral problems or grades (PayScale, 2014).  

According to Hamlet (2012), article on Exploration of African-American males and the 

influence of race, gender and teacher beliefs about their academic success, there has not been a 

shortage of calls to improve teaching. Based on the federal law, the No Child Left Behind Act has 

mandated that school systems have highly qualified teaching in the nation's public schools. 

Although the question still remains, "What makes an effective teacher, particularly of African-

American males in an urban environment?" Hamlet indicated that African-American males in 

public schools are the hardest hit, having the lowest achievement rates on standardized tests and 

the highest dropout rates of approximately 50% or more. Hamlet’s research states, that the 

majority comes from low social economic status and single parent families, having limited 

learning resources and facilities at home. Hamlet indicated that their behavior leads to frequent 

suspensions, transfers, and eventually many of them drop out from school before graduating. 



15 

 

Many find themselves in situations that warrant them to be placed in special education classes. 

According to Hamlet, there has been no greater challenge than how to improve the academic 

success of African-American males in public schools. Hamlet indicated that all facets that affect 

African-American males stem from such ideas as educational inequities, denial of education, 

substandard inner city schools, the race and gender of teachers and finally, teacher quality 

(Hamlet, 2012). 

The 2002 Pajares Study  

According to Pajares’ 2002 study, the social cognitive theory was similar to a triangle. 

The similarity was based on the influence of an individual’s behavior. The behavior’s influences 

were at the top of the triangle.  Behavior was at the top, with the middle and base consisting of 

personal and environmental factors. Pajares suggested the three areas are influenced by one 

another.  If a child was born an African-American male to a single mother (personal factor), who 

lived in a poverty stricken area with no positive role models (environmental), this could lead to 

negative behavior (Parajes 2002). Parajes’ study revealed that harsh personal and environmental 

factors could be overcome through models of good behavior from a familiar individual. The 

study fixated on the effects of emotional and behavioral modeling of African-American male 

teachers compared to that of Caucasian teachers working with African-American male students 

in the same classroom.  Pajares study focused attention on four things: observation, interviews, 

mentoring, and casual conversation (Parajes 2002). Pajares asked African-American male 

students two questions: 

 1. Do you feel that your behavior/performance is better in the classroom of   

     African-American teachers (Parajes 2002)?   

2. Why do you behave/perform better with African-American teachers than White   

     Teachers (Parajes 2002)?  
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According to Pajares, two central themes that emerged from the interviews were that (a) 

African-American male students’ behavior and performance were better because they could 

relate to African-American teachers, and (b) the appropriate behavior was modeled by a person 

who looked like them. Pajares study revealed that the social cognitive theory was relevant 

(Pajares, 2002). 

Public Education in the 21
st
 Century  

According to Curry, the American public education still needs help sixty years after 

Brown vs. Board of Education.  Curry indicated that the Brown case is still relevant and each 

new generation needs to be reminded that separate but equal is generally not equal. Each 

successive generation of educators should not simply celebrate the passage of Brown vs. Board 

of Education, but be aware of the complexity of the ruling and its impact on today’s educational 

system. According to curry, Brown was necessary to correct the lack of many basic civil and 

equal rights for the African-American. However, in the process of providing this remedy, 

sufficient efforts were not provided nor were problems acknowledged regarding ancillary 

consequences of the court action. The appointment and equal opportunity of African-American 

principals and teachers still remain a continued need. As the nation’s schools have entered the 

21
st
 century, student populations have become more diverse (Curry, 2004). 

According to Hodgkinson (1985), by 2020, if the immigration rate continues to increase, 

44 million Blacks and 47 million Hispanics will be residents of the U.S. Such diversity manifests 

itself in linguistic issues. An estimated 35% of school children live in linguistically and 

ethnically diverse homes. For example, one elementary school in Northern Virginia has reported 

over 80 languages being spoken in its halls (Hodgkinson, 1985). Since this report was produced 

more than a decade ago, an increase in the variety of languages has more than likely increased. 



17 

 

Consequently, America will need role models to mirror the diversity of America’s ever changing 

ethnic society (Hodgkinson, 1985).   

According to the U.S. Bureau of Labor Statistics (2009), there are 4.8 million teachers in 

the United States, of the 4.8 million teachers only two percent are African-American males 

(Black male teachers, 2009).  The shortage of African-American males in teaching is caused by  

diminished salaries, absence of coaching jobs at the elementary level, perceived social status of 

teaching, and the issue of physical contact being misconstrued (Callas, 2003; Diamond, 2003; 

Walzer, 2003; Williams, 2001).  

Multicultural Education 

According to Banks & Banks, the major aim of Multicultural education is to create equal  

educational opportunities for students from diverse racial, ethnic, social-class, and cultural 

groups. The goal is to help all students to acquire the knowledge, attitudes, and skills needed to 

function effectively in a pluralistic democratic society and to interact, negotiate, and 

communicate with peoples from diverse groups in order to create a civic and moral community 

works for the common good (Banks & Banks, 1995).  

Banks & Banks indicated that proponents argue that students need high self-esteem in 

order to learn well, and self-esteem results in part from having teachers who resemble the 

students:  

I am not suggesting that excellent teachers of diverse students must be of their students’ 

ethnicity. However, we should strive to make our teaching force diverse for teachers who  

share the ethnic and cultural backgrounds of our increasingly diverse student bodies to    

provide insights that might otherwise remain hidden (Banks & Banks, 1995). 
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 A chapter in the Handbook of Research on Multicultural Education argues that “when 

students and teachers share a common cultural background and are able to engage in productive 

interactions, it is possible that they might develop attachments to education that they otherwise 

might not”. Advocates of identity-based multiculturalism believe students’ motivation to learn is 

increased when their group figures prominently and distinctively in the material they are 

learning. In other words, children find it easier to relate to individuals in the text books that look 

like them such as African American and Hispanic figures (Hochschild, & Scovronick, 2003; 

Delpit 2006).  

Vernon Smith (2004) conducted a study to see how many high school students would be 

interested in entering the public education system. Smith study included African- American male 

honor students and graduates (Smith, Mack, & Akyea, 2004). Smith’s study showed that the 

majority of students were not interest in pursuing teaching as a career (Smith et. al., 2004). The 

study showed that the students who were interested in teaching recognized several incentives: (a) 

a former teacher influenced their life, (b) the opportunity to be a positive influence, (c) learning 

something new from students, and (d) lack of male figures in the classroom (Smith et. al., 2004). 

An under-representation of African-American male teachers  

exists in the kindergarten through 5
th

 grade. According to the National Center for Education 

Statistics, a number of research studies have been conducted to try to understand why African-

American males fail to enter this career field in large numbers.  The researcher will explore what 

motivates and influences African-American males to enter and remain in the elementary 

educational profession K-5 (National Center for Education Statistics, 2010). 

The public school system student population is always changing, however, the education 

profession has not; African-American male teachers remain extremely low in the teaching 
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profession (Campbell-Whatley, 2008; Irvine, 2002; Johnson, 2008; Mitchell, 2010; Snyder, 

2008). There research explored factors related to the under-representation of African-American 

male educators particularly in K-5.   

The Secretary of Education, Arne Duncan, is pushing an initiative to recruit 80,000 

African-American male teachers by 2015. Duncan’s initiative is designed to inspire African-

American males to enter teaching the teaching profession (Turner, 2011). According to Turner, 

Duncan plans to visit historically black colleges and universities (HBCU) along with actor/ 

director Spike Lee. Duncan and Lee indicated that their visit to the schools is part of the national 

teacher recruitment campaign. The campaign is designed to promote and increase the number of 

African-American males to become highly qualified teachers.  Duncan and Lee indicated that 

they plan to share with the schools and students why African- American male teachers are 

needed in classrooms today (Turner, 2011). Duncan believes recruiting more African-American 

men to enter the classroom will solve several problems in the black community to include gang 

violence, high school dropout rates, and fatherless homes (Duncan, 2010). According to the 

National Education Association (NEA,2009), men comprised just 24.4 percent of the total 

number of teachers in 2006.  Males teaching in the public schools in the United States is 

currently at a 40 year low. For example, Arkansas at 17.5 percent, and Mississippi with 17.7 

percent, has the lowest percentage of male teachers while Kansas at 33.3 percent, and Oregon 

with 31.4 percent boast the largest percentage of men leading the in classroom (NEA, 2009). 

Bryan Nelson, the founder of Men Teach (2007) a nonprofit organization dedicated to recruiting 

male teachers, suggests three key reasons for the shortage of male teachers: low status and pay, 

the perception that teaching is "women's work," and fears of the accusation of child abuse. As 
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stated by the National Education Association, many men once in the profession said they quit 

because of worries that an innocuous contact with students could be misconstrued (NEA 2009).   

According to Graziano, remaining in education is unique to each individual. For instance, 

the impetus may be intrinsic, extrinsic, or aesthetic; however, to remain in education one must 

have passion, feel connected to their students, and have a strong desire from within to make a 

difference in the lives of others (Graziano, 1997). Recruiting highly qualified staff is extremely 

challenging but retaining staff is equally as challenging (Henze, 2002). Graziano indicated that 

fourteen percent   of  teachers leave  the profession after their first year and twenty-four percent  

of the teachers leave after the second, thirty-three percent after the third, forty percent after a 

fourth year, and forty-six percent after only five years (Graziano, 1997).  

As indicated by Graziano, the majority of teachers who changed careers left because of a 

better opportunity or dissatisfaction with administration or environment (Graziano, 1997).  

There were several indicators as to why teachers left the profession. Several teachers left to 

pursue a different profession, or to attain better salaries and benefits (Graziano, 1997). 

According to Boyer, there are several major factors as to why it’s challenging to retain 

teachers. The major factors revolve around higher wages, better working conditions, increased 

support from administration, and mentoring, which have considerable influence for teachers 

(Boyer, 2003). The California Action Plan, Boyer (2003) explained several retention strategies.  

Boyer believed teacher retention could be enhanced by making defined class sizes, “providing 

equitable and adequate classroom facilities [and] appropriate materials, properly preparing 

district and school administrators, and providing meaningful professional development” (pp. 

1.39-1.45). 
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According to Ingersoll & May, the Flora Family Foundation set out to answer these 

questions of minority teacher recruitment and retention. Ingersoll and May analyzed two decades 

worth of data from the late 1980s to 2009 from a large U.S. Department of Education national 

survey of teachers and administrators. The researchers did not focus on the contentious question 

of whether minority teachers are better at teaching minority students. Rather, their objective was 

to use the best national data available to ground the debate over the extent of shortages (Ingersoll 

& May, 2011). 

According to Ingersoll and May, there are several gaps between the percentage of 

minority students and minority teachers in United State schools. Ingersoll and May indicated that 

in the 2008-2009 school year, 34% of the national school population was minority, and 41% of  

all elementary and secondary students were minority. However, only 17.5 % of all elementary 

and secondary school teachers were minority. The Ingersoll and May data concluded that these  

gaps have persisted in recent years largely because the number of white students have decreased 

while the number of minority students have increased. Ingersoll and Mays research suggests the 

shortfall of minorities is not because of the attempt to recruit minority teachers (Ingersoll & May, 

2011).  

Teaching demographics consist of a predominantly female population and in recent 

decades, it has become increasingly so, but this varies by race and/or ethnicity. Over the past 20 

years, the number of white male teachers increased by only 18%, but the number of minority 

male teachers increased by 92%. Currently, males represent about twenty-four percent of white 

teachers and of minority teachers (Ingersoll & May, 2011).  Although we see this increase in 

male educators, the gender is still heavily underrepresented in the classroom, especially 

minorities. In contrast, data states in 2003-2004, 47,600 minorities entered the teaching 
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profession, but by the following academic year 57,000 had left the profession (Ingersoll & May, 

2011). 

According to Ingersoll & May, minority teachers rather than Caucasian teachers are 

normally recruited and hired in public schools serving high-poverty, high-minority, and urban 

communities. Minority teachers rather than Caucasian teachers are normally found working in 

hard-to-staff schools. As noted by Ingersoll and May, minority teachers entered teaching at 

higher rates than their Caucasians counterparts twenty years ago; however, they have left schools 

at a higher rate (Ingersoll & May, 2011). 

Kenny indicated that the number of male teachers in the elementary grades is miniscule 

when compared to the education as a whole.  That percentage has steadily declined since 1981 

(Kenny, 2004). According to Kenny in 1981, 17% of teachers in elementary education were 

males. In 2004, they constituted only nine percent of elementary education teachers (Kenny, 

2004). Unless the decline of male teachers in elementary schools is addressed, many male 

children will not have an opportunity to interact with a positive male role model in their 

formative years. In the absence of a strong paternal figure, many male children take the initiative 

to learn how to become men, often finding a tumultuous path toward crime and academic 

underachievement. This problem is especially pernicious in the African-American community 

where the paucity of positive male role models is widespread. African-American male teachers 

play an especially important role in the identity formation of young African-American boys and 

girls, who are bombarded with negative stereotypes and courted by unscrupulous role models 

such as drug dealers, rappers, and harlots (Appleby, 1994).  

A variety of studies have been conducted on the effects of hiring male teachers in the 

elementary grades. Appleby (1994) has studied the feminization of the early grades for decades 
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and always saw it as an area of concern.  In his historical study, Wanted: 20,000 Male First 

Grade Teachers, Vairo (1969) states one of the most critical issues facing elementary schools is 

the scarcity of male teachers and faculty (Vairo, 1969). In recent years, parents have been 

especially instrumental in asking for more male teachers in the classroom. Parents (especially 

mothers) want their children to see that men can be nurturing and caring (Vairo, 1969).  

According to Rice-Boothe article on the lack of African-American males in teaching 

there are various reasons as to why African-American males are not entering the education 

profession (Rice-Boothe, 2011). Rice-Boothe listed the following five reasons for the lack of 

African-American males entering the profession: (a) other opportunities, (b) salary, (c) lack of 

esteem, (d) barriers to entry, and (e) perceived femininity (Rice-Boothe, 2011). As indicated by 

Brown, there are similar factors to Rice-Booth as to why the lack of males in teaching stems 

from low status and pay, the perception teaching is women's work, and the fear of accusation of 

child abuse (Brown, 2008). As noted by Brown, President Weaver, the President of the National 

Education Association recognizes that there is a lack of support, respect, and involvement for 

male teachers (Brown, 2008). Pang & Gibson indicated that Black educators brought something 

to education that couldn’t be found in textbooks such as culture and should be included rather 

than excluded from education (Pang & Gibson, 2001). African-Americans can enrich the lives of 

many diverse students because they possess colorful stories of history filled with lessons on 

strength, oppression, success, and life experiences (Milner, 2006). The problem with African-

American males entering the profession didn’t just appear. According to 1995 data, the 

distribution of African-American teachers was only six percent, while the distribution of white 

teachers was at eighty-nine percent (Arends, Winitzky, & Tannenbaum, 2001). 
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Recruit and Employ Highly Qualified Teachers, Administrators & Support  

 According to Harris, teachers, therefore, make up the bedrock of instructional activities 

for students (Harris, 2005).  Harris being a former principal and superintendent in various large 

school divisions in the United States and Japan, believe that hiring highly qualified teachers is 

essential to all students’ success. Harris demonstrated and documented this concept in his book, 

10 Essential Strategies to Student Success. The number one strategy a school system should 

employ is hiring highly qualified teachers. The reason is the number one strategy in Dr. James  

Harris 10 Essential strategies are because teachers spend the bulk of their day working with 

students (Harris, 2005). 

Numerous scholars and commentators have argued that there is a growing disparity 

between the degree of racial/ethnic diversity in the nation’s student population and the degree of 

diversity in the nation’s elementary and secondary teaching force ( Quiocho & Rios, 2000; 

Torres et al., 2004; Villegas & Lucas, 2004; Zumwalt & Craig, 2005). The National Council for 

Accreditation of Teacher Education first included “diversity” standers in 1976 which was later 

removed in 2006. 

The nation’s student body has changed drastically; however, the nation’s teaching 

population has not. As indicated by Quiocho & Rios, there are several who argue that teachers 

have become less diverse and more homogeneously Caucasian.  According to Quiocho & Rios 

there are three arguments as to why increasing the racial/ethnic diversity of teachers would be 

beneficial. The demographic parity express the importance’s of minorities as excellent role 

models for all. According to Quiocho & Rios, the racial/ethnic makeup of the teaching force  

should replicate that of the student population (Quiocho & Rios, 2000; Villegas & Lucas, 2004). 
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Irvine indicates the importance of “cultural synchronicity” and its effect on the student 

population (Irvine, 2002). Irvine indicates the advantage of minority students being taught by 

minority teachers stems from “insider knowledge” based on having   similar life experiences and 

cultural backgrounds (Villegas & Irvine, 2010). Research indicates that minority teachers are 

more likely than any non-minority candidates to seek employment in schools serving  

predominantly minority student populations, often in low-income, urban school districts 

 (Foster, 1997; Ladson-Billings, 1995; Quiocho & Rios, 2000).  

Over the past several decades, organizations such as the Education Commission of the 

States (2003), the American Association of Colleges of Teacher Education (1993), and the 

National Educational Association (National Collaborative on Diversity in the Teaching Force,  

2004) have advocated and implemented a wide range of initiatives designed to recruit minority 

candidates into teaching. These efforts have included future educator programs in high schools, 

partnerships between community colleges with higher minority student enrollments and four-

year colleges with teacher education programs, career ladders for paraprofessionals already in 

the school system, and alternative certification programs (Clewell & Villegas, 1998).  

Significance of Hiring African-American Male Teachers  

According to Arend’s article on the significance of Hiring African-American male 

teachers, it’s important to hire more African-Americans because the public education system has 

changed education. The national population is forty-one percent minorities and progressing 

(National Center for Educational Statistics, 2005). The teaching profession has been unable to 

change (Arends, et al, 2000). Caucasian teachers remain at ninety percent while, African 

Americans are seven percent, and three percent are individuals of Hispanic and Asian 

backgrounds (National Center for Educational Statistics, 2005). Research indicates that African-
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American male students account for ten percent of the total student population in America, but 

African-American male teachers account for only two percent of the teaching profession 

(National Center for Educational Statistics, 2005). 

According to Brown’s, article entitled ‘‘Brothers Gonna Work It Out:’’ Understanding 

the Pedagogic Performance of African American Male Teachers Working with African 

American Male Students throughout most of the twentieth century, the question was less about 

just having a black teacher, but more about what kind of black teacher would provoke social and 

political changes. Brown indicated that by the late 1980s and early 1990s, there was a growing 

concern about the significance of culture to improve minority student achievement; several 

studies emerged regarding the pedagogical practices of the African-American teacher (Foster 

1997& Irvine 1990a, b). 

 A significant part of this research addressed the pedagogical skills aspects of the black 

teacher. Scholars have drawn from a variety of theoretical frameworks such as African-centered 

pedagogy (Irvine 1990a, b; & Ladson-Billings, 1995), Black feminism (Dixson 2003), Black 

womanist thought (Beauboef-Lafontant 2002, 2005), critical pedagogy (Ball 2000) and critical 

race theory (Lynn 2006) to illustrate the cultural and ideological dimensions of African-

American teacher performance. From the late 1980s to present, three aspects of Black teacher 

performance has been the focus: (1) verbal/rhetorical capacity; (2) social interactions; and (3) 

implicit and explicit use of cultural/political discourse (Foster 1987, 1991a, b, c, 1994, 1997; 

Howard 2001; Irvine 1990a, b; King 1991).  

According to Irvine (1990), culturally responsive teachers employ a variety of speech 

acts such as ‘‘repetition, call and response, variation in pace, high emotional involvement, 

creative analogies, figurative language, vowel elongation, catch phrases, gestures and body 
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movement (p. 60).’’ The other strategies are black teachers’ social interaction with African 

American students (Irvine, 1990). Additionally, researchers note such interactions involve 

teachers’ use of personal stories, joke telling, and dialect to help foster relationships with their 

students. Researchers also maintain black teachers employ a common political and cultural 

discourse in their practice. For example, some studies illustrate how African-American teachers 

will regularly express to their students the political importance of education to their larger social 

and political worlds (Foster, 1997) 

According to Byron L. Daniel’s research, Evaluating Academic Achievement of African-

American Male Students in Guilford County, North Carolina Public Schools, the home and the 

public school classroom have been key environments in the African-American community and 

have been instrumental in developing identity and encouraging academic progress. Despite the 

dropout rates of African-American males in secondary school, grades have increased while 

academic achievement scores in the primary grades have not.  Daniel’s research noted that the 

racial and gender composition of elementary school teachers did not match that of the students. 

This may contribute to the disproportionate achievement scores between African-American and 

European American students (Daniels, 2010).  

Daniels’ quantitative study examined the possible significant relationship between 

African-American male teachers and the academic achievement of African-American male 

students in Guilford County, North Carolina Public Schools using the Frequency Exact Test 

(Fischer's Exact Probability Test). The study compared six fifth-grade classroom’s teachers: 

three with African-American male teachers, three with European American male and female 

teachers, and African-American female teachers, both of which had an average of four to nine 

African-American male students in an average class of 20 to 30 students. The results could be 
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used to assist in further evaluations of reasons for academic discrepancies. Potential solutions are 

discussed to decrease the achievement gap between African-American youth and European 

American youth (Daniels, 2010).  

According to White Exclusion by Choice, there are various reasons as to why African-

American males don’t enter the teaching profession. For instance, African-American males home 

lives, lack of opportunities, personal interactions while in school, and the lack of financial 

stability (White, 2009). African-American males normally live in single-family residence or in 

an abusive home (Passley, Gerring, & Gerson, 2006). According to Berger, living in single-

family homes can be extremely damaging to a child and causing negative trends in daily 

practices: difficulty in focusing, stifled development, and the tendency to fall behind in school 

(Berger, 1994). As indicated by Staples, African-American males have a tendency to earn low  

standardized tests scores, be placed in  special education, or experience suspension, expulsion, 

and drop out of school at a much higher rate than their Caucasian counter parts (Staples, 2010).  

As indicated by Anderson, African-American males deal with so many challenges aside 

from failing in the classroom. For instance, African-American males have to battle substance 

abuse, high unemployment, negative family situations, poverty, and incarceration (Anderson, 

1999). As indicated by Ogbu, African-American males statistically rank lowest in the area of 

academic achievement, have the worst attendance, get suspended the most and expelled more 

often than their Caucasian counter parts. (Ogbu, 2003) Pinkney and Roderick noted African-

American male drop-out of school and fail to pursue their Graduation Equivalency Diploma for 

various reasons (Pinkney, 2000; Roderick, 2003). 
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   According to Joyner, seventy-two percent of African American children are born to 

unwed mothers. The black community’s 72 percent rate eclipses that of most other groups: 17 

percent of Asians, 29 percent of whites, 53 percent of Hispanics and 66 percent of  

Native Americans were born to unwed mothers in 2008, the most recent year for which 

government figures are available. The rate for the overall U.S. population was 41 percent. This 

issue entered the public consciousness in 1965, when a now famous government report by future 

senator Daniel Patrick Moynihan described a “tangle of pathology” among blacks who fed a 24 

percent black “illegitimacy” rate. The white rate then was four percent (Joyner, 2010). In 

essence, failure to complete high school requirements will negate post-secondary success and 

forfeit opportunities to receive degrees in education or in any field of study (Pinkney, 2000; 

Roderick, 2003).  

African-American males have had very poor experiences in school. For instance, Staples 

indicated that African-American males suffer being reprimanded and embarrassed by their 

teachers at a much higher rate than Caucasian males. According to Staples, African-American 

males are severely mistreated in the public school (Staples, 2010). Motivating African-American 

males to enter the teaching profession is challenging with regard to the various other professions. 

As indicated by Pickney & Rodrick, teaching is not a job that people enter because of the money. 

Teaching, unlike other professions, does not offer large salaries. People who choose teaching as 

a profession often choose based on some moral commitment of giving back to society (Pickney 

& Rodrick, 2003).  

According to the HR Reported data, the annual salary for someone with the job title of an 

elementary school teacher may vary depending on a number of factors including industry, 

company size, location, years of experience and level of education. For example, the median 
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expected annual pay for a typical elementary school teacher in the United States is $53,430, so 

50% of the people who perform the job of an elementary school teacher in the United Sates are 

expected to make less than $53,430 (HR Reported data as of June 2014). As indicated by Eitle & 

Eitle, money is one of the number one contributing factors individuals factor in when to choosing 

a career. 

 According to Eitle & Eitle, African-American males who live in poverty or below their 

means typically prefer to pursue careers geared towards sports (Eitle & Eitle 2002). According to 

Spence, unlike Caucasian families, African-American male families encourage them to 

participate in sports at a much greater rate (Spence, 2000). As indicated by Griffith, this is the 

reason we see African-American males seeking to identify themselves based on their athletic 

talents. African-American males find validation with sports because sports are encouraged at 

home (Griffith, 2007). Powell indicated that African-American males put very little emphasis on 

academics in comparison to sports (Powell, 2008, P.73)   

According to Harrison & Lampman, African-American males become extremely 

disappointed when they don’t end up with careers in sports. Harrison & Lampman indicated that 

because of the negative images they see their sports heroes demonstrate through the media and 

on television, they too become victims of such negative and destructive behaviors such as drug 

abuse. This negative behavior comes after they have placed so much emphasis on pursing sports 

as a career and fail (Harrison & Lampman, 2001). According to Cherry, the social cognitive and 

sociocultural theories play a very important part as to why African-American males don’t enter 

the teaching profession. Cherry indicated that one of the leading causes as to why African-

American males don’t enter the teaching profession is because African-American males learn by 

watching. 
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 As indicated by Cherry, this is called the social cognitive ideology (Cherry, 2010). 

According to Cherry, day to day events can have a huge impact on an individual’s opinion about 

life. If a student’s life is filled with drugs or abuses are prevalent, then a possibility exists he 

could model himself after the events of the environment, and for children, it’s sometimes 

difficult to differentiate what is good from bad (Cherry, 2010).  Cherry indicated that a 

dysfunction could prevent a child from knowing and understanding what is socially acceptable 

and cause African-American males to choose paths that do not lead to teaching (Cherry, 2010).  

According to Byrd, Butler, Lewis, Bonner, Rutledge, Watson, Identifying New Sources 

of African American Male Pre-service Teachers 2011 research study examined the experience of 

one African-American former college athlete and two athletic department academic advisors at 

BCS Division University in the Southern Region of the United States. The study was based on 

the African-American male K-12 teacher shortage (Byrd, Butler, Lewis, Bonner, Rutledge, 

Watson, 2011). The participants of the study were interviewed to examine the experience of 

student athletes as they relate to exposure to teaching as a possible profession early in their 

academic career. Retrospective interviews were used. Key themes that emerged from this study 

were incorrect advising of student–athletes, perceptions of the academic structure of teacher 

education, and exposing student-athletes to possible careers. Recommendations for practice 

based on the data from this study were made to generate a pathway from student-athlete to 

student-teacher in big-time college athletic programs.   

Bianco, Leech, & Mitchell’s, article “Pathways to Teaching: African American Male 

Teens Explore Teaching as a Career” outlined pathways to teaching African- American teens to 

explore becoming teachers. The focal points of the article included information on the disparity 

among African-American male teachers shared research findings and provided a description of a 
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pre-collegiate course designed to encourage high school students of color, including African-

American males, to explore teaching.  The research presented in this article draws from survey 

and interview data. Bianco, Leech, Mitchell, examine factors that influence 11
th

 and 12
th

 grade 

African-American male’s consideration of teaching careers and explore the impact of a pre-

collegiate pathway to teaching program. “The results of the study on “Pathways to Teaching: 

African-American Male Teens Explore Teaching as a Career exposed the complexity of effective 

recruitment while also demonstrating how a successful program has the capacity to encourage 

young African-American males to reframe their thinking and see themselves as potential future 

teachers” (Bianco, Leech, Mitchell, 2011; The Journal of Negro Education 2011, 368-383). 

According Graham& Erwin’s article entitled, “ I Don’t Think Black Men Teach Because 

of How They Get Treated as Students”: High-Achieving African-American Boys’ Perceptions of 

Teaching as a Career Option the article indicated that the  perceptions of the teaching profession 

is viewed as negative and not a viable career option by high-achieving high school-aged African-

American males. The researcher used random sampling to identify high school African-

American male students in one large urban school district. The researcher used criterion 

sampling to examine the perceptions of 63 African-American 11
th

 grade males. The participants 

in the research study completed a perceptual analysis inventory, constructed a circle map, 

sketched an artistic drawing of a classroom teacher, and participated in focus group sessions. 

Using an explication analysis process the researcher discovered three emerging themes as 

influences that deterred African- American male participants from considering teaching as a 

career option: (a) negative perceptions of teachers and teaching, (b) schools as oppressive 

institutions and (c) African American Males as Nonconformists (Graham, Erwin, 2011; The 

Journal of Negro Education, 2011, 398-416). 
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  News analysis Natelege Whaley’s, (2013) article report says black male teachers are not 

becoming extinct. Whaley reports Black males with a bachelor's degree become school teachers. 

The article is contrary to most of the research on Black male teachers. The article states that 

black males aren’t becoming extinct. Whaley states that black males becoming extinct could not 

be farther from the truth.  The analysis states that the top occupation for black men with at least a 

bachelor’s degree is elementary and middle school teachers, with secondary teacher following at 

number five and education administrator at number six (Whaley, 2013). 

According to Anya Kamenetz’s, article  “A Role Model Pipeline for Young Black Men” 

less than two percent of the nation's elementary school teachers are black men. A program at 

Clemson University in South Carolina is looking to change that. Clemson University offers a 

summer program, at least twice a week, titled “Call Me Mister”. The Mister program is designed 

to train and support black men who want to become teachers. Kamenetz indicated that the goal is 

not just to diversify the nation's teacher corps, but to provide role models for troubled black 

boys. Call Me Mister included a network of two-year and four-year partner colleges. Kamenetz  

indicated that participation gives these men student loan forgiveness, job placement, the support 

of a cohort, and help learning classroom management and instructional techniques. Most of all, it 

prepares them to be mentors. (Kamenetz, 2014) 

According to article entitled supporting men of color along the educational Pipeline: The 

Institute For Higher Education Policy (2013) indicated that the past 10 years alone, males of 

color specifically have consistently enrolled in bachelor degree programs and graduated from 

college at a lower rate than females. Given these trends, many colleges and universities, 

community-based organizations, advocacy groups, and other organizations have made strides in 

providing programs and resources that support men of color who are pursuing a college degree. 

http://www.clemson.edu/hehd/departments/education/research/callmemister/
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The Institute For Higher Education Policy (2013) indicates the importance of a college education 

is greater than ever before. A student’s pathway into and through college often has speed bumps, 

twists, and turns. As students develop and move from middle school to high school and beyond, 

they often face personal, financial, academic, and other challenges that can interfere with their 

progress.  

A publication by the Institute For Higher Education Policy (2013) on the “Educational 

Crisis Facing Young Men of Color” explains that men of color face a “third America” where 

they “live outside the margins of our economic, social, and cultural systems” and are being 

underserved throughout the U.S. education system. This crisis remains a major issue, but by 

identifying successful policy interventions, programs, and initiatives, future prevention is a 

possibility (Institute For Higher Education Policy, 2013).  

According to the Institute For Higher Education Policy (2013), African-American young 

men are devalued, demonized, and dismissed in U.S. education systems. The Institute For Higher 

Education Policy (2013) indicated that students needed to establish trust and respect with 

leaders/elders during their interactions (Institute For Higher Education Policy (2013). 

Additionally, the Institute For Higher Education Policy (2013) indicated that young men 

seek relevant, applicable information delivered with a sense of purpose and/or passion. They do 

not want to be bored, especially by one-sided lectures. One-on-one interactions, active individual 

engagement, or appropriately competitive situations also help to create beneficial connections for 

learning and sharing. And importantly, their own journey and value should be reflected in the 

discourse through relevant use of African/African-American culture and historical figures 

(Institute For Higher Education Policy 2013). 
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According to Simmon’s article “African-American male teachers and African-American 

students working subversively through Hip-hop,” African-American male teachers have not been 

given adequate attention in discussions of teaching and learning. The experiences in this article 

offer a narrative that considers their commitment to improving both the educational experience 

and social conditions of African-American students. In an effort to answer this challenge, a 

qualitative study of ten African-American male teacher’s pedagogical usage of hip-hop was 

explored. As each of the participants pedagogical practices ran contrary to the expressed desires 

of the school administration and district administration, this paper reveals the ways in which they 

navigated administrative infatuation (Simmons, et. al, 2013).  

According to River’s article “Educating African American Males: Examining Teacher 

Perceptions and Cultural Interpretations” society has struggled with academic underachievement 

among African-American males. Several studies have identified significant factors of African- 

American academic underachievement from the perceptions and conditions of the student, 

inadequate amount of lessons focus on this problem from the viewpoint of the educator. This  

non-experimental, descriptive quantitative study permitted an examination of the perceptions and 

cultural interpretations of educators who teach African-American males. Questionnaires 

measuring perspectives and cultural interpretations of teaching African-American males were 

done by 170 educators in elementary and middle schools in New York City. Participant 

responses were analyzed to determine perspectives on teacher training, cultural exposure outside 

of school, racially sensitive experiences, and instructional practices. The findings of this study 

show that 86.2% of the surveyed population indicated they believed understanding the culture of 

a student is essential to academic success, yet 81% of the participants indicated that they learned 

most of what they know about African-American males through professional experiences. 
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Additionally, less than half of the participants strongly or somewhat agreed that formal 

educational training adequately prepared them to service African-American male students.  

Further research might examine the effects of personal interactions with African-American 

school-age males on educators’ perceptions of this population or the effects of educators’ 

perspectives on educating African-American males. A strong need to examine how cultural 

sensitivity, especially towards African-American males is addressed through teacher training and 

professional development (Rivers, 2010) 

According to Brown’s article on “Pedagogies of Experience: A Case of The African-

American Male Teacher,” African-American teachers’ past experiences provide them a 

philosophical vision committed to teaching for social and educational change for African- 

American students. Brown’s article viewed diverse ways five African-American male teachers 

used their past experiences to shape their vision for working with African-American male 

students. Browns article extends this body of work by illustrating that while the teachers in this  

study had similar commitments to working with African-American males, their varied life 

experiences and social locations provided them different sources of practical and philosophical 

knowledge (Brown, 2012). 

According to Jeffers’s, “Early Academic Experiences of Recently Incarcerated African 

American Males” his project examines the early educational experiences of six young African-

American males (ages 18-25) who attended urban schools in San Diego, California. Jeffers 

indicated that all six men were incarcerated for at least one year before participating in a pre-

release program. The participants were part of a pre-release program in San Diego, California, 

which was selected based on its reputation for preparing recently incarcerated African-American 

males for assimilation into urban communities. The participants were selected because their 
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academic experiences were similar to many young African-American males who attend urban 

schools. As indicated by Jeffers, the guiding research questions for his study were the following: 

(1) What are the educational experiences of African-American males who have been 

incarcerated? (2) How do African-American males, who have experienced incarceration perceive 

themselves and their identity development in California's urban schools? (3) What perceptions 

do African-American male students have of their urban school teacher’s expectations?  

According to Jeffers, examining the range of experiences described by the participants, 

six general themes were identified: (1) early academic success, (2) middle school meltdowns, (3)  

high school push outs, (4) teaching the purpose of education, (5) teacher expectations and student 

perceptions, and (6) African-American male identity development. The overarching narrative 

identified by the themes is that African-American males generally have more positive academic 

experiences in elementary school versus middle or high school. In addition, pedagogy (teaching 

the purpose of education), teacher-student relations (teacher expectations and student 

perceptions), and psychological development (African-American male identity development) are 

also strong influences. The themes interweave and overlap at times. Explaining the opportunities 

and obstacles encountered in each stage of the early educational experience (elementary, middle, 

and high school) cannot be accomplished without simultaneously analyzing pedagogy, student-

teacher relations, and psychological development (Jeffers, 2010). 

According to Reeves-Weaver study, “Against the Odds A Phenomenological Study of 

African American Male Teachers in a Rural Elementary/High School,” less attention has been 

given to the ways in which students successfully matriculate from institutions. The purpose of 

Reeves-Weaver study was to understand the experiences of African-American male teachers as 

they advanced from primary to post-secondary institutions. Reeves-Weaver indicated that 
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purposive sampling procedure was used to select eight participants for structured interviews. 

Interviews were designed to gather information on how personal attributes and perceptions 

relationships, external influences and institutional factors impacted academic progress. Reeves-

Weaver research questions sought to reveal the factors and instructional strategies that led to 

successful academic performance of African-American males (Reeves-Weaver,2010). 

In addition, Reeves-Weaver study uncovered the impact of teacher expectations and the 

role of peers, parents, and guardians on the academic achievement of African-American male 

students. Reeves-Weaver indicated that the participants’ interviews were recorded and 

transcribed. Upon studying the transcripts, sorting and analysis revealed several themes. Of the 

eight respondents interviewed, all of them possessed a sense of self-efficacy. They were all 

intrinsically motivated and were not deterred by the obstacles of racism or poverty. Reeves-

Weaver indicated that seven out of eight respondents reported being identified with academics 

throughout their entire school careers not just high school. Reeves-Weaver indicated that all of 

the males recanted positive school experiences without incidents of bullying or fighting. Seven 

out of eight participants reported residential fathers. Implications for social change include the 

use of mentoring and guidance for African-American males (Reeves-Weaver, 2010). 

  According to Harper & Davis research on Early Academic Experiences of Recently 

Incarcerated African American Males, the reason African-Americans do not enter the education 

profession is because the profession has degraded, undervalued, and marginalized African- 

American male teachers. Harper & Davis indicated that the educational profession doesn’t 

typically welcome African-American males with open arms (Harper & Davis, 2012). According 

to Huntspan & Howell, various reports have been given in an attempt to encourage the 

educational leaders to aggressively recruit and retain African-American males. Huntspan & 
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Howell, 2012; Lewis & Toldson, indicates that African-American male teachers have the 

capabilities to have a positive effect on the academic achievement of African-American children 

in education (Huntspan & Howell, 2012; Lewis & Toldson, 2013).  NEA research shows that 

males in education only account for about 25% or less of a population of 3.5 million public 

school teachers in the United States (Aud et al.,2013; NEA, 2008).   

In early childhood education, the percentage of male teachers decrease in numbers add 

race to the equation the number of male teachers decrease drastically lower in numbers (U.S. 

Bureau of Labor Statistics ,2009). According to Brown, African-American male teachers often 

face challenges because of how they have been placed within the education system based on 

society’s thought of them from the media and society as a whole. Brown (2012) suggests that 

African-American male teachers are normally considered as disciplinarians or coaches as 

opposed to classroom instructors (Brown, 2012). Brown has defined in his research various 

beneficial reasons supporting the need to have more male teachers especially in early childhood. 

Brown’s research has indicated that African- American male teachers have the unique ability to 

cultivate the bleak educational inclinations correlated with African-American students. Some of 

the negative inclinations typically connected to African-American students are low achievement, 

poor test scores, suspension and expulsion, and dropping out of school (Brown, 2012). As 

indicated by Mukuna & Mutsotso attracting and recruiting more males to the teaching profession 

benefits the children, the profession, and the society as a whole (Mukuna & Mutsotso, 2011). 

Similar-To-Me Effect  

 According to Williams’s phenomenological study, African-American male teachers are 

believed to be better prepared to increase the academic performance of African-American male 

students than teachers of other ethnic groups and gender due to the similar-to-me effect. 
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According to the similar-to-me effect, individuals have a tendency to evaluate more favorable 

towards people who are similar to them (Williams, 2012). The similar-to-me effect is applicable 

in education because in the classroom the teacher is more likely to help students similar to them 

because they can build connections with little to no resistance. The relationship is commonly  

constructed on shared backgrounds and culture. According to Wentzel students accept 

instruction, discipline, and criticism easier from people who look like them because they believe 

they have familiar backgrounds (Wentzel, 1999).  

As indicated by Wentzel, the similar-to-me effect is very much present and viable in 

teacher-student relationships from preschool through high school (Wentzel, 1999). The similar-

to-me effect encourages positive teacher student relationships that benefits the students 

academically and socially (Ladd et al, 1999).  According to Hamre & Pianta, teachers and 

students having relationships built on the similar-to-me effect establish high levels of support 

and low levels of conflict (Hamre & Pianta, 2006). The high levels of support and the low levels 

of conflict lead to students attaining higher scores on measures of academics and behavioral  

adjustment than do students whose relationships with teachers are less positive (Hamre & Pianta, 

2006). 

Quantitative research studies on teacher student relationships provide statistics on the 

correlation between the lack of African-American teachers at a school and the poor academic 

performance of African-American male students at the same school (Corbett & Wilson, 2002). 

Corbett and Wilson (2002) concluded when African-American male students associate and foster 

a relationship with African-American male teachers, they increase in their academic performance 

and determination to be successful in school and the community. Hamre and Pianta (2006) 

discovered that a positive teacher-student relationship with the same race and gender could 
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influence the students’ opportunity for academic achievement up to eight years after the 

relationship.  Ascher (1991) concluded when there is a limited presence of  

African-American male teachers, the African-American male students are more likely to be 

disinterested in school and more likely to be absent, which leads to decreased academic 

performance.  

 Fremon & Hamilton noted that Caucasian teachers did not encourage or motivate 

African-American students; however, African-American male teachers do. Fremon and Hamilton 

insinuated that Caucasian teachers do not set high goals for African-American male students; 

hence, the students are aware that the teacher has very low expectations and students have a 

tendency to  work up to expectations resulting in low academic performance (Fremon & 

Hamilton, 1997). Milner (2006) stated that teachers have the capability of giving students a 

sneak peak of what the future teacher will look like good or bad. This example gives students an  

indication of what to look for in the future from their teachers. The expectation is to inspire 

students; however, according to Karunanayake & Nauta   a role model will be inspirational only 

to the degree a person is able to identify similarities with the role model (Karunanayake & 

Nauta, 2004). Milner (2006) indicated that African-American teachers are essential for the 

success of the African-American student’s academic achievement. They have the capacity to 

stimulate students to the degree students remember and later refer back to the subject matter 

( Karunanayake & Nauta, 2004).  

According to Martinez classrooms that don’t have African-American teachers there is 

very little motivation for minority students to strive to be successful in the classroom (Martinez, 

1991). In a school setting it’s critically important for African-American students to be able to 

relate to staff and administration to have a positive vision to emulate (Henze et al., 2002, p. 86). 



42 

 

Often school-aged children, especially African-American males, have a poor perception of 

school. The poor perception of school makes it extremely challenging for students to analyze 

educational concerns. Henze indicated that if the janitorial and cafeteria staff were all black 

individuals, nonwhite students would correlate their identity to that of submission without 

understanding the situation and may go on to believe they are not fit for other developed societal 

roles (Henze et al., 2002, p. 86).  

According to Milner, in order for a teacher to achieve and maintain positive outcomes in 

the classroom, teachers must hold and practice certain assumptions (Milner, 2006). Milner 

emphasized numerous ideas that led to the success of African-American teachers with African-

American students. According to Milner, several considerations that teachers have include: (a) 

how to acquire and retain attention, (b) how to use shared culture to build a rapport, (c) how to  

set examples for successful development, (d) how to connect with parental figures, (e) how to 

hold students accountable, and (f) how to support their students.  

According to Nweke, Afolabi, Stewart, Stephens, & Toth, to attract more African-

American males in the teaching field, recruitment efforts must be increased.  There are several 

efforts in place to battle the scarcity of African-American males in the classroom.  For instance, 

programs such as Troops-to-Teacher, Call Me Mister, MenTeach, (Nweke, Afolabi, Stewart, 

Stephens, & Toth, 2004). Several networks and scholarships are being made available to help 

usher in a new generation of African-American male teachers. The individual program centers its 

focus on African-American males becoming an influential conduit in the classroom (Nweke, 

Afolabi, Stewart, Stephens, & Toth, 2004).   

According to Troops-to-Teacher, the troops play a dual role; former military personnel 

have a new employment opportunity and the children in the classroom obtain an authoritative 
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figure, typically of minority descent. Once licensed and certified, they are to assume teaching 

positions in the inner city.  As indicated in the Troops-to-Teachers Program, the communities of 

troops are highly saturated by the African-American ethnic group. The troops-to-teacher program 

accomplishes two major goals. These goals are acquisition of minority teachers and insertion of 

positive influence in the education profession (Troops-to-Teachers Programs 2010).  

According to MenTeach, founder, Bryan G. Nelson, ‘If teaching is so important, then 

where is all the men?  The MenTeach program is a non-profit organization in the business of 

information exchange, consultation, and research concerning male teachers based out of 

Minneapolis, Minnesota (MenTeach, 2007). As noted in MenTeach, the mission is to increase 

the amount of male teachers throughout the education profession to socially and academically 

influence children (MenTeach, 2007).  

According to Steps to Success, Steps to Success Created in 2007 in Harlem, NY is 

centered on the African-American males of grades two through four (Steps to Success, 2008). 

The Steps to Success organization services the community and attempts to understand the 

dilemmas facing black youth as well. The setup of the program includes:  

1. Life Coach, an adult black male who serves as a mentor, will assess and try to  

    clarify difficulties that African-American males may have while growing up and help  

    plan life goals.  

2. Saturday Academy provides activities to enrich cultural and historical knowledge of   

    the African-American. 

3. Academic support, twice a week staff members individually tutor students. 

4. Volunteer, Black males – our Everyday Heroes – obtain volunteers for our cause and 

     depict positive role models for our members (Children’s Aid Society, 2008). 
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According to Brown, while these initiatives are in place and provide a temporary 

resolution, more efforts are needed, especially in the elementary grades. As Steve Peha, the 

president of an education consulting company stated, “To be effective, recruiting must begin 

while men are still in school. We won't see more male teachers if we don't see more young men 

pursuing teaching degrees” (Brown, 2008). For men to cultivate the desire to become educators, 

it starts with a comparable role model in the classroom (Brown, 2008). 

Call Me MISTER  

MISTER stands for Mentors Instructing Students Toward Effective Role Models. 

According to Spitler, the MISTER program was established at Clemson University in 2000 to 

increase the number of African-American males teaching in K-12 schools. Spitler indicated that 

this initiative was created to increase the pool of available teachers from a broader more diverse 

background particularly among the State's lowest performing elementary schools. Spitler 

indicated that the students who participated were selected from among under-served, socio-

economically disadvantaged and educationally at-risk communities. 

Spitler noted that the MISTER program has committed to collaborate with Jackson State 

University to increase the diversity of available teachers in Mississippi. This collaboration will 

be funded by a $200,000 grant from the W.K. Kellogg Foundation of Battle Creek, Michigan 

(Spitler, 2012).  

As indicated by Spitler, Implementing the MISTER program at Jackson State University 

allows Jackson State University the opportunity to continue addressing some of Mississippi’s 

difficult educational challenges, including closing achievement gaps and the dropout rate. Spitler 

noted, Mississippi only graduates 46 percent of its black male students from high school. 
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According to Spitler, black males make up five percent of the state’s teacher work force (Spitler, 

2012).  

According to Spitler, the MISTER program is doing what it was created to do. The 

program is expanding and increasing the number of African-American males into the classroom. 

Spitler noted that currently 145 MISTERs are enrolled in the program; 80 have graduated from 

college and been placed in the classroom, resulting in a 40 percent increase in the number of  

African-American male teachers in South Carolina public elementary schools, the program has 

expanded to 14 colleges in South Carolina. Nearly 100 students are enrolled in the program in 

six additional states: Florida, Kentucky, Pennsylvania, Virginia, Missouri and Georgia (Spitler, 

2012).  

According to Clemson University the MISTER project provides: 

•Tuition assistance through Loan Forgiveness programs for admitted students pursuing    

  approved programs of study in teacher education at participating colleges. 

•An academic support system to help assure their success. 

•A cohort system for social and cultural support. 

•Assistance with job placement. 

According to Clemson University Call Me MISTER Student Vision Statement  

"I am a dedicated Servant Leader who is perpetuating a sorely needed concept - Servant-

Leaders as role models in elementary schools. I am devoted to planting seeds of dignity and 

respect in children and inspiring them to cultivate those seeds producing a crop of unprecedented 

success. I will teach reading, writing and arithmetic and progress to self-esteem, imagination, 

and determination. Because of my immeasurable promise, not only have I earned your respect, I 

demand it! A title is only important if ones' character and integrity dictate its use. When you 
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address me, please verbalize my destiny...please do not call me by my first name...call me in 

reference to my great vision...call me MISTER!" 

According to Clemson University, the Call Me MISTER program combines the special 

strengths and resources of Clemson University with the individualized instructional programs 

offered by four historically black colleges in South Carolina: Benedict College, Claflin  

University, Morris College and South Carolina State University. To provide even greater 

opportunity and access, students have the option of first attending one of our two-year partner 

colleges before transferring to one of the four-year institutions to complete their baccalaureate 

degree. In addition, the project has limited enrollment in the middle school Master of Arts in 

Teaching program (Clemson University, 2010)  

MISTER   Participating Colleges and Universities 

•Anderson University •Benedict College •Claflin University •Clemson University                   

•College of Charleston •Coastal Carolina University • Greenville Technical College •Lander 

University •Limestone College •Midlands Technical College •Morris College •Piedmont 

Technical College •South Carolina State University •Southern Wesleyan University •Tri-County  

Technical College •Trident Technical College •University of South Carolina – Beaufort 

•Winthrop University 

According to the Elementary and Secondary Education Act (ESEA), Title II provides 

federal funding to states and districts for activities that strengthen instructional leadership and 

teacher quality in all schools, especially those with a high proportion of children in poverty. 

Funding can be used to support a wide array of activities, including interventions for teacher 

professional development, so long as the activities are grounded in scientifically based research. 

Because communities nationwide face such a variety of needs when it comes to teacher quality, 
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the law gives schools and districts flexibility in how the money is spent. It also holds them 

accountable for the proper and effective use of the funds. 

Chapter III 

METHODOLOGY 

This study is designed to discover the perceptions and lived experiences of elementary 

African-American male teachers. The study aimed to identify the motivation for African-

American males to enter the teaching profession, what factors influence them to remain, why 

there is a tremendous dearth of African-American males in the teaching profession, if African-

American males can be assets to African-American male students, and their thoughts on the 

recruitment efforts of African-American males into the profession (Williams, 2012).      

Thirteen participants were selected from the population of African-American male 

teachers employed in Petersburg City Public Schools division Petersburg, Virginia. The 

participants were intentionally and purposively selected (Gall, Gall, & Borg, 2007). The 

participants were interviewed using sixteen interview questions designed for the research study 

(Williams, 2012). The interviews were completed transcribed and entered in ATLAS software. 

ATLAS is one of the “new generations” of qualitative data analysis software packages. The  

software package can be used to analyze interviews, field notes, textual sources, and other types 

of qualitative data. The ATLAS software identifies overarching themes, patterns, and trends. The 

common themes that emerged offered perspective on “Motivating African-American Males to 

enter the elementary teaching profession K-5” (Salkind, 2003). 

Research Question 

What motivates and influences African-American males to enter and remain in the 

elementary educational profession?   
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Population and Sample 

The study discovered the perceptions and lived experiences of elementary African-

American male educators K-5.  

The population was drawn from African-American male educators employed in an urban 

school in central Virginia. The sample consisted of thirteen African-American male educators 

from Petersburg City Public Schools division. The respondents for this study were African-

American male teachers and administrators working on the K-5 level. The participants were 

selected through purposeful sampling. Purposely sampling illustrates characteristics of 

participants or subgroups based on researcher judgment (Gall, Gall, & Borg, 2007).   

The study explored the motivation for African-American males to enter the educational 

profession. The researcher highlighted the elements that influence them to remain educators. 

Why there is an enormous absence of African-American male educators?  

Qualitative Research Design 

 Qualitative research is non-statistical methods of inquiry and analysis of social 

phenomena (McRoy, 1996). The participants were intentionally and purposively selected (Gall, 

Gall, & Borg, 2007). Qualitative research uses detailed descriptions from the perspective of the 

research participants themselves as a means of examining specific issues and problems under 

study (McRoy, 1996). Qualitative studies in educational research produces in-depth information,  

offers a holistic understanding of the entire situation, observes the participants in their natural 

settings, and data is collected over an extended period of time which allows for longitudinal 

analysis of processes (Key, 1997). This study analyzed, evaluated, described, and interpreted the  

words of selected individuals to grasp a holistic perspective, to highlight overarching themes, 

and to identify common themes in their experiences (Heath, 1997). Strauss and Corbin (1990) 
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noted that qualitative methods help understand any phenomenon about which there is limited 

information. The research method enables researchers to gain new perspectives on things already 

known, or to gain more in-depth information difficult to convey quantitatively. This research is 

critically important to identify why there is a shortage of African-American males in elementary 

education in the public schools (Strauss and Corbin, 1990). Qualitative research is emergent in 

design, meaning that it does not have predetermined outcomes, which affords the researcher the 

opportunity to focus on the process as well as the result (Hoepfl, 1997). The emergent design is a 

beneficial aspect of qualitative research because it is non-statistical and offers flexibility to 

excavate the most information possible to explain the rich details of the phenomenon (Hoepfl, 

1997).  

Participants  

The thirteen African-American male participants were selected through purposeful 

sampling. Purposeful sampling is the process of selecting participants that are likely to be 

information rich in terms of the purpose of the study (M. Gall, Gall, & Borg, 2007). The criterion 

for inclusion has to be predetermined before drawing the sample. Purposeful sampling is not 

intended to attain population validity. Purposeful sampling is used with the intent of achieving a  

thorough and in-depth understanding of selected individuals (Gall, et al., 2007). The study 

employed homogenous purposeful sampling. Homogenous purposeful sampling selected  

participants that are the same or similar in nature and uniform throughout (Patton, 1990). 

Homogenous purposeful sampling is used when conducting a study on a specific phenomenon to  

gain an understanding of the collective (Patton, 1990).  This study purposefully sampled 

participants who are African-American males in the elementary teaching profession 

(homogenous). When selecting the appropriate number of participants for a qualitative study, it 
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is important to identify, seek, and include the participation of the people, who would be the most 

informative and helpful than to try to include a large population (Doyle, 2006). The participants 

of a qualitative study should be a small and purposeful group utilized to acquire an in-depth 

understanding (Sorensen, 2007).  

The point of saturation plays a significant role in selecting the appropriate number of 

participants in a qualitative study. Saturation is the point of the data collection process where the 

information becomes redundant (Bogden & Biklen, 2007, p. 69). In a series of experiments 

including sixty subjects to test appropriate number of participants and saturation occurrence, 

Guest, Bunce, and Johnson (2006) discovered saturation usually occurs within the first twelve 

participants (Guest, Bunce, & Johnson, 2006).  

Informed Consent and Confidentiality  

The participants were provided with a consent form before they agreed to be included in 

the research study. The consent form detailed all expectations as a subject in the research study. 

The completed consent forms will remain secure, in a locked home office file to protect the 

identity of the participants. The participants received a copy of their rights as a research study  

participant. The individual participants have the right to review any data collected from them 

during the study as well as the results of the findings. At any time during the study, the 

participants were free to dismiss themselves without penalty. The confidentiality of all 

participants was secured for the entirety of the research study, especially during the data  

collection process. The identity and demographics of the participants were concealed by using 

assigned abbreviations for their names. The thirteen participants were referred to as African-

American Male Educator (AAME) and a number (1-13).  

 



51 

 

 

Instrumentation  

In a qualitative research study, the researcher serves as the primary data collection 

instrument (Key, 1997). The researcher uses a variety of data collection methods, which places 

the responsibility of gathering accurate and valid data upon itself. The human instrument has to 

remove all assumptions, biases, and preconceived ideas about the phenomenon to detach him or 

her from the research study and focus on data collection methods. The researcher utilized 

individual interviews to expose the core thoughts and perceptions of African-American male 

elementary teachers K-5 (Key, 1997).  

Interview questions construction  

The interview questions used in the research study were non-parametric questions. There 

was a predetermined sequence and wording of the same set of questions asked to each 

respondent (Gall et al., 2007). The interview questions were concise and designed to measure a 

specific topic. The interview questions were written without bias to eliminate jeopardizing the 

results of the study (Valenzuela & Shrivastava, 2005). The construct of the questions reflected 

the purpose of exploring the perceptions and lived experiences of African-American male  

elementary educators related to the under-representation of African-American males in the 

elementary teaching profession K-5. In a standardized and open-ended interview, each 

participant responded to the same pre-constructed questions. A standardized (and open-ended 

interview) is the most structured and efficient of the qualitative interviewing techniques and is 

useful for reducing bias (Sewell, 1999). The interviewee does not have any flexibility in the 

wording or order of the questions (Sewell, 1999). This approach increases the consistency of the 

interview and eliminates the opportunity of differences in the interview process. The participants 
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are not restricted to answer choices provided by the interviewer (Sewell, 1999). The participants 

had the freedom to answer the questions with their personal words (open-ended) (Valenzuela & 

Shrivastava, 2005). 

The interview was used to collect data from individuals that have specific knowledge or 

perceptions not otherwise available to the researcher (Gall, et al., 2007). The qualitative research 

interview seeks to describe and find meanings of central themes in the life and world of the 

subjects (Kvale, 1996). An interview is particularly useful in obtaining in-depth information 

about a topic from a participant’s personal experience (McNamara, 1999). Interviews provide 

adaptability, enabling trust and a rapport created to acquire information the respondent may not 

reveal by any other data collection method (Gall et al., 2007). The researcher interviewed 

participants to provide current and relevant data. The data collection and data analysis will 

provide insight to the ten-interview questions (Valenzuela & Srivastava, 2005). 

Interview Questions (Williams, 2012) 

1. What are your thoughts on the current status of the elementary educational profession as 

it pertains to African-American male educators? 

2.  What influenced you to select the field of education as your desired profession? 

3. What was your personal motivation to enter the elementary teaching profession? 

4. What impact did salary play in your decision to enter the elementary teaching profession?  

5. Describe any barriers you have faced entering the elementary education profession? 

6. In your experience has any person or persons expressed their perception of your 

profession as feminine or as women’s work? Please explain. 

7. Describe your experience as an African-American male teacher working in a female 

dominated profession? 
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8. Define your greatest reward as an African-American male working in elementary 

education? 

9. Describe your greatest challenge as an African-American male working in elementary. 

10.  Please share one memorable experience with your students as an African-American male 

classroom teacher positively or negatively. Share one example of your experience 

working with your students, parents as an African-American male teacher, how has it 

challenged you and strengthened you as an educator? 

11. Illustrate a time where you felt any bias or prejudices as an African-American male in 

your school, or school division?  

12. Does the K-12 educational experience and life experience factor into African-American 

males deciding to not enter the teaching profession? Why or why not? 

13 There have been wide ranging debates about the belief of African-American male teachers 

having a positive impact on the academic performance of African-American male 

students, what are your thoughts on this theory? 

14. During your personal experience in school did you ever have an African-American male 

teacher and what was their impact on your academic performance? If you did not have 

the opportunity to have an African-American male teacher, what type of impact do you 

think it would have had on you school experience? 

15. Do you believe as an African-American male that your school division has provided 

enough support for attracting and retaining African-American male teachers? Please 

explain. 

        16. Finally, what would be your advice for strengthening, recruiting and retaining African-

American male teachers in elementary? 
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Researcher’s Role  

The researcher is an African-American male high school assistant principal serving in his 

seventeenth year of education. The researcher is an instructional leader of an administrative 

team, working collaboratively to prepare students to graduate from high school with 21
st
 century 

skills for college or career readiness. The researcher supports the principal, faculty, and staff in 

the planning, coordination and development of an effective school wide instructional program. 

The researcher’s responsibilities are instruction, student discipline, school safety, guidance and 

counseling services. The researcher is employed in the school system where the study is being  

conducted. The researcher conducted the interviews throughout the study. The researcher did not 

include any participants with whom the researcher shares a relationship. Bracketing in a research 

study is used to create a non-judgmental mentality and a disregarding of any prior information, 

perceptions, or beliefs about the participants (Bentz & Shapiro, 1998). The researcher seeks to 

provide the educational world with an understanding of the need for African-American male 

elementary teachers and to display the potential positive actions occurring from employing 

minority teachers (Williams, 2012). 

Data Collection  

This chapter provides the sixteen identified research questions and the respondents. The 

participants for selection were discussed, identified, and selected by the researcher. The 

researcher worked very closely throughout the duration of this project to ensure procedures, data 

collection, data analysis method, and evaluation of outcomes were conducted responsibly. This 

chapter provides an explanation concerning the role of the researcher and the influence on the 

research study. The method used for the qualitative study involved the implementation of non-



55 

 

parametric interviews to provide insight into the core thoughts and perceptions of African-

American male elementary teachers in the education profession. 

Data collection is an important component of the research process. Data collection 

interviews will began in the form of conducting non-parametric open-ended interviews (Creswell 

2007). Qualitative non-parametric interview questions are broad in scope. The data is the 

information used to explain the findings of the study (Bogdan & Biklen, 1992). The data of a 

qualitative study are the focal point because the information would ultimately be analyzed to  

answer the research questions (Chenail, 1995). Establishing a strong foundation and using 

multiple sources to collect data for a qualitative research study is vital because it can help 

facilitate deeper understanding (Crabtree, 2006). The teacher interviews are the sole source for 

data collection. The interviews had general themes and narrowed the focus to dive deeper into 

the data. The interviews will allow for the subjects as a whole to be generalized and gauge the 

participant’s thoughts. The data collected was used for the purpose of answering the research 

questions. The data uncovered the overarching themes, patterns, ideas, and trends from the 

research questions.  

Data Analysis  

Qualitative data analysis is the process of inspecting, organizing, and transferring 

collected data into a form of explanation, understanding, or interpretation of the studied 

phenomenon (Learning Qualitative Data Analysis, 2010). The use of the constant comparative 

method helps to analyze the data from the qualitative phenomenological study of African-

American males in education. The grounded theory approach is a qualitative research method 

implementing a systematic set of procedures to develop an inductively derived grounded theory 

about a phenomenon (Strauss & Corbin, 1990). The grounded theory constant comparative 
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method is an eight-step process (Strauss & Corbin, 1990). The grounded theory constant 

comparative method is a method of analyzing the data by coding the key points of the text; the 

codes are later categorized according to commonalities, and the categories are used to create a 

theory (Strauss & Corbin, 1990). 

The researcher reviewed the data collected from the individual interviews. Once the 

interviews were coded and transmitted, the researcher identified the overarching themes and 

common terms identified in the interview to assist with the overall analysis of the research. 

Table 1 

 Plan to Establish Trustworthiness in the Current Qualitative Criteria 

 Action/Strategy  

Credibility A pilot interview study will be conducted. The pilot 

interview study will include two African-American male 

teachers not selected for the main research study. This 

will allow the researcher to test the interview questions as 

well as protocol on teachers. The participants will be able 

to offer suggestions, feedback, and any information, 

which can be used to redesign the questions and the 

protocol.  
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Transferability  The transferability, which is the extent of the findings and 

results of a study, can be applied to other contexts or 

groups. It will also increase given the fact that the same 

individual conducted each interview. In the qualitative 

research study, purposeful homogenous sampling was the 

method used to select the sample population.  

Dependability  To maintain consistency, each participant was asked the 

same ten questions from the interview protocol. The 

researcher used the same method for arriving for the 

interview, conducting the interview, and recording the 

interview for each participant.  

Conformability  The qualitative research study will employ teacher 

interviews.  

 

 

Table 2 

Research Questions Guiding the research: 

Research Questions: 

 The following research questions will be used to guide this research study(Williams, 2012) 

 

R1:  What motivates African-American males to enter the elementary teaching profession?  

R2:  Why is there a shortage of African-American male elementary teachers?  

R3:  How will having more African-American male elementary teachers be instrumental in   

         improving the academic performance of African-American male students?  

R4:  In what ways can the recruiting efforts of African-American males into the elementary  

        profession be strengthened? 
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 Table 3   

    Interview Questions: Teacher/Administrators  

Interview Questions 

Research Question       Interview Sub-Questions    Participant Feedback  

 

R1. What motivates 

African-American males to 

enter the elementary 

teaching profession? 

1. What are your thoughts on 

the current status of the 

elementary educational 

profession as it pertains to 

African-American male 

educators? 

 

R1. 2. What influenced you to 

select the field of education 

as your desired profession? 

 

R1. 3. What was your personal 

motivation to enter the 

elementary teaching 

profession? 

 

R1. 4. What impact did salary play 

in your decision to enter the 

elementary teaching 

profession?  

 

R2. Why is there a shortage 

of African-American male 

elementary teachers? 

5. Describe any barriers you 

have faced entering the 

elementary education 

profession to include 

teacher assessment 

experience (Praxis Exam)? 

 

R2. 6. In your experience has any 

person or persons expressed 

their perception of your 

profession as feminine or as 

women’s work? Please 

explain 

 

R2. 7. Describe your experience as 

an African-American male 

teacher working in a female 

dominated profession? 

 

R3.   How will having more 

African-American male 

elementary teachers be 

instrumental in improving 

the academic performance 

of African-American male 

students? 

8. Define your greatest reward 

as an African-American 

male working in elementary 

education? 
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R2. 9. Describe your greatest 

challenge as an African-

American male working in 

elementary education. 

 

R3. 10. Please share one memorable 

experience with your 

students as an African-

American male classroom 

teacher positively or 

negatively. Share one 

example of your experience 

working with your students, 

parents as an African-

American male teacher. 

How has it challenged you 

and strengthened you as an    

educator? 

 

R2. 11. Illustrate a time where you 

felt any bias or prejudices as 

an African-American male 

in your school, or school 

division?  

 

R4. In what ways can the 

recruiting efforts of 

African-American males 

into the elementary 

profession be strengthened? 

12. Does the K-12 educational 

experience and life 

experience factor into 

African-American males 

deciding to not enter the 

teaching profession? Why 

or why not? 

 

R3.  13. There have been wide 

ranging debates about the 

belief of African-American 

male teachers having a 

positive impact on the 

academic performance of 

African-American male 

students, what are your 

thoughts on this theory? 

 

R4. 14. During your personal 

experience in school did you 

ever have an African-

American male teacher and 

what was their impact on 

your academic 

performance? If you did not 

have the opportunity to have 
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an African-American male 

teacher, what type of impact 

do you think it would have 

had on your school 

experience? 

R4. 15. Do you believe as an 

African-American male that 

your school division has 

provided enough support for 

attracting and retaining 

African-American male 

teachers? Please explain. 

 

R4. 16. Finally, what would be your 

advice for strengthening, 

recruiting and retaining 

African-American male 

teachers in elementary? 
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Audit trail Audit trail the current qualitative research study to explore the perceptions 

and lived experiences of African-American male elementary teachers related to the under-

representation of African-American males in the elementary teaching profession. An audit trail 

was used to enhance trustworthiness. An audit trail is a transparent description of the research 

steps taken from the start of a research project to the development and reporting of findings 

(Cohen & Crabtree, 2006). An audit trail is a record kept regarding what was done in an 

investigation (Cohen & Crabtree, 2006). The audit trail contains a copy of the interview 

questions and prompts used in the data collection process. A timeline and detailed account of 

each step taken in the research study was included (Williams, 2012). 

Ethical Issues 

No risks or ethical dilemmas are present with being in the qualitative phenomenological 

study of African-American males in education. The participants were not required to engage in 

any unethical or dangerous actions. The identity of the participants was concealed by using 

assigned abbreviations for their names. The participants who were interviewed received 

pseudonyms as African-American Male Educator 1 (AAME1)-African-American Male Educator 

13 (AAMT13). This form of identification occurred with all 13 participants. The school and 

school system in which the participants work remained confidential and referred to as the target 

school and the target school system. The confidentiality of all participants remained secured for 

the entirety of the study (Gall et al., 2007). 

The data collected was secured in a locked file cabinet in the home office of the 

researcher with only the researcher having access until it is analyzed. Upon completion of the 

data analysis, the data, all related files, audio tapes, and documents were secured in a locked 
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storage file cabinet in the home office of the researcher with only the researcher having access 

for three years and then destroyed. The destruction of the paper files and documents will occur 

through the process of shredding and then be placed into a trash receptacle. The audio tapes will 

be broken, the ribbon cut, and then placed in a trash receptacle. 

Summary 

The current research study to explore the perceptions and lived experiences of African-

American male elementary teachers regarding their under-representation utilized the qualitative 

method and phenomenological design. A qualitative phenomenological research study allows for 

exploration of the topic through the lived experiences of the participants (Byrne, 2001). The 

participants of the study were 13 African-American male teachers and administrators. The 

selection of 13 participants occurred through purposeful homogenous sampling. Purposeful 

homogenous sampling is intentionally selecting participants who are similar and have an 

abundant amount of information as it relates to the study (Patton, 1990). The participants were 

from the elementary school level and administrator level. 

The data collection happened through teacher/administrator interviews. A pilot study 

using two African-American male teachers in the profession for a minimum of three years and 

two African-American administrators was conducted to validate the interview process. The data 

analysis occurred using the grounded theory constant comparative method, which codes the data, 

categorizes the data into common themes, and then describes the data in detail (Strauss & 

Corbin, 1990). 

The trustworthiness of the study was solidified through an audit trail and peer review 

methods. The interview process and pilot interview adhered to a strict protocol. The protocol 

maintained the consistency of the process (Social Research Methods, 2006). 
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No ethical issues or risks were connected to the research study. The participants received 

and signed a letter of informed consent as well as a pseudonym to protect and maintain their 

confidentiality. Chapter 4 contains information related to the results of the data analysis. The 

data was coded and organized into categories as identified from the findings of the data analysis. 

The data helped explain the beliefs, attitudes, thoughts, and perceptions of the thirteen African-

American male elementary teachers towards their role in the education profession (Williams, 

2012). 
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Chapter IV 

 The purpose of this phenomenological study was to explore the perceptions and lived 

experiences of African-American male elementary teachers related to the under-representation of 

African-American males in the elementary teaching profession. The questions discussed in 

chapter 4 disclosed the opinions, thoughts, philosophies, and mindsets concerning the under-

representation of African-American males in the elementary education profession and what 

motivates African-Americans to enter the teaching proession. The thirteen interviews were 

conducted using standardized open ended questions. The teachers and administrators were given 

the same sixteen questions. The sixteen questions were divided into four sections centered on the 

four research questions guiding the study. 

Research Questions: 

R1:  What motivates African-American males to enter the elementary teaching profession?  

R2:  Why is there a shortage of African-American male elementary teachers?  

R3:   How will having more African-American male elementary teachers be instrumental in   

         improving the academic performance of African-American male students?  

R4:   In what ways can the recruiting efforts of African-American males into the elementary  

         profession be strengthened? 

Participants  

Research participants pertaining to the under-representation of African-American males 

in the elementary teaching profession were selected using homogenous sampling. Homogenous 

sampling is used when intentionally selecting participants to gain an understanding from their 
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experience and knowledge (Patton, 1990). African-American male elementary educator’s K-5 in 

the targeted school system were purposefully sampled for the study. The sample size included a 

total of thirteen African-American male elementary educators K-5. The study participants 

consisted of three elementary administrators, three elementary special education teachers who 

service multiple grade levels, one health and physical education teacher who served all of the 

students, and finally  the largest group sample size was six teachers one from each content area 

K-5.  

Table 4 consist of the selected participants  

Table 4 

Total Participants 

Profession / Grade Level      Number of Participants 

 Elementary Teachers              10   

      

 Elementary Administrators              3 

 

 

 

 

 

Table 5 consist of the educational level of the selected participants.  

Table 5 

Personal Education 

       Educational Level      Number of Participants 
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Bachelor’s Degrees                    7 

Master’s Degrees         3 

Doctoral Degrees         3 

 

Table 6 contains the number of years in the education profession. 

Table 6  

Years in education 

 Number of Years      Number of Participants  

    3-7 years          3 

 7-10 years          3 

11-18 years          4 

20-24 years          3 

 

Table 7 consent of information related to participants grade level. 

Table 7 

Grade level       Number of Participants 

     K           1 

     1           1 

     2           1 

     3           1 

     4           1 

 

     5           1 

Health and Physical Education       1 

Special Education         3 

Administration          3 
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 Interview Results 

1. What are your thoughts on the current status of the elementary educational 

profession as it pertains to African-American male educators? 

AAME#1 There is a lack of males in the profession and most African-American males who 

are former athletes only want to go into P. E no SOL requirement. 

AAME#2 His thoughts are that we need to increase the number of African-American males 

in all school systems because males need good role models to follow as well as 

examples of what a man should be. 

AAME#3   He believes that the African-American male is set up for failure. A public school 

education has been only geared toward SOL testing. Focusing on SOLs don’t 

allow you to focus on a student; it’s more robotic than it once was. The teacher 

exam also keeps us out of the profession based on African-American males’ 

failure to pass the teacher exam. African-American males graduate from college 

in May and need to get a job unlike their Caucasian counterparts. Most African-

Americans can’t wait to hear the result of the test because they have to get a job 

right away. They don’t have anyone to depend on to support them until test scores 

return; therefore, they accept jobs in other professions. 

AAME#4   He believes that the profession is lacking. He is a local graduate from the local 

university but he feels like college students don’t want to stick around. 
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AAME#5  There isn’t enough African-American males in the education profession. This lack 

of African-American males impacts the number of role models and ultimately 

affects the society’s perception of African American males. 

AAME#6  He believes that there needs to be a lot more especially in elementary. 

AAME#7    He has worked in the same building for 9 years and has only had one African- 

American male in the building. 

AAME#8  He believes that it is important that we get more African- American males into the 

profession because the youth will benefit from it. 

AAME#9  He feels like we do need more African-American males who have a large 

demographics of African-American student. 

AAME#10  He believes that the elementary education has improved since he started 18 years 

ago but not a whole lot. 

AAME#11    The profession needs more African-American males because if not more African-

American males are going to go into the prison system. The students need to see 

more positive African-American males. This will expose them to more positive 

African-American role models. 

 

AAME#12 There aren’t many males on the elementary level, however, there is a great need 

to have them; especially k-2 to teach content but rarely do you find any teaching        

the core content. 
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AAME#13  The participant believes the shortage come from men feeling that they need to go 

into other fields that are more masculine in nature or not wanting to deal with 

younger children. 

Table 8 indicates that 100% of the participants agreed that the education profession need more 

African-American male elementary teachers. 

Table 8 

  

 

2.  What influenced you to select the field of education as your desired profession? 

AAME#1  His football coach inspired him to want to go into education because his coach 

would pick him up and take him to practice. During his rides to practice the coach 

would tell him about life and how important it was to make good use of your time 

especially with family. The coach explained to him that once he goes home, he  

Need More 

100% 

Don’t need 

more 

0% 

What are your thoughts on the current status of the 

elementary educational profession as it pertains to African 

American male educators? 
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has to be dad and husband and not teacher or coach. Therefore, he learned the 

importance of time management and getting everything done before he leaves for 

work so he can be a father once he gets home. The coach is a Caucasian male who 

still coaches today. 

AAME#2    The participant has always had a gift for leadership and a desire to give back to 

the community through the kids, because the kids are our future. 

AAME#3  He loves teaching students and is an adjunct professor at V.S.U. He strongly feels 

it’s best to catch them while they are young. 

AAME#4   “All call to duty” is the way this candidate puts it. The participant is a military 

guy and in having conversations he always had a connection with younger 

students. He has always been able to calm students down. He has had three tours 

oversees as a military person. The participant feels like he is the right person for 

the job. 

AAME#5  To have the opportunity to work with students in general and giving back to 

students who are less fortunate. The desire to give back as a since of duty to pay it 

forward in your own community. 

AAME#6  He has always wanted to be a teacher just didn’t know what he wanted to teach. 

He selected elementary because all subjects are taught. 

AAME#7  He found himself tutoring and as a kid he worked in the library at Howard 

University. 
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AAME#8   He knew from high school that he would go into education. He believes that if he 

went into elementary more opportunities would be available.  

AAME#9  He had a desire to coach baseball and decided to go into education. 

AAME#10     He is in the business of helping people. He enjoys seeing students learn knew  

                        information. 

AAME#11  The participant began his career working in the field of corrections where he saw 

so many African-American males coming into the prison system. This caused him 

to have a strong desire to make a difference and decided to enter the education 

profession. 

AAME#12  He always liked helping people although education was not his first choice. 

AAME#13 During his college career things were aimed towards corporate America. While 

working at a bank, a current African-American male encouraged him to pursue 

education. 

 

 

 

 

 

Table 9 indicates that 58% of the participants wanted to give back while 42% were self-

motivated. 



72 

 

Table 9   

 

 

3. What was your personal motivation to enter the elementary teaching profession?  

AAME#1    The participant believes that growing up going to vacation bible school as a child 

helped with his decision. He likes the idea of being his own boss and doesn’t want 

anyone to tell him how to get the job done as long as he can get the expected 

outcome. 

AAME#2    The participant has a strong desire to mold children to create a better future for all 

of us.  

AAME#3 He believes if you catch students early you can develop the learning skills 

because students soak up information quickly. 

 

 

Self-Motivated 

42% 
Wanted to give 

back 

58% 

What influenced you to select the field of education as your 

desired profession? 
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AAME#4 He has always had a unique ability to connect with younger children and believes 

that the foundation begins while children are at a young age. He feels like you 

should not have to water down life lessons to students.  

AAME#5   Working in Maryland with students with various abilities and disabilities was an 

eye opening experience.  The participant started out in speech pathology. This 

opened up the opportunity to deal with all races of students. 

AAME#6   His background is music, his first thought was to be a music teacher, but he 

decided that music was too rigorous.  

AAME#7 He begins working with 5
th

 grade students in a private setting. He was working in 

the middle school and was looking for a job and secured a position working on 

the elementary level. 

AAME#8   His uncle is a high school science teacher and wanted his family to be proud of 

him for choosing education. He really enjoys the feedback he receives from his 

students each day. 

AAME#9  The ability to get more involved with the coaching aspect and there were no 

openings at the high school level. 

AAME#10  He chose elementary based on his 3
rd

 grade experience. The experience was 

negative.  He had a teacher who ran her graduation ring in the back of all the 

students’ heads.  He didn’t like it and wanted to become a teacher so he would 

never do that to his students. 
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AAME#11   The participant’s mother and sister are retired educators who writes and 

communicates really well.  They instilled this trait in him. 

AAME#12  He was transferred to the elementary level. 

AAME#13 The participant didn’t really have a specific desire but once he started in  

 teaching on the elementary level, he fell in love it. 

 

Table 10 indicated that 100% of the participants were self-motivated. 

Table 10 

   

 

4. What impact did salary play in your decision to enter the elementary teaching 

profession?  

AAME#1   After graduation he was unemployed and prayed that the Lord would give him a 

job to be an independent male. Salary has no determination in his decision on 

entering the elementary education profession. 

Self-Motivated 

100% 

Motivated by 

someone else 

0% 

What was your personal motivation to enter the elementary 

teaching profession? 



75 

 

AAME#2    Salary did not play a role in his decision making process. There were jobs that 

paid more money; however, the opportunity to enter a professional field and make 

an impact in his community was most appealing to him. 

AAME#3  Salary has no impact on his decision to go into education. 

AAME#4  Salary had little to no impact at all. He does wish that he made more money, but 

did not impact his decision. 

AAME#5   In the beginning there was no initial impact until he started a family. He just likes 

what he was doing. He looked for opportunities to increase finances to stay in the 

educational profession. 

AAME#6  Salary played no impact on his decision. He looked more at the level of 

commitment and the personal and profession rewards. 

AAME#7  Salaries did not play a role, however, this was an increase considering he was 

currently working in the private sector. 

AAME#8  Salary had no impact; everyone knows that there is no pay in education. One has 

to do it for the right reasons. 

AAME#9  Salary in his case played a positive impact based on what he was making from 

parks. It was and increase and the hours were much better. 

AAME#10  Salary had no impact on his decision. 

AAME#11   Salary had no impact on his decision to enter the profession. 

AAME#12   Salary played a very small role in him deciding to go into education. 



76 

 

AAME#13  Salary never played a role. He wanted to leave corporate America. 

Table 11 indicated that 100% of the participants stated salary had not initial impact. 

Table 11  

 

5. Describe any barriers you have faced entering the elementary education profession? 

AAME#1   The biggest hurdle he faced was being young.  He graduated in May 2005 and 

started working in September 2005. People he worked with were afraid of change. 

Working as a special education teacher, he did not get the support he needed to be 

successful because he was looked at as a disciplinarian as opposed to an educator. 

The ladies he worked with mostly wanted him to pull out students because they 

were a behavior problem. 

AAME#2    The barriers are twofold: the first is the salary and second is that in elementary 

you have the ability to balance a strong domineer with the nurturing quality when 

working with young children especially in your lower grades. 

No impact 

100% 

Impact 

0% 

What impact did salary play in your decision to enter the 

elementary teaching profession? 
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AAME#3  The teacher exam was his only barrier. 

AAME#4  He has not had any barriers and the process has been fairly easy on his decision to 

go to the military first. 

AAME#5  He had no problem getting a job directly out of college as an African-American 

male. It was really easy to get a job because there were not many African-

Americans in the profession. He believes that his getting a job so quickly is due to 

the underrepresentation which is still true today.  

AAME#6 The only barriers were financial barriers in college. The testing was not a major 

issue for him. 

 AAME# 7  He didn’t have any barriers; however, the PRAXIS exam was a challenge, but he 

always knew he could pass. 

AAME#8 He used to wear corn rolls/ braids as his hair style of choice; however, his school 

or college made him cut his hair to do student teaching. The school in which he 

was assigned to complete his student teaching the students was predominantly 

white. The school only had one minority teacher and she was of mixed race. He 

believes that the school didn’t like him being there. His university pulled him out 

of the student teaching capacity as a result of his experience and sent him to a 

predominantly black school to complete his student teaching. He states that there 

was a constant comparison to white universities in relationship to the student 

teaching experience in his first school. He felt awkward based on these 

comparisons since he was coming from an HBCU. He had no problem passing his 

test. 
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AAME#9  He wasn’t certified when he began so he was told by central office personnel that 

he couldn’t even get an interview.  

AAME#10  As a male figure you get it hard from students who don’t have a male in the home. 

He believes that a lot of students see so many negative images of African-

American males outside of school and as a result believe that they will be treated 

the same way in school. 

AAME#11   He expressed that he didn’t have any real barriers. He took the teacher exam and 

passed the writing portion and he finally took the VGLA and passed it. 

AAME#12  He didn’t face any barriers. 

AAME#13 One of the barriers he faced was the PRASIX exam he took the test a couple of 

times before becoming successful, but is extremely thankful for crossing this mile 

stone. He still remembers his scores to this day. 

Table 12 indicates that 62% of participants had barriers and 38% had no barriers. 

Table 12 

 

No 

barriers 

38% 

Barriers 

62% 

Describe any barriers you have faced entering the 

elementary education profession? 
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6. In your experience has any person or persons expressed their perception of your 

profession as feminine or as women’s work? Please explain 

AAME#1      In his first assignment he had to work with severally profound students who were 

wheel chair bound and nonverbal so he had to change diapers. People did look at 

him and what he was doing as women’s work.  

AAME#2    Usually as a desired commodity in the elementary school setting, there has been 

times when a female dominated administration was or seemed to be inequitable 

when assigning challenging students.  

AAME#3  He has never experienced being looked at as doing women’s work.  

AAME#4  He has heard slight comments in the military environment but nowhere else. 

AAME#5   No, he has not experienced this perception. He believes because people see that 

you need to have more African-American male role models in the life of the 

students. 

AAME#6  He doesn’t recall a time where anyone has made any negative comments on him 

being a male educator. 

AAME#7  Yes, he has had that perception because stereotypically women are the nurturers. 

You don’t normally see male influence until you get to the upper level. 

AAME#8  He has not had that happen; however, people think his job is easy. They feel like 

all he has to do is sit in the class with kids. 
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AAME#9  Yes and no; some of his personal friends give him a hard time because they have 

different professions like hard labor jobs. 

AAME#10  The participant has never had this experience.  

AAME#11    No, he has never had that to happen.  

AAME#12  He never experienced this. 

AAME#13 The participant has never had this experience. 

 

 

 

 

Table 13 indicated that 15%  stated that it was viewed as women work while 84% disagreed. 

Table 13 

 

15% 

84% 

0% 

50% 

100% 

Women's work Not women's work 

In your experience has any person or persons expressed their 

perception of your profession as feminine or as women’s work? 
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7. Describe your experience as an African-American male teacher working in a female 

dominated profession? 

AAME#1    Seal team 8, he calls it because he has been asked to do everything from painting 

to putting nails in the walls. Anything you need a male to do he had to do it. If it’s 

raining outside and the females didn’t want to get their hair wet, he had to do it 

and still does especially if the male custodian doesn’t come in until after 2 pm. So 

all work needing to be done by a male; he has to do it. 

AAME#2    He stated that 80 percent of the females that he has worked with would rather 

have a male supervisor or team leader as opposed to a female leader. Based on his  

 

experiences, it appears that there is a higher expectation of leadership for African-

American males in the elementary education profession. 

AAME#3 He doesn’t have any problems, but feels that there have been experiences being 

the person who has to do all the heavy lifting. Something that he allows them to 

say to him as a female he wouldn’t accept from a male. 

AAME#4 He feels that it is okay. He normally meshes quickly but has not gelled as quickly 

with the females. Does feel he needs to develop some cohesiveness. Has been told 

it’s good to have a male around. 

AAME#5 The experience is different but you learn to blend in. He stated you learn not to be 

a feminist. You learn to respect those who work with you and they learn to respect 
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you. He was the only male for 8 years working in the building.  He is often asked 

to offer an opinion from a male prospective. 

AAME#6  Most of the experiences are positive. Often in a meeting a principal may forget to 

say he or him during a meeting. Recently, the restroom has become an issue 

because the females use both restrooms. Most of his encounters are positive. 

AAME#7  He was the only African-American male working in his building with the 

exception of two custodians. The experience didn’t bother him at all until 

someone mentioned it.  

AAME#8  The experience has its pros and cons. Women are more moody and he believes 

that because they have been inferior for so long they try and push their authority. 

 

AAME#9  This was an adjustment working with female dominated group based on their 

emotions and how their emotions come into play so often. He feels that wouldn’t 

be the case if more males were in the profession. 

AAME#10 He stated that at first it takes some getting used to, but once you get comfortable it 

is just like any other job. 

AAME#11 He tries to get along with everyone, whether it is female or male. If he has a 

problem he goes to the person and addresses it directly. 

AAME#12   The participant stated that many times females feel like you can’t perform as good 

as they do on this level. 
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AAME#13 His experience has been extremely positive.  

Table 14 indicated that 30% believes that the profession is not challenging while 84% say it is. 

Table 14  

 

8. Define your greatest reward as an African-American male working in elementary 

education? 

AAME#1    Seeing his former and present students and the level of respect they still have for 

him when they are doing something wrong in his presence. When students see 

him they begin pulling up their pants, stop smoking, or anything that they may be 

doing wrong in his presence. The students immediately stop out of respect for 

him.  

AAME#2 The success of any of his students is a great joy, however, seeing a young black 

male excel in education brings the greatest reward. 

30% 

84% 
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20% 
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Non-challenging Challenging 

Describe your experience as an African-American male teacher 

working in a female dominated profession? 
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AAME#3   When he sees his former students excel on to graduation and going on to college. 

This is his greatest achievement and when he sees them in the community. 

AAME#4  The overwhelming positive response of the African-American male student can 

be so rewarding. He feels that it was rewarding to see how the students want to 

get to know and respect you. Based on his speaking properly and having manners; 

African-American male students desire to be like him. 

AAME#5   The participant’s greatest reward is working with students and family and seeing 

them become successful. The participant believes that working with African- 

American families of males the parents seem to trust you more. 

AAME#6  The greatest reward is being different. Based on his teaching style, he tries to 

make his classroom experience more positive based on him being the only 

African- American male teacher. 

AAME#7  Seeing the children grow physically and intellectually. 

AAME#8  Seeing the light bulb click or go off in the minds of his students when they learn   

                         new material. He believes, with his students, he has set a strong foundation for     

                          the  future of America. 

AAME#9  His greatest reward was working in a community that he grew up in and 

mentoring in his community where you don’t see a lot of African- Americans who 

are positive. The participant wants males to look up to him as well as the 

professional sports figures and entertainers. 
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AAME#10  His greatest reward is seeing his former student being successful and knowing 

that he or she has made it in society. 

AAME#11   Seeing his former students successful is awesome. The participant especially 

enjoys it when former or present students recognize him as being instrumental in 

their success. 

AAME#12     His greatest reward is the student’s openness to learn and their need for someone      

              to nurture them and provide guidance to them.   

AAME#13 The opportunity to observe the growth of his current and former students 

                         grow socially and academically.  

 

Table 15 indicated that 100% the participants greatest reward was the opportunity to observe 

their current and former students successfully succeed. 

 

Table 15 

 

100% 

0 

Define your greatest reward as an African-American male 

working in elementary education. 

Experiencing student growth 
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9. Describe your greatest challenge as an African-American male working in  

            elementary. 

AAME#1     Being looked upon as Mr. Fix-it, as the only male teacher in the content area he is 

looked upon to fix things from breaking up all the fights to covering a class for 

someone to go to the restroom. The expectation of having to be able to relate to 

every male student regardless of his relationship or lack of relationship with the 

student is unrealistic. 

AAME#2  The greatest challenge is raising student expectations to the point that no child 

feels educationally inferior. 

AAME#3  The great challenge is to get his voice across to certain female professions. He 

feels like females have more compassion on students whereas men don’t. He 

believes women give the students too many warnings and the end results aren’t 

good. 

AAME#4      Earning the respect of the female students can often be most difficult since they 

aren’t accustomed to males in authority. They seem to have a harder time 

following the rules from an African- American male student. 

AAME#5  The greatest challenge is getting the family involved. Many families have burned 

bridges with the school and as a result have trust issues with the school.  

AAME#6  Staff often uses him way too much because the males are not behaving in the 

female teacher’s classroom most of the times.  
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AAME#7  The participant believes, as a special educator, finding the weaknesses or the 

intelligence in the child to help them grow where they can shine the best to access 

the knowledge they need to be success. Time plays a critical role as well.  He is 

an advocate for year-round school. 

AAME#8   He believes that most of the time he gets most of the troubled students because he 

is a male. He believes that students listen to him because he is a man. 

AAME#9 His greatest challenge is being taken serious. Some people don’t feel like he is 

capable of responding intelligently as a male. There appears to be low level 

expectations of him as a male and especially since he works in P.E. 

AAME#10  Working with students who had their fathers in their home and the father left and 

never came back. 

AAME#11   The greatest challenge is accepting negative behavior that you as a teacher have to 

tolerate. 

AAME#12  Working with parents and getting the parents support. 

AAME#13 The participant has been solicited by other school divisions on a regular  

basis however he is very loyal to his position and school division. 

10.  Please share one memorable experience with your students as an African-American                        

             male classroom teacher positively or negatively. Share one example of your     

              experience working with your students’ parents as an African-American male  

              teacher. How has it challenged you and strengthened you as an   educator? 
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AAME#1   His greatest reward is taking students on trips and seeing the response from them 

when outside of their environment. Once he realized how behind his students 

where never stepping foot outside of Petersburg Virginia.  The students he took 

on the trip thought they were in D.C.; however, they had only traveled to 

Richmond Virginia. As a student advocate he has had good relationships with his 

parents and as a result of these positive interactions it has strengthened him and he 

has gained parental support. 

AAME#2    As an African-American male working in an elementary setting, he found that 

African-American males were stereotyped as being able to handle the most 

extreme disciplinary behaviors. Consequently, as a teacher he would ultimately 

receive the majority of the overage students, students with behavior problems, and 

increased number of students with emotional disabilities. 

AAME#3  In his experience working with a student who has never been potty trained. Other 

school districts never took the time to help with the student. The mother took the 

time to share with him that he was the only one who took the time to potty train 

her son. As a special education teacher, this was a great reward for him. 

AAME#4  One positive moment he experienced was when he saw the impact of his 

influence on his students and being able to relate to them. The parent was very 

pleased with him as a positive African-American male teacher. The parent felt 

like her son only has been exposed to black males who are bad influences.  The 

black males he had been exposed to often were violent, liked to smoke, drink, and 

love fighting. The parent said it was very refreshing to have him in her son’s life. 
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AAME# 5  One of the most memorable experiences is when one of the students he taught was 

killed based on his street involvement.  One memorable parent experience was 

working with a parent as much as he could but the parent stated that the school 

has failed the student. The parent was an enabler for the student. 

AAME#6 The request he gets from parents to get students to come in his class or simply the 

parent wanting the student to be afforded the opportunity to just spend time with 

him. The memorable experience that he had was when a male student was really 

attached to him and wanted him to teach him the following years. He didn’t want 

to go to resource and would rather stay with him accept for P.E because the P.E 

teacher was also an African-American male teacher. 

AAME#7  His experience at a moving on ceremony a parent asked if he could say 

something the parent thank the staff but in particular the parent gave him a special  

thank you and the student  still remains in contact. The student asked him to help 

him study for the military. 

AAME#8 He remembers when one student came into his 1
st
 grade class not knowing his 

letters and sounds and by the time he left he was reading on a 4
th

 grade level. One 

parent experience he had at his first year, at his current school, accused him of 

bullying his child and came up to the school to confront him about it. After it was 

all said and done the allegation was not true. 

AAME#9   His most memorable moment was when a curious parent asked to come and 

observe his class because her child talks about him all the time, however, he 

didn’t take this request as a positive in the beginning. The parent came to several 
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classes to observe him. The parent was pleased to see how well the students 

responded to him. His student experience was working in the community or 

school area he grew up in and seeing children he has worked with in the school 

when out in the community come up to him and say “hey I love you” and then 

introduce him to their family. 

AAME#10   He stated that his most memorable experience was in a self-contained class with 

a student who didn’t like math but after working with him began to love math and 

became good at it.  His experience with a parent was the parent volunteer who 

came in three times a week and worked with the kids. 

AAME# 11  The most memorable experience was when he ran into the parent of a former 

student and learned that the student had been killed. The parent revealed that out 

of all his teachers he was the only teacher he talked about. His greatest reward  

                        from a student was watching his sped students who were told that they couldn’t 

pass the SOL test actually pass. 

AAME#12 One of the most memorable moments was transforming a student’s life, especially 

when a student has a very difficult time seeing himself becoming successful. The 

parents were always so happy that he was there to help their children and the 

number of thank you he received. 

AAME#13 His most memorable experienced happened 11 years ago with a student that had a 

physical challenge with defecating on himself. He worked with this student the 

entire year to keep him confident and motivated despite the physical challenges he 

faced. One day the school called a staff meeting and he was announced Teacher 
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of the Year. The parent had written a letter and described all the things he did for 

her child and the parent and the student was very grateful for his act of kindness. 

He then realized the impact that he as a male had on students. He felt that he was 

obligated to help and never felt like it was just his job to do it. 

11. Illustrate a time where you felt any bias or prejudices as an African-American male 

in your school, or school division?  

AAME#1     Whenever he tries to make changes based on the building administrators vision it 

causes biases. Leaders are often resentful to change and not always making 

decisions that are data driven. 

AAME#2     Usually as a desired commodity in the elementary school setting, there has been 

times when a female dominated administration was or seemed to be inequitable 

when assigning challenging students.  

AAME#3  The only time he felt a bias was when he had a female superintendent and she did 

not take the time to listen to what he had to say. He believes that more focus 

should be placed on the appropriate administrators having experience working 

with teachers. You can have a great lesson plan but don’t know how to manage 

your classroom. Back in the day an individual used to have to have more 

experience as an administrator as opposed to now. One has to have only two years 

of experience prior to becoming an administrator. 

AAME#4 His bias is based on where the male is supposed to be and the male who demands 

respect at all times with all children at all times. 
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AAME# 5    Working in an area where the community was an affluent Caucasian dominated 

population he experienced some obvious racial tensions.  

AAME#6 The only bias is that he can be a savior to the male student who has extreme 

behavior issues. 

AAME#7  He has never experienced any biases. Most people are happy he is around. 

AAME#8  He doesn’t feel like he is dealt an even hand because he is an African-American 

male. He is always getting the more challenging students than the female teachers. 

AAME#9  In the beginning he was expected to know how to do everything from working in 

the classroom to working on staff cars.  He had to hide out at the close of the year 

because, as the only male at the time, he had to take out all of the boxes to the 

cars. However, in return he received food and hook ups all the time to go out on 

dates with daughter’s cousins etc. 

AAME#10 He has never felt any bias in his experience. 

AAME# 11 Once incentive pay was denied based on his moving from one building to the 

next. He was supposed to get his pay but he was denied by the female 

administrator at his former building. The end result was he went to higher 

administration and shared his concern. He ultimately received his money.  He has 

only experienced this bias from females. 

AAME#12  Males teachers are being excluded from staff development. In his role as an 

elementary assistant principal he hired one other elementary teacher. 

AAME#13 He has never had any negative bias, but it’s a give and take situation. 



93 

 

 

 

 

 

 

 

Table 16 indicated that 23% of the participants had not experienced any bias were as 77% of the 

participants had received bias. 

Table 16 

 

 

12. Does the K-12 educational experience and life experience factor into African-

American males deciding to not enter the teaching profession? Why or why not? 
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AAME#1  Absolutely! Most males have not had a smooth transition in school. Some 

teachers take pride in failing male students, especially guys who look a certain 

way. Perhaps hip-hop dressing students are looked at differently and judged more 

harshly as opposed to students who pull their pants up or look a certain way.  

Often the bad teachers have had such a powerful influence over the students to the 

degree that students don’t want to go into education. He never had an African-

American male content teacher during his high school career. He had shop teacher 

but never a content teacher. 

AAME#2  He believes that this was a major factor in his life because, after growing up in a 

predominately white educational system there were very few opportunities to 

observe an intelligent African-American male. He would have loved the 

opportunity to be taught by an African American male or someone who looked 

like him or shared the same culture mores.  

AAME#3  The problem is no black males are going to school and some of them only focus 

on athletics as opposed to education. They mostly have a lot of pipe dreams of 

going to the NFL or NBA even though they have a better chance of becoming a 

teacher, doctor, or lawyer and the parent is the greatest supporter. 

AAME#4 He believes that it does. Sometimes after spending 12 years in school you may not 

want to go back into school and some adults just don’t like dealing with children. 

He believes the people with the sharpest minds don’t go into education because 

they can’t handle the youth of today and choose to go in to other professions such 

as engineering.  
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AAME#5  He believes that the k-12 experience does affect the reason as to why African- 

American males don’t go into the profession. Students have African-American 

males as role models. Students have to see them in the profession to see that it  

works. Students have to see that the quality of life is important and if the 

experience is a positive one. 

AAME#6 A lot of teachers, particularly females, believe that males have behavior issues but 

he believes that they are misunderstood. Believes that their experience does make 

them dislike school and as a result don’t continue education in general or pursue it 

as a profession. 

AAME#7 You rarely hear anyone say to a student that you would be a great teacher, but you 

do hear people tell students that they will be great athletes. STEM for example, 

doesn’t promote students entering education but education promotes STEM. 

There is such a lack of encouragement to go into the profession. 

AAME#8  He believes that the k12 experience does effect the decision as to why African- 

American males don’t come into the profession. He feels that if a student has a 

positive experience his decision would be different. The participant’s personal 

experience allowed him to do peer tutoring as student. 

AAME#9 He believes based on the high school experience not being a positive experience 

for African-American males, as a result they don’t choose to go into the 

profession.  
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AAME#10 He believes that most males don’t come into education because they don’t believe 

that they can make it through the entire day with kids. It is not that they don’t like 

it; they simply lack the experience. 

 

AAME#11  The impact is so great because as an African-American male he’s providing real 

life experiences for his students. He believes that African-American males have a 

higher impact on students because he is a real life example. 

AAME#12  He believes that positive experience in the K-12 setting plays a critical role into 

whether a student chooses to enter education. 

AAME#13     No, it doesn’t play a role; he feels it’s based on the personal experiences. 

Table 17 indicated that 99% of the participants believed the K-12 experience does impact the 

decision not to enter the education profession. 

Table 17 
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Does the K-12 educational experience and life experience factor into African-American 

males deciding to not enter the teaching profession? Why or why not? 
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13. There have been wide ranging debates about the belief of African-American male 

teachers having a positive impact on the academic performance of African-American male 

students, what are your thoughts on this theory? 

AAME#1  If you take the time to build a relationship with the student then ‘yes”, but without 

building a positive relationship with the student this may not be the case. 

 

AAME#2 He wholeheartedly agree based on his experiences and observations. For example, 

when you observe relationships that Caucasian students have with their Caucasian 

professor in predominantly white colleges or universities; he has witnessed a 

strong connection between teacher and student which ultimately increases student 

achievement. Consequently, when matriculating to an HBCU he experienced the 

same opportunity of a culturally advantaged student-teacher relationship which 

undeniably instills confidence, connections, and essential view of self-worth. 

AAME#3  He believes that African-American male teachers have a greater impact on 

African- American male students than any other race. He believes that students 

have to have a good role model and hold students to a higher level of expectation. 

AAME#4  He believes that they do have a positive impact. He feels that if you have the 

student’s trust, you can teach them. He feels like a student that has a Caucasian 

teacher may feel like they don’t understand them so it’s more challenging for an 

African-American student to trust them. 
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AAME#5  He saw an African-American male teacher working in the profession motivating 

the students to excel and he became a mentor. 

AAME#6 Yes he feels that the African-American males in his class are really inspired to do 

the work because they see that an African-American male can do it. Often in the 

low income community African-American males don’t have many positive roles 

models. 

AAME#7 Yes they would. The only teacher’s name he remembers in school was an 

African- American male. 

AAME#8  The participant feels like an African-American male has a greater impact than 

others on the African-American male students. He believes that if the students see 

him being successful they will gravitate to the profession. 

AAME#9  He believes that being an African-American male is an asset to the students and 

they can relate better to males as opposed to females. Normally kids respond and 

listen more to him, being a male, as opposed to a female teacher; based on his 

ability to connect with him. 

AAME#10  The participant believes that he has a greater impact on black students. He 

believes that the students need to see our goals in life, how we react in public, and 

how we react with groups of people interaction plays a major part. 

AAME#11   The participant had several African-American male teachers who taught him the 

importance of staying in school and how respect will take you a long way in life. 
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AAME#12  He believes that good teaching is good teaching. The participant believes that 

males have an upper hand. In his experience as an 8
th

 grade teacher, he had the 

highest scores in his school division.  

AAME#13 He believes it does and is based on the impact that several African-American 

males had on him coming into education. 

Table 18 indicated that 100% of the participants agreed that African-American teachers have a 

positive impact on African-American males. 

Table 18 

 

14. During your personal experience in school did you ever have an African-American male 

teacher and what was their impact on your academic performance? If you did not have the 

opportunity to have an African-American male teacher, what type of impact do you think 

it would have had on your school experience? 

AAME#1   He has had two African-American male teachers that were shop teachers. The 

teachers taught him that no matter what type of work you do hard work pays off. 

100% 

0% 
0% 

50% 

100% 

150% 

Positive impact No positive impact 

There have been wide ranging debates about the belief of African-

American male teachers having a positive impact on the academic 

performance of African-American male students 
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You have to work hard at being the best at what you’re doing. These two teachers 

had a positive impact on him. Without this impact he could have developed a lazy 

mindset as a result of not having been taught by them. The philosophy was 

“whatever you start you must finish.”  The never give up attitude. 

AAME#2    During his personal experience he had an 8
th

 grade African-American male 

teacher who instilled pride through high expectations and his ability to support 

him every step of the way. 

AAME#3 He had a coach that took the time to try and mold him from being a gangster into 

being someone productive. He was inspired by this. Members of his family cannot 

even vote as a result of poor choices. The person was a history teacher and coach. 

AAME#4  He had one African-American male teacher who was an electronics teacher. The 

participant doesn’t really remember how or even if he impacted him 

academically. 

AAME#5  His 6
th

 grade teacher was an African-American male who had a huge impact on 

him. The person serviced him in a dual capacity as teacher and coach. This is the 

person who instilled strong work ethics in him and motivation as a mentor playing 

basketball. The teacher took a real interest in him   and held him to a high level of 

accountability. 

AAME#6  Yes he had a African-American male teacher who inspired him to read more and 

pay close attention to issues that the African-Americans face that inspired him to 

become and educator. 
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AAME#7 The African-American science teacher had a huge impact on him and he 

remembers the science project that he did and now he uses science in his lessons. 

AAME#8  He had several African-American male teachers. In fact he had 5 teachers but 

feels like he was self-motivated and his goal was to impact the teacher.  He 

wanted to make his deceased mother proud of him. 

AAME#9 He only had one African-American teacher and he was very instrumental in his 

life. The teacher was his coach and P.E. teacher. He provided him with the 

opportunity to go to college by going above and beyond to support him. 

AAME#10  The participant had 2 African-American male teachers; one science and a gym 

teacher. They impacted him because he watched the two of them like they were 

under a microscope. Everything they said and did he took very seriously. 

AAME#11  The participant had several African-American male teachers who taught him the 

importance of staying in school and how respect will take you a long way in life. 

AAME#12  He did not have any African-American teachers who influenced him and this was 

before segregation was in place. 

AAME#13 The participant had several African-American male teachers during his K-12 

experience. Their impact was really great and the amount of information he was 

exposed to was phenomenal 

Table 19  indicated 8% of the participants experienced no impact, 15% of the participant were  

undecided if there was an impact, and 77% of the participants stated that African-American male  



102 

 

teachers had a great impact on their academic performance. 

Table 19 

 

15. Do you believe as an African-American male that your school division has provided 

enough support for attracting and retaining African-American male teachers? Please 

explain. 

AAME#1 There was not enough support to attract or retain feels like it’s a sink or swim 

world. The young African-American males that he has worked with have not 

made it past three years and they are licensed teacher. Often the leaders of school 

have been females and normally they have not provided the proper support 

needed, especially in this division. Administrators do not honor a referral coming 

from a male teacher. They often say it’s a classroom management issue. 

AAME#2     No, because in order to truly attract the number of African-American males 

needed we have to illustrate a positive prospective of the African-American 

77% 

8% 

15% 

Great impact 

No Impact 

Undecided 

0% 20% 40% 60% 80% 100% 

During your personal experience in school, did you ever have an 

African-American male teacher and what was their impact on your 

academic performance? 

Column1 
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teacher to students at an early age. The teaching profession has to be manifested 

in the eyes of the k-12 students in the same way that professional sports do for 

professional athletes. 

AAME#3  Yes, but they need to turn them into administrators to provide more structure for 

the African-American male. 

AAME#4 From his experience he would say “yes.” He was a student teacher. The principal   

interviewed him and he got the job. He feels the division is actively seeking 

African-American males. 

AAME#5 He believes that it’s based on the location that you’re working or living in plays a 

huge role in the hiring of African. 

AAME#6 He thinks they would like more but have a tough time finding African-American 

male teachers. 

AAME#7  No, because there is no real incentive to recruit more African-American male 

educators. 

AAME#8  Yes, he did his student teaching in this division and due to having a newborn baby 

he had to make a decision about a job immediately. 

AAME# 9  Yes, more needs to be done in this area. 

AAME#10  Yes, however there is so much more to do.  

AAME#11  Yes, but the division has to go after what you want. 
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AAME#12  Yes, but additional efforts should always be given in finding more African-

American male teachers. 

AAME#13 No, so much more needs to be done especially on the elementary level. 

Table 20 indicated that 54% of the participants believed their school system has and 54 %  

believe more work could be done.        

Table 20 

 

16. Finally, what would be your advice for strengthening, recruiting and retaining African-

American male teachers in elementary? 

AAME#1   There has to be something stated on a larger scale that the African-American male 

impact can have a positive impact on students. The university/college needs to 

bring more focus and positive attention on the impact that the African- American  

46% 

54% 

40% 

45% 

50% 

55% 

Have Have not 

Do you believe as an African-American male that your school 

division has provided enough support for attracting and retaining 

African-American male teachers? 
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 males have on education. The education profession would increase. Exposure to 

the ins and outs of being an elementary educator is critical. 

AAME#2    Literally, African-American males that are strong positive role models need to 

illuminate the profession and continue to encourage, nurture, and advocate for an 

increase in the success of African-American males in education. 

AAME#3  He believes that there has been a sizeable package for men to be able to take care 

of their family. With a wife and kid you have to have more money. 

AAME#4  He believes that you have to attack the universities. As a member of the Three M 

Society, they went to other departments to convince them to enter into education 

and were successful recruiting other students. 

AAME# 5  By attending college and recruitment fairs to seek strong mentorship. It will help 

to specialize in certain areas or specialty areas. He is a speech pathologist. 

AAME#6   There needs to be more financial funding. He believes that there are African-

American males who do have the degrees needed, but the profession has to do 

more promotions. Perhaps more promotion of the profession to attract males as 

well as job fairs designed for men like him. 

AAME# 7  He believes that if there was a bonus attached to the profession it would attract 

more males. He believes that if the school provides a seminar or encouraged men 

to promote teachers in the school system. As students go through college, they  

 could have conferences to promote the profession that is free. This has to be 

embedded in the mindset of students to going into the profession.  
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AAME#8 He believes that more African-Americans in leadership positions would motivate 

other males to come into the profession. He believe that if the university would 

have more male teachers go into the schools and promote the profession this  

would be a great way of recruiting them. Expressing the need to have them in the 

profession would make a huge difference. 

AAME#9  He believe that if more colleges would forge a working relationship with local 

universities, whether its providing funding or interview strategies, would help 

support African-Americans entering into the profession. The local schools and 

colleges could collaboratively work together and promote careers in the education 

profession. 

AAME#10 He believes we have to get them involved and just give it a try. They need to see 

and experience it on a personal basis.  

AAME#11  Having a forum to attract more men during the time they are in college. This will 

get attention. Men need to know what positive impact they would have on 

students and if they don’t have it how unfavorable it can be. There has to be a 

financial increase across the board to attract more males to the profession; 

because if the money is not worthy of the work the men are going to leave the 

profession. 

AAME#12 HBCUs have to do a better job focusing on the career of men. The universities 

need to do a better job increasing the number of students in the profession. The 

college has to do more advertising geared towards the African-American male.  
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AAME#13 The colleges play a huge role and need to do more to promote African-American 

males to enter the profession. He believes African-American male teachers have 

the greatest impact on African-American males in the school system. The social 

media has to play a critical role in this business as well. There is need to show 

how important it is for our youth to see the impact they have on our males. Our 

males have to see success from other men doing the work. 

Table 21 indicated that 15% percent of the participants affirmed money would be the  

best way to increase recruitment, 23% state positive exposure and money would have the 

greatest impact, 62% stated constant  positive exposure would be their advice for strengthening,  

recruiting, and retaining African-American males in the elementary teaching profession. 

Table 21 

 

62% 

23% 

15% 

What would be your advice for strengthening, recruiting, and retaining 

African-American male teachers in elementary education? 

Continuous positive national exposure 

Both positive exposure and financial incentives 

Money  
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Summary 

The purpose of this phenomenological study was to explore the perceptions and lived 

experiences of African-American male elementary teachers related to the underrepresentation of 

African-American males in the elementary teaching profession. The questions discussed in 

chapter 4 disclosed the opinions, thoughts, philosophies, and mindsets concerning the 

underrepresentation of African-American males in the elementary education profession and what 

motivates African-Americans to enter. The data analysis showes that 100% of the participants 

were in support of employing more African-American males as teachers.  The participants 

believed providing more African-American male teachers in the elementary education profession 

would achieve a racial balance and provide positive and productive role models for African-

American males in the school system and the education profession. The participants believed that 

African-  

American males need to observe and interact with people they looked like and could identify 

with culturally other than the African-American female. 

The participants disclosed that African-American males who enter the elementary 

education profession have aspiration to serve students and support their community. Research 

revealed that extrinsic motivators don’t lure African-American males into the elementary 

education profession; however, it does play a critical role in assisting with recruiting and 

retaining African-American males into the elementary education profession. These extrinsic 

factors include but are not limited to job security, career satisfaction, and the ability to affect 

young lives. According to Williams’ research job security and benefits are the leading 
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motivational indicators that lure African-American males in the elementary teaching profession 

(Williams, 2012). 

The participants mutually agreed that the negative implications of African-American 

males in society and the community’s outlook on African-American males, are the reasons as to 

why there is an inadequate sum of African-American males entering the elementary education 

profession. Participants believed that one of the reasons the shortage of African-American males 

in the teaching profession existed was due to the high volume of African-American males 

entering prison and jail.  The participants thoughts were that the high volume of African-

American males incarcerated minimized the number of male’s entering college or considering 

teaching as a profession. Based on data showing more African-American males entering jail and 

prison, the pool of candidates are constantly decreasing; therefore, making it even more 

challenging to recruit African-American males into the elementary education profession. 

According to the current study’s participants, the African-American community and 

parents in particular undervalue education by over valuing professional sports and entertainment.   

Participants indicated that parents have to view their children going into education as an 

important profession that’s respected with very high regards. Participants indicated that 

education is often viewed as an unsuccessful underpaid profession in the eyes of everyone, 

especially parents and students. The participants agreed that if the African-American culture 

would embrace education as an important profession similar to the way they embrace or value 

professional sports and entertainment more eligible candidates would enter the elementary 

teaching profession. 
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Based on the research findings, all participants believed having the African-American 

male role model in school plays a significant impact on African-American male students. The 

impact is so great that the academic part becomes less challenging. African-American male 

students who have had the experience of having African-American male teachers get to witness 

those African-American males who are not negative and are well capable of doing the work. This 

observational opportunity has a huge impact on the African-American male student’s academic 

achievement.  The research revealed that most of the African-American male educators had the 

experience of having an African-American male teacher when they were in school themselves. 

The participants stated that in today’s society most African-American male students don’t always 

get to see African-American males in a positive light or image. The participants believed there is 

a great need for a strong African-American male to be involved in the life of all students. The 

African-American male teacher has had to try and fill this gap because the community at large 

has not. Participants believe that the African-American churches do not provide enough positive 

role models nor does the community. So it is essential that the schools create these opportunities. 

The participants believe that recruiting more African-American males in the school was essential 

especially in high poverty stricken areas. These areas rarely see positive images of African-

American males. Recruiting more African-American males in the schools is very beneficial for 

multiple reasons; however its extremely important to offer some financial compensation via 

bonus and loan repayment to attract highly qualified African-American males into the education 

profession as opposed to going into other professions. The participants believed that if potential 

candidates had the opportunity to gain more exposure to the teaching profession, more males 

would enter the profession. The belief from the candidates is that if African-American males 

knew how important they are to the life of the students and the impact that they have on students 
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more African-American males would enter the profession. The candidates believe that if college 

and high school students were afforded the opportunity to experience the teaching profession 

from personal interactions or experiences the choice to enter the education profession wouldn’t 

be as challenging. 
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Chapter V 

CHAPTER 5: FINDINGS AND DISCUSSIONS 

The overriding purpose of the current phenomenological study was to explore the 

perceptions and lived experiences of African-American male elementary teachers K-5 as related 

to the underrepresentation of African-American males in the teaching profession. The population 

of African-American males in the education profession has been constantly declining for the past 

two decades (National Center for Educational Statistics, 2005). This phenomenon deserves to be 

thoroughly examined to show the important impact that African-American male educators have 

on students’ academic success.  

    Individual interviews of African-American male educators in the K-5 profession were 

conducted to investigate this phenomenon. The thirteen educators were given standard and 

structured interviews that consisted of sixteen questions.  The purpose of the interviews were to 

discover the mindset, philosophy, and lived experience of African Americans to  gain an  

understanding of this phenomenon from the perspective of  individuals who live and actively 

function within this phenomenon. The objective of the study was to explain and divulge this 

phenomenon through the participants responses from their structured interviews.  

In chapter four of the research the data analysis affords a detailed analysis of the 

participant’s responses. The participant’s outcomes identified the emergent themes from the 

study based on the interviews. The emergent themes characterize the thoughts, opinions, 

attitudes, and perceptions of the African-American male elementary teachers K-5. Chapter five 

will reveal the literature and the theoretical implications of the findings of the study on African- 
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American male elementary teachers K-5.  The chapter will discuss the educational profession, 

answer the four research questions, and provide an overview of the thoughts, opinions, attitudes, 

and perceptions that African-American male elementary teachers have towards their role and 

underrepresentation in education profession.  The chapter is concluded with study implications, 

limitations of the study, and recommendations for further research. 

Research Questions 

The current qualitative study of the underrepresentation of African-American male 

elementary teachers K-5 in the educational profession was guided by four research questions. 

The four research questions were the origin of the study and what the findings expected to 

answer. The data and the findings from the research study offered in depth and detailed answers 

to the four research questions.  The four research questions guiding the research were created 

around Williams’ 2012 Phenomenological research study (Williams, 2012). 

  Through-out chapter five you will experience several  comparative  analysis  between 

Williams 2012 phenomenological   research on African-American males and the current research 

on Motivating African-American males to enter the K-5 educational profession. Williams’ 

research was selected based on the unique similarities and the demographic makeup of the study. 

Williams’ 2012 research is similar in some respects but different in others. As indicated by 

Williams his research examines the lived experiences and philosophies of African-American 

males K-12. This current research uses the lived experience and philosophies of African-

American males, K-5 only. This study will give a strict focus on isolated motivational factor that  
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influence African-American males to enter the elementary education profession only. The 

research revealed various differences and unique similarities that chapter five will expose. 

Research Question 1 

The first research question of the study was: What motivates African-American males to 

enter the elementary teaching profession K-5 (Williams, 2012)? This question is very critical to 

the efforts of employing more African-American males into the elementary teaching profession 

K-5. According to the National Center for Educational Statistics, 2010 recruiting African-

American males into the elementary education profession has proven to be a challenge. Based on 

the scarcity of African-American males in the profession, motivational factors must be clearly 

identified and strategically exhausted in attracting and recruiting more African-American males 

into the elementary teaching profession (National Center for Educational Statistics, 2010).   

Through the analysis of the data, the research question was answered. The motivation of 

African-American males to enter the elementary teaching profession K-5 was contingent upon 

African-American males having a passion and desire to assist others. Williams’ research 

indicated that 80% of his participant’s main reason for entering the profession was a desire to 

help others (Williams, 2012).  Participants revealed that this passion was often developed based 

on their desires to give back to their communities. The current research indicates that positive 

interactions with former and current teachers motivated the participants to enter the profession. 

According to the current research coaching or the desire to coach was another indicator that 

promoted African-American males to enter the elementary education profession. This particular  
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avenue has motivated several candidates to career switch based on their passion to work with 

students.  

The research revealed that although African-American males had a desire to give back 

they were believed to be afraid of entering the classroom. Participants feared working with little 

children all day would be extremely exhausting and frustrating. This fear was derived from the 

lack of positive exposure to the profession and positive educational classroom experience. 

However, the fear of entering the classroom was overridden by the overwhelming desire to give 

back to their communities. This desire motivated the participant to become elementary teachers. 

  Teaching is a public service profession that cultivates knowledge and intellectual 

growth in students (Day, 2010). Teaching is a profession built on working with students and 

assisting them in reaching their educational and lifelong aspirations (Day, 2010). According to 

Day the desire to help others is a predisposed trait that cannot automatically be developed. This 

trait although not often exposed though the media or high poverty based communities does exist 

within the African-American males. Qualified candidates should be encouraged and lured into 

the profession based on their ability to effect positive social and academic change in all students. 

The educational community would be better served by vividly exposing and expressing that 

African- American males possess this trait to the world at large (Day, 2010).  

Research Question 2 

The second research question was: Why is there a shortage of African-American male 

elementary teachers (Williams, 2012)? This question is imperative to the research because it 

presents answers to determine the reason African-American males were being underrepresented  
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in the elementary teaching profession. The answer to this question will support the much needed 

increase of African-American males entering the elementary education profession. According to 

Williams’ research findings of the data two reasons were revealed. The first reason was the lack 

of qualified candidates that entered the education profession and the starting salary (Williams 

2012). 

Alexander’s (2004) research indicated, only 37% of African-American males who 

graduate from high school enroll in a post-secondary school; out of the 37% which enroll in a 

postsecondary school, 35% are able to graduate (Alexander, 2004). Williams along with the 

current research indicated that the educational profession is in competition for the limited 

number of eligible African-American males with other professions such as technology, computer 

science, law, medicine, and business. According to Alexander’s (2004) research, Williams’ 

(2012) research and this current research, the low number of eligible candidates entering the 

education profession has caused the shortage of African-American male teachers entering the 

elementary teaching profession. Participants indicated the lack of visible role models and 

interaction with African-American male elementary teachers is practically the blame for the 

famine. According to the National Center for Statistic 2011-2012 report only 68% of African-

American students graduate on time out of the 3.1 million or 81% of the public high school 

students who graduate. Their Caucasian counter parts have an 81 percent on time graduation 

with regular diplomas. Alexander indicated that the limited amount of African-American males 

who graduate and matriculated on to high school often choose to go into other professions other 

than education (Alexander, 2004) 
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Williams implied that the educational profession has not been able to separate the 

profession from other industries. This lack of separation forces the education profession to hire 

the leftovers from other professions. In order to increase the number of African-American males 

in the profession more African-American males will have to first enroll and graduate from post-

secondary school.  An overall increase in enrollment supports an increase in eligible candidates 

to enter the elementary education profession (Williams, 2012). The National Center for 

Educational Statistics indicates an increase from ll.7% to 14.9 % which is a 3.2 % increase of 

African-American college students between 2000 and 2012. This 3.2 percent increase shows the 

possibility of increasing the elementary education profession given the proper motivation to enter 

the education profession (National Center for Educational Statistics, 2010).   

Williams’ research indicated the second reason for the underrepresentation of African-

American males in the teaching profession is the low starting salary based on 53% of the 

participants stated the low starting salary of teachers makes it a difficult decision to enter the 

profession (Williams, 2012). Campbell-Whatley research agrees that the low salary discourages 

potential African-American males from considering teaching as an occupation (Campbell-

Whatley, 2008).  In using a causal comparative analysis the current research 95%  of the 

participants state, starting salary  played no significant value on their decision to enter the 

profession and initially salary was either an increase in pay for them or went unnoticed. The 

current research participants developed salary awareness after they started a family. The shift in 

responsibility causes them to focus more attention on their incomes.  Buzzle indicates persons 

working in other profession with the same academic qualifications make 15,000 more than 

teachers (Buzzle, 20ll). The information presented by Buzzle makes even more challenging for  
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eligible candidates to consider the education profession (Buzzle, 2011). In contrast to Buzzle, the 

current participants stated that they would rather seek a part-time position than leave education, 

because they love what they do. This forces the current educators to accept part-time jobs 

coaching. The shift has caused African-American males to potentially leave the elementary 

teaching level and enter the secondary teaching level where coaching opportunities were 

available.  Williams’ research along with the current research shows that increasing the teachers 

starting salary supports the encouragement of attracting, recruiting, and retaining more African-

American males into the elementary education profession (Williams, 2012).  

Research Question 3 

The third research question was: How will having more African-American male 

elementary teachers be instrumental in improving the academic performance of African-

American male students?  Williams noted this research question is vital in raising the educational 

standard of African-American male students as well as the overall performance of the American 

educational system (Williams, 2012). African-American males are the worst performing group of 

students in terms of test scores, graduation rate, and grade point average but research has 

revealed students achieve at a higher rate when taught by a teacher of the same race (Irvine, 

2002). Williams indicated, if the worst performing population can raise the level of their 

performance, it will lead to better opportunities, life decisions, and quality of life (Keeping 

Dropouts in School, 2004; Irvine, 2002). According to Dogan, educational experts theorize 

African-American male teachers help improve the scholastic achievement of African-American 

male students (Dogan, 2010).  The current research participants agree with Dogan based on their  

response. The participant’s personal responses describe their interactions with African-American 

males inspired and motivated them to be the best academically and socially.  The ability to 
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command and demand students to engage and focus increases their potential to reach their goals 

(Corbett & Wilson, 2002). ).  According to Dogan, African-American male teachers and African-

American male students have the unique ability to connect and build stronger relationships faster 

based on shared culture, similar backgrounds and the ability to understand the struggles of life 

experiences (Dogan, 2010). The ability to quickly relate and identify with teachers of the same 

culture is critical to the ability to relate to the importance of what’s being taught base on the 

current participant’s personal experience working with African-American male elementary 

students. Ascher noted cultural synchronization is the understanding of a culture between two or 

more individuals (Ascher, 1991). Participants stated that in most cases being able to see someone 

that looked like them do the rigorous work and survive it then so could they. As indicated by 

Monroe & Obidah, identified and agreed with the concept of familiarity.  Kunjufu added,   

African-American male teachers have the unique ability to discern actions, behaviors, and 

conduct accepted in the African-American culture other races and gender may find disrespectful 

or contentious. Based on Kunjufu statement and Monroe & Obidah concept, building 

relationship between teachers and students of different cultures are often elongated (Kunjufu, 

2002).  Williams’ research along with the current research participants agree that African-

American male teachers can improve the academic performance of African-American male 

students based on their ability to be positive academic and social role models in which students 

can quickly identify and relate  (Williams, 2012). 
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Research Question 4 

The fourth research question was: In what ways can the recruiting efforts of African-

American males into the elementary education profession be strengthened (Williams, 2012)? 

NBC noted, the “recruiting efforts of the educational system toward African-American males 

have been criticized for the lack of techniques and strategies aimed specifically at the population 

(NBC, 2009).” The research question was designed to investigate and discover effective 

recruiting strategies to motivate African-American males to enter the elementary education 

profession. The data from Williams’ research and this current research overwhelmingly reveal 

that financial compensation and exposure to the profession were non-negotiable to motivating 

African-American males into the elementary education profession and the profession as a whole. 

The data suggest that these two are the leading motivators to increase the African-American male 

elementary education population. 100% of the participants agree that some form of financial 

incentive would motivate African-American males into the profession. The following question 

then becomes essential, what type of incentives would lure African-American males who are 

expected to be the head of their house into the education profession that did not cause a rift with 

female educators (Campbell-Whatley, 2008)? The answer to this question was discovered in both 

Williams’ data and this current data. The answer is signing bonuses, increased starting salary, 

and loan forgiveness. According to Orion International, corporate world offers financial 

incentives to highly qualified recruits to lure them into Corporate America (Orion International, 

2011). The education profession has to adopt this same philosophy to lure quality African-

American male candidates to the profession. Money is a critical factor to life and motivation. 

The research reveals that early exposure to positive educational experiences was 

important to recruiting more males into the profession.  Exposure should include but not be 
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limited to job shadowing, internships, conferences/lectures, and campus visits (Williams, 2012). 

Participants in the current study believe that more positive promotion of the education profession 

is desperately needed. The education profession has to do a better job at restoring the pride and 

dignity to the profession. Participants strongly believed highlighting the enormous impact that 

African-American male educators have on the students, parents, the community, and the 

education profession globally would definitely create positive attention and lure candidates. 

Williams noted exposure to an unfamiliar entity can lead to immeasurable dividends for the 

education profession (Williams, 2012).  

Implications from the Study 

The results of the current study indicate several critical dynamics to the 

underrepresentation of African-American males in the elementary education profession. The 

dynamics include low starting salary, lack of eligible candidates, lack of respect for the 

profession, deficient promotion of the profession, and negative personal educational experiences 

(Williams, 2012). The research study findings reveal various challenges faced by African-

American males to enter the profession; however, the aspiration to enter the profession far 

outweighs the barriers to enter the profession. Participants noted that several unsuccessful 

attempts to complete the national teacher exam however the motivation to enter the profession 

was a much greater reward. 

The research findings demonstrated that African-American male elementary educators 

were confident about their impact on the entire student population. Participants note that the 

children desperately wanted to interface with them all the time. Participants dully noted   the 

social and academic response of the African-American male students who perhaps had not 
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observed or had the opportunity to interact with a positive African-American in the church, 

community, or the school setting. The positive impact of African-American male elementary 

educators have on students are unambiguously recognizable by students’ parents, the community 

and the education profession. The degree of this impact is obviously unclear academically as 

well as the reason as to why more African-American males do not enter the elementary teaching 

profession is unclear; therefore, leaving the need to do further research inevitable. 

Limitations 

This study is limited in focus. It is being conducted among a targeted audience chosen for 

convenience of location here in Virginia. It is also limited to the insights of only African-

American males. Qualitative researchers “conduct the inquiry in a subjective, biased manner”  

(Creswell, 2005, p. 39). The timeline for conducting the research study is short. The research 

study was susceptible to researcher bias because the researcher is an African-American male 

educator, and the research study is about the lack of African-American males in education. The 

study only included African-American males working in the education profession. The research 

study was four weeks and includes data collected through interviews.  The results gathered from 

the interview questions will be used in the data collection and findings sections. In the event 

participants do not provide honest responses, the data will be skewed and not useful. 

The primary researcher conducting the study is an employee of the school system where 

the participants were selected. The primary researcher conducting the study did not allow bias to 

impact the data of the analysis. The primary researcher was able to achieve this action through 

bracketing. Bracketing demands the primary researcher to discount everything he knew about 

school system and the participants. The methodology design in chapter three described 
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techniques to reduce bias, however, this aspect of the study is a limitation and must be 

documented. 

The research findings are unambiguously germane to an exclusive population of the 

education profession. The research findings are only relevant to African-American male 

elementary teachers K-5. The strategies discussed to recruit and employ more African-American 

males into the elementary education where designed and customized for this exclusive 

population. This specific population information is valuable and supports the findings to 

ascertain an improved presence in the educational profession. Other races and genders were not 

included in the research study; therefore, the conclusions do not associate to those demographics. 

The research study only included one type of interview as data sources. The interviews 

limited the type of data collected from the participants to oral descriptions and statements 

because it does not allow the participants to be observed working in the classroom or interacting 

with the students, especially the African-American males. The structured interviews provided the 

participants the opportunity to effectively explain the underrepresentation of African-American 

males in education through their own words and experiences, employing different systems of 

data collection could provide further insight into the topic. 

The final limitation of the research study was that the research only focused on African-

American male elementary teachers improving the academic performance of African-American 

male students. This is a limitation because African-American male teachers will be charged with 

educating all students regardless of gender or race. Therefore, the study should have targeted the 

effect of African-American male teachers on all students. The goal of the educational system is 

to educate all students equally.  
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Recommendations 

Further research to explore the perceptions and lived experiences of African-American 

male elementary teachers regarding their underrepresentation in the educational profession is 

strongly recommended. The researcher’s purpose was to ascertain the reasons behind the absence 

of African-American male teachers and activate techniques expected to eliminate the problem. 

The first recommendation is to do further research. Further research means more data could be 

collected, analyzed, and presented to the educational profession. The second recommendation is 

direct observation.  Direct observation is an additional recommendation that would benefit the 

research as well. Direct observation would allow the researcher an intimate visual inspection of a 

phenomenon in a natural setting (Child Care and Early Education, 2010). Direct observation 

offers contextual data on settings, interactions, and individuals while affording them the 

opportunity for the cross-checking of information. It provides the chance to notice any 

differences between what the participant states in other forms of data collection such as 

interviews and what they do (Adler & Adler, 1994). The third recommendation is to do a 

questionnaire. The opportunity to do a questionnaire would afford the researcher the capability to 

establish if the participants expressed similar opinions and perceptions about specific topics 

without having to go into in-depth questioning (Gall, Gall, & Borg, 2007). The questionnaire 

would be an enormous gateway to access and narrow the focus of the information from 

participants. Investigating a research study employing these data collection sources provides 

more of a holistic assessment of the phenomenon. The fourth recommendation is an increase in 

finances. Increase in finances as indicated by Williams (2012) research proves to be relevant. 

Increasing finances is a true indicator for promoting more males into the education profession. 

Increasing the salary will provide larger operating budgets for the African American males who 
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are expected to be the bread winner and head of the household. Additional finances would allow 

increased opportunity for African- American fathers to be at home rather than being forced to 

take on additional jobs to make ends meet. In addition to increasing finances, school divisions 

could offer Tuition assistance or tuition reimbursement programs for students pursuing education 

as their profession. The final recommendation is positive promotion of African-Americans males 

working in the profession. African-American males should be celebrated and not tolerated. The 

positive promotion should include positive interaction on Facebook, websites, billboards, videos 

and commercials but not be limited to positive interactions. The images should be available for 

all media outlets focusing on positive interactions of African- American males on daily and 

weekly bases.  

 

 

 

 

 

 

 

 

 

 



126 

 

References 

Adler, P. A. and Adler, P. (1994). Observational techniques: Handbook of Qualitative  

Research. N. K. Denzin and Y. S. Lincoln. London, Thousand Oaks, New Delhi, Sage: 

377-392. 

Algozzine, B., Christenson, S., & Ysseldyke, J. E. (1982). Probabilities associated with the 

referral to placement process. Teacher education and special Education. 5, 19-23. 

Alvarez, C. & Brown, R. (2002). Brown vs. Board of Topeka, Kansas. Retrieved from 

http://www.kawvalley.k12.ks.us/brown_v_board/. 

Anthony, T. (2007). National cry for help. The Lamar University electronic journal of student 

research. Retrieved from Apple, M. (1985). Teaching and “women’s work”: A 

comparative historical and ideological analysis. The Teachers College Record, 86(3), 

455-473. 

Anderson, E. (1999). Code of the streets: Decency, violence and the moral life of the inner city. 

New York, NY: Norton & Company. 

Appleby, Joyce, Lynn Hunt and Margaret Jacob. (1994). Telling the truth about history. New 

York: W. W. Norton & Company. 

Arends, R. (2000). The world and work of teaching. Exploring teaching: an introduction to 

education. Columbus, OH: McGraw-Hill. 

Arends, R. I., Winitzky, N. E., & Tannenbaum, M. D. (2001). Exploring teaching: an  

 introduction to education (2nd ed.). New York: McGraw-Hill. 

Asynchronous learning networks. (1997). Retrieved from http://www.aln.org 

Alexander, B. (2004). Number of black men in college dwindle. Race and Ethnicity.  

MSNBC. Retrieved from http://www.msnbc.msn.com/id/3919177/ns/us_news-life 

http://www.aln.org/
http://www.msnbc.msn.com/id/3919177/ns/us_news-life


127 

 

Ascher, C. (1991). School programs for African American students (Report No. 72).  

New York, NY: ERIC Clearinghouse on Urban Education. (ERIC Document 

Reproduction Service No. ED334340)  

            Asynchronous Learning Networks. (1997). Retrieved from http://www.aln.org. 

Bandura, A. (1977). Social Learning Theory. New York: General Learning Press. 

Banks, J.A. (1979). Shaping the future of multicultural education. The Journal of Negro 

Education, 48, 237-252. 

Banks, J. (1981). Multicultural education: Theory and practice. Boston: Allyn and 

Bacon. 

Banks and Banks (1995) Multicultural Education definition 

Bak, H. (1993). Multiculturalism and the Canon of American Culture. Amsterdam: Vu 

University Press. 

Ballard, A.B. (1973). The education of Black folk: The African American struggle for 

knowledge in White America. New York: Harper and Row Publishers. 

Beauboeuf-Lafontant, T. (2002). A womanist experience of caring: Understanding the pedagogy 

 of exemplary Black woman teachers. 

Bentz, V. M., & Shapiro, J. J. (1998). Mindful enquiry in social research. Thousand Oaks, CA: 

Sage. 

Berger, K. (1994). The developing person through the life span. New York: Worth. 

Bianco, Margarita; Leech, Nancy L.; Mitchell, Kara. Journal of Negro Education, v80 n3 p368-

383 Sum 2011 Pathways to Teaching: African American Male Teens Explore Teaching 

as a Career. 

Bogdan, R., & Biklen, S. (1992). Qualitative research for education. Boston, MA: Allyn  



128 

 

 And Bacon Publishing.  

Bogdan, R., & Biklen, S. (2007). Qualitative research for education: an introduction to theories 

and methods (5th ed.). Pearson Education. 

Byrne, M. (2001). Understanding life experiences through a phenomenological approach 

Blanchard, J. (2005). It’s elementary: Male teachers rare. Retrieved from 

http://www.seattlepi.com/default/article/It-s-elementary-Male-teachers-rare-        

1190340.php. 

Black male community empowerment forum. (2008). Retrieved from 

http://www.cbpm.org/bmcef.html. 

Black male teachers scarce in classrooms. (2009). Retrieved from http://newsone.com. 

Blanchett, W. J., Brantlinger, E., & Shealey, M. W. (2005). Brown 50 years later: exclusion, 

segregation, and inclusion: Guest editors’ introduction. Remedial and special education. 

26(2), 66-71. 

Bonneville Power Administration. (2004). Superior academic achievement. just for students: 

superior academic achievement. Retrieved from 

http://jobs.bpa.gov/Just_For_Students/Superior.cfm. 

Boyer, K. L. (2003). Making the case for teacher retention. P-12: New York State Education  

 Retrieved from        

http://www.p12.nysed.gov/specialed/publications/persprep/qualityteachers/retention.htm 

Brown, A. L. (2012). On human kinds and role models: A critical discussion about the African 

American male teacher. Edu. (2009) "Brothers gonna work it out:" understanding the 

pedagogic performance of African American male teachers working with African 

American male students. Educational Studies, 48(3), 296-315. 

http://www.p12.nysed.gov/specialed/publications/persprep/qualityteachers/retention.htm


129 

 

Brown, D. (2008). Why so few male teachers today? Does it matter? The Huffington Post. 

Retrieved from http://www.huffingtonpost.com/dan-brown/why-so-few-male-teachers-

_b_87562.html. 

Brown, L. (2004). America's black male: Disadvantaged from birth to death. Urban Education 

Journal, 3(2), 1-16. Retrieved from http://www.urbanedjournal.org. 

Brunner, B. and Haney, E. (2007). Civil rights timeline. Retrieved from 

http://www.infoplease.com/spot/civilrightstimeline1.html. 

Buzzle Agencies. (2011). Analyzing the myths about teacher salaries. Buzzle: Intelligent  

Life on the Web. Retrieved from http://www.buzzle.com/articles/analyzing-the-myths-

about-teacher-salaries.html. 

Byrd, David A.; Butler, Bettie Ray; Lewis, Chance W.; Bonner, Fred A., II; Rutledge, 

 Michael; Watson, Jesse J. Identifying New Sources of African American Male Pre-

service teachers: Creating a path from student-Athlete to student-teacher.  Journal of 

Negro Education, v80 n3 p384-397 Sum 2011. 

Byrne, M. (2001). Understanding life experiences through a phenomenological approach to 

research. CBS Business Network. Retrieved from 

http://findarticles.com/p/articles/mi_m0FSL/is_4_73/ai_73308177/ to research.  

Call Me MISTER. (2011). Call me MISTER initiative. Retrieved from http://www.clemson.edu/ 

hehd/departments/education. 

Callas, T. (2003). A man’s place? As head of the class: In elementary schools, male teachers 

bring diversity – but face obstacles. Retrieved from 

http://www.philly.com/mld/inquirer/5520930.htm.  

http://www.huffingtonpost.com/dan-brown/why-so-few-male-teachers-_b_87562.html
http://www.huffingtonpost.com/dan-brown/why-so-few-male-teachers-_b_87562.html
http://www.infoplease.com/spot/civilrightstimeline1.html
http://www.buzzle.com/articles/analyzing-the-myths-about-teacher-salaries.html
http://www.buzzle.com/articles/analyzing-the-myths-about-teacher-salaries.html


130 

 

Campbell-Whatley, G. (2008) Under-representation of diverse teachers and males. University of 

North Carolina at Charlotte. Retrieved (12/13/2013) from: http://education.uncc.edu. 

Cherry, K. (2010). Levvygotsky - biography of Lev Vygotsky. Psychology - complete guide to 

psychology for students, educators & enthusiasts. Retrieved (12/13/2013) from: 

http://psychology.about.com/od/profilesmz/p/vygotsky.htm.  

Cherry, K. (2010). Social learning theory - what is social learning theory. Psychology –complete 

guide to psychology for students, educators & enthusiasts. Retrieved from 

http://psychology.about.com/od/developmentalpsychology/a/sociallearning.htm 

Chesterfield County Public Schools. N.p., n.d. Web.  

Childcare and Early Education. (2010). Field research. Research Connections. Retrieved from 

http://www.childcareresearch.org/childcare/datamethods/fieldresearch.jsp  

Children’s Aid Society. (2008). Summary report of the study group of experts meeting.  

Steps to Success: The African American Male Initiative, 1-14. Retrieved from 

http://www.eric.ed.gov 

Clark, K. B., & Clark, M. P. (1947). Racial identification and preference in Negro children. In T. 

M. Newcomb & E. L. Hartley (Eds.), Readings in Social Psychology. New York: Holt, 

Rinehart & Winston. 

CNN. (2010). Duncan: black male teachers needed. CNN. Available from 

http://newsroom.blogs.cnn.com/2010/06/21/duncan-black-male-teachers-needed-2. 

Cohen, D. & Crabtree, B. (2006). Qualitative research guidelines project. Robert Wood  

Johnson Foundation. Retrieved from http://www.qualres.org/HomeAudi-3700.html 

College Board, Educational Experience of Young Men of Color: The Educational experience of  

 young men of color: a review of research, 

http://www.qualres.org/HomeAudi-3700.html


131 

 

Pathways, and Progress (New York: College Board, 2011). 

Cooper, S. (2009). Jerome Bruner: constructivism & discovery learning. Retrieved from 

http://www.lifecircles-inc.com/Learningtheories/constructivism/bruner.html 

Connor, M. & White, J. (2011). Black fathers: an invisible presence in America. New York, NY: 

Taylor and Francis Group. 

Corbett, D., & Wilson, B. (2002). What urban students say about good teaching.  

Educational Leadership, 18-22. 

Cousineau, L. (2009). How does family violence affect my children? Retrieved from 

http://www.handsonhealth-sc.org/page.php?id=941. 

Chenail, R. (1995). Presenting qualitative data. The Qualitative Report. 2 (3). Crabtree, C. 

(2006). Qualitative research guidelines project. Retrieved 

            from http://www.qualres.org/HomeTria-3692.html    

Clemson University. (2010). Welcome to call me mister. Clemson University.  

Retrieved from http://www.clemson.edu/hehd/departments/education/research-  

service/call mister.   

Clewell, B.C., & Villegas, A.M (1998) Diversifying the teaching force to improve urban schools: 

Meeting the challenge. Education and Urban Society, 31, 3-17. 

Corbett, D., & Wilson, B. (2002). What urban students say about good teaching.  

Educational Leadership, 18-22.   

Crabtree, C. (2006). Qualitative research guidelines project. Retrieved from  

http://www.qualres.org/HomeTria-3692.html                                                                                                                                                                                                                                                                                                                             

Creswell, J.W. (2005). Educational research: planning, conducting, and evaluating  

quantitative and qualitative research (2nd ed.). Upper Saddle River, NJ: Prentice Hall.  

http://www.lifecircles-inc.com/Learningtheories/constructivism/bruner.html
http://www.qualres.org/HomeTria-3692.html


132 

 

Creswell, J. W. (2007). Qualitative inquiry and research design choosing among five  

approaches. Thousand Oaks, CA: Sage Publishing. 

Daniels, Byron L. ( 2010) Evaluating Academic Achievement of African-American Male  

Students in Relationship to African-American Male Teachers in Guilford County, North 

Carolina Public Schools ProQuest LLC. 789 East Eisenhower Parkway, P.O. Box 1346, 

Ann Arbor, MI 48106. Tel: 800-521-0600; Web site: http://www.proquest.com/en-

US/products/dissertations/individuals.shtml. 

Dannerbeck, A.M. (2005). Differences in parenting attributes, experiences, and behaviors of 

delinquent youth with and without a parental history of incarceration. You violence and 

juvenile justice. 3, 199-213. 

Day, R. (2010). Why do teachers want to teach? Helium. Retrieved from  

http://www.helium.com/items/633186-why-do-teachers-want-to-teach. 

Descriptors: Child Development, Educational Needs, Elementary School Teachers, Grade  

1, Identification (Psychology), Males, Psychological Needs, Teacher Education, Teacher 

Recruitment, Teachers. 

Diamond, L. (2003). Fewer men teaching in elementary schools. Male role models needed as 

more kids grow up without father at home. Retrieved from 

http://www.jacksonville.com/tu-online/stories/102103/met_13833346.shtml 

Dixson, A. D., & (2003) Lets Do this! Black Women teacher’s politics and pedagogy Urban 

Education. 

Dogan, R. (2010). Schools need black male teachers. MenTeach. Retrieved from  

http://www.menteach.org/news/schools_need_black_male_teachers. 

http://www.helium.com/items/633186-why-do-teachers-want-to-teach
http://www.jacksonville.com/tu-online/stories/102103/met_13833346.shtml


133 

 

Doyle, J. (2006). Introduction to Interviewing Techniques. Worcester Polytechnic Institute. 

Interdisciplinary and Global Studies. 

Duncan: black male teachers needed (2010). CNN. Retrieved from 

http://newsroom.blogs.cnn.com/2010/06/21/duncan-black-male-teachers-needed-2. 

Eitle, T., & Eitle, D. (2002). Race, culture capital, and the educational effects of participation in 

sports. Sociology of Education. 75, 123-146. 

Ellis, T. (1984). Motivating teachers for excellence. ERIC Clearinghouse on Educational 

Management: ERIC Digest, Number Six. Retrieved from http://www.ericdigests.org/pre-

921/motivating.htm. 

Farlex. (2010). Caucasian. The free dictionary. Retrieved fromhttp://www.thefreedictionary.com/ 

Caucasian. 

Foster, M. (1994). Educating for competence in community and culture: Exploring the views of 

exemplary African-American teachers. In S. Shujaa (Ed.), Too much schooling, too little 

education 

(pp. 221–244). Trenton, NJ: African Free Press. 

Foster, M. (1997). Black teachers on teaching. New York: New Press. 

Frankenberg, E. (2008). The segregation of American teachers. Education Policy Analysis  

 Archives.17 (1), Ferguson, R. (2003). Teachers’ perceptions and expectations and the 

black-white score gap. Urban Education. 38(4), pp. 460-507. 

Fremon, C. and Hamilton, S. (1997). Are schools failing black boys? University of Georgia. 

Retrieved from http://www.terry.uga.edu/~dawndba/4500FailingBlkBoys.html 

Fritscher, L. (2008). Constructivism definition. Retrieved from 

http://phobias.about.com/od/glossary/g/constructivdef.htm. 

http://www.ericdigests.org/pre-921/motivating.htm
http://www.ericdigests.org/pre-921/motivating.htm
http://phobias.about.com/od/glossary/g/constructivdef.htm


134 

 

Gall, M., Gall, J. & Borg, W. (2007). Educational Research: An Introduction. New York, NY: 

Glaser, B. (1992). Basics of grounded theory analysis: Emergence vs. forcing. MiU VaUey, CA: 

Sociology Press. 

Graham, Anthony; Erwin, Kimberly D. (2011) "I Don't Think Black Men Teach Because How 

They Get Treated as Students": High-Achieving African American Boys' Perceptions of 

Teaching as a Career Option Journal of Negro Education, v80 n3 p398-416 Sum 2011. 

Graziano, C. (1997). Public education faces a crisis in teacher retention. K-12 Education & 

Learning Innovations with Proven Strategies that Work. Retrieved from 

http://www.edutopia.org/new-teacher-burnout-retention#. 

Griffith, V. (2007). Redefine the finish line. The University of Texas. Retrieved from 

http://www.utexas.edu/features/2007/athletics/index.html. 

Groenewald, T. (2004). A phenomenological research design illustrated. International Journal 

of Qualitative Methods, 3(1). Article 4. Retrieved from 

http://www.ualberta.ca/~iiqm/backissues/3_1/pdf/groenewald.pdf 

Guest, G., Bunce, A. & Johnson, L. (2006), “How many interviews are enough? An experiment 

with data saturation and variability,” Sage Publications. 18(1), 1-12. 

Hamlet, Conrad E. (2012) Exploration of African-American Males and the Influence of Race, 

Gender and Teacher Beliefs about Their Academic Success ProQuest LLC, Ph.D. 

Dissertation, Cleveland State University. 

Hamre, B.K. &Pianta, R.C. (2006). Student-teacher relationships. Children’s needs III: 

Development, prevention, and intervention. Washington, DC: National Association of 

School Psychologists. 

http://www.edutopia.org/new-teacher-burnout-retention


135 

 

Harper & Davis ( 2012) They (don’t) care about education: A counter narrative on black male 

students response to inequitable schooling. Educational foundations. 

Harrison, C., & Lampman, B. (2001). The image of Paul Robeson. Rethinking History, 5(1), 

117-130. 

Harris, James (2005). 10 Essential strategies to student success ISBN-13: 9780977403301  

Publisher: AMCAN Publishing, LLC Publication date: 12/31/2005 Pages: 18239 

Product dimensions: 6.20 (w) x 9.20 (h) x 0.80 (d). 

Harry, B., & Anderson, M. G. (1994). The disproportionate placement of African- American 

males in special education programs. Journal of Negro Education. 63(4), 602-620. 

Heath, A. (1997). The proposal in qualitative research. The Qualitative Report, 3(1). Hoepfl, 

Marie. (1997). Choosing qualitative research: a primer for technology education 

researchers. Journal of Technology Education. 9 (1). 

Henze, R. C. (2002). Selecting approaches for a coherent plan. Leading for diversity: how school 

leaders promote positive interethnic relations. Thousand Oaks, CA: Corwin Press. 

Hochschild, J & Scovronick, N (2003). The American Dream and the Public Schools  

Hockenbury, D. & Hockenbury, S. (2003). Personality. Psychology. New York,  

 NY: Worth. 

Hodgkinson, H. L. (1985). All one system: Demographics of education: Kindergarten–graduate 

school. Washington, DC: Institute for Educational Leadership. 

Hoepfl, Marie.(1997). Choosing qualitative research: a primer for technology education 

researchers. Journal of Technology Education. 

Huntspan, A. & Howell, G. (2012) Black teachers becoming extinct. 

Husserl, Edmund. (2001). Logical Investigation New Edition. London, UK: Routledge  



136 

 

 Publishing. 

Ingersoll & May, 2. (2011). What the national data tell us about minority teacher turnover. 

Recruitment, Retention and the Minority Teacher Shortage Released in September 2011 

by the Consortium for Policy Research in Education and the Center for Educational 

Research  

Institute For Higher Education Policy (2013) Supporting Men of Color along the Educational 

Pipeline: Research and Practice 1825 K Street NW, Suite 720 Washington, DC 

20006www.ihep.org 

Irvine, J. (2002). In search of wholeness: African-American teachers and their cultural classroom 

practices. NY: Palgrave Global Publishing. 

Irvine, J. (1990a). Black students and school failure: Policies, practices, and prescriptions. New 

York: Greenwood. 

Irvine, J. (1990b). Beyond role models and examination of cultural influences on the pedagogical 

perspectives of Black teachers. Peabody Journal of Education, 66, 51–63. 

Jeffers, Adam R. (2010) Early Academic Experiences of Recently Incarcerated African 

  American Males 

Johnson, P. D. (2006). Counseling African American men: a contextualized humanistic    

perspective. Counseling and Values. 50(3). 187-196 . 

Johnson, S. (2008). The status of male teachers in public education today. Center for Key, James. 

(1997). Qualitative research. Oklahoma State University. Research Design in 

Occupational Education. Retrieved from Learning Qualitative Data Analysis on the Web. 

(2010). What is qualitative data analysis? Online Qualitative Data Analysis. Retrieved 

from 204.  



137 

 

Joyner, James (2010)  72 % of Blacks Born to Unwed mothers. 

Karunanayake, D., & Nauta, M. M. (2004). The relationship between race and students' 

identified career role models and perceived role model influence. Career Development 

Quarterly, 52. 

Kamenetz, Anya (2014). A Role Model Pipeline For Young Black Men. 

Kelly, M. (2010). Top 10 reasons to become a teacher. Retrieved from 

http://712educators.about.com/od/teacherresources/tp/teachergood.htm. 

Kenny, 2004). Retaining African-American males in the classroom 

Keeping Dropouts in School. (2004). Keeping dropouts in school. Retrieved from  

www.law.harvard.edu/civilrights 

Key, James. (1997). Qualitative research. Oklahoma State University. Research Design  

In  Occupational Education. Retrieved from 

http://www.okstate.edu/ag/agedcm4h/academic/aged5980a/5980/newpage21.htm 

King, M. (1963). Martin Luther king Jr.: I have a dream speech. Retrieved from  

 

http://www.vlib.us/amdocs/texts/mlkdream.html 

Kinsler, J. (2009). Understanding the black-white school discipline gap. University of 

Rochester: Department of Education. 

Kornblum, W. (2008). Inequalities of race and ethnicity. Sociology in a changing world. 

Belmont, CA: Thompson Wadsworth. 

Kunjufu, J. (2002). Black Students Middle Class Teachers. Chicago, IL: African American 

Images. 

Kvale, S. (1996). Interviews: An introduction to qualitative research interviewing. Sage  

Publications. Thousand Oaks: CA. 

Ladd, G.W., Birch, S.H, & Buhs, E.S. (1999). Children’s social and scholastic lives in  

http://712educators.about.com/od/teacherresources/tp/teachergood.htm


138 

 

kindergarten: Related spheres of influence? Child Development, 70:1373–1400. 

Ladson-Billings, G. (1995). Toward a theory of culturally relevant pedagogy. American  

Educational Research Journal, 32(3), 465-491. 

Learning Qualitative Data Analysis on the Web. (2010). What is qualitative data  

analysis? Online Qualitative Data Analysis. Retrieved from 

Levister, Chris. (2009). Men call: black male teachers are a missing ingredient. Men 

Teach. Retrieved from: http://www.menteach.org. 

Lewis, C. (2006). African American male teachers in public schools: An examination of three  

 urban school districts. The Teachers College Record, 108(2), 224-245. 

Lewis, C. W., & Toldson, I. A. (2013) Black male teachers diversifying the United States 

 Teacher workforce. 

Lincoln, YS. & Guba, EG. (1985). Naturalistic inquiry. Newbury Park, CA: Sage 

Publications. 

Lomotey, K. (2010). Encyclopedia of African American Education. Thousand Oaks, CA: Sage 

Publishing, Inc. Retrieved from http://onlineqda.hud.ac.uk/Intro_QDA/what_is_qda.php 

http://www.okstate.edu/ag/agedcm4h/academic/aged5980a/5980/newpage21.htm  

Lynn, M. (2006). Education for the Community: Exploring the culturally relevant practices of 

Black males teachers. Teachers College Record, 10 (12),2497-2522.  

Martinez, R. L. (1991). A crisis in the profession: minority role models in critically short 205  

supply. Vocational Educational Journal, 66(4), 24-25, 46. 

McNamara, C. (1999). General guidelines for conducting interviews. Authenticity Consulting, 

LLC. Minneapolis: Minnesota. 



139 

 

McRoy, Ruth. (1996). Qualitative Research. Retrieved from 

http://www.uncp.edu/home/marson/qualitative_research.html. 

McLeod, S. A. (2007). Simply psychology: Bruner. Retrieved from 

http://simplypsychology.org/bruner.html 

MenTeach. (2007). Recruiting Male Teachers for Education. Retrieved from 

http://www.menteach.org/about_men_teach. 

Merriam-Webster. (2010). African-american. African-American definition. Merriam-Webster 

Dictionary. Retrieved from http://www.merriam-

webster.com/dictionary/african%20american. 

Milner, H. R. (2006). The promise of black teachers’ success with black students. Educational 

Foundations. 20, 89-104. 

Mitchell, O. (2010). African-American teacher shortage. Retrieved 

http://www2.counton2.com/news/2010/apr/02/african_american_male_teacher_shortage-

ar-534210/. 

Monroe, C. and Obidah, J. (2004). The influence of cultural synchronization on a teacher’s 

perceptions of disruption: a case study of an African American middle-school classroom. 

Journal of Teacher Education, 55 (3). 

Mukuna, T. E., & mutsotso, S.N. (2011). Gender inequalities in early childhood development 

education teaching profession in Kenya  

National Park Service. (2006). The little rock nine. Retrieved from  

http://www.nps.gov/chsc/historyculture/little-rock-nine.htm 

National Archives and Records Administration. (n.d.) Desegregation—Brown Poster. Retrieved 

from http://www.archives.gov/. 

http://www.menteach.org/about_men_teach
http://www2.counton2.com/news/2010/apr/02/african_american_male_teacher_shortage-ar-534210/
http://www2.counton2.com/news/2010/apr/02/african_american_male_teacher_shortage-ar-534210/
http://www.archives.gov/


140 

 

National Center for Education Statistics. (2010). Status and trends in the education of racial and 

         ethnic  minorities: families with children living in poverty. 

National Center for Educational Information. (2005). Profile of teachers in the U.S. Washington, 

DC: United States Department of Education.  

National Center for Education Statistics. (2007). Status and trends in the education of racial and 

         ethnic  minorities: families with children living in poverty. Retrieved from 

http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2007039. 

National Center for Education Statistics (2008). Number and percent change in the 

             number of students taking advanced placement (AP) examinations, by race/ethnicity:  

             1999Â– 2008. Retrieved from 

http://nces.ed.gov/pubs2010/2010015/tables/table_14a.asp. 

National Center for Education Statistics (2005). Percentage distribution of students 

             207 across NAEP mathematics achievement levels, by race/ethnicity and grade.  

            Retrieved from 

http://nces.ed.gov/pubs2007/minoritytrends/tables/table_10_2.asp?referrer=report. 

National Center for Education Statistics (2004). Percentage of public school students in 

             Kindergarten through 12th grade who had ever repeated a grade, been suspended, or  

             expelled, by sex and race/ethnicity: 2003. Retrieved from 

http://nces.ed.gov/pubs2007/minoritytrends/tables/table_16.asp?referrer=report 

National Center for Education Statistics. (2005). Status and trends in the education of racial and 

ethnic minorities. U.S. Department of Education: Institute of Education Science. 



141 

 

National Centre for the Replacement, Refinement, and Reduction of Animals in Research. 

(2006). Why do a pilot study? Retrieved (01-05-2014) from 

http://www.nc3rs.org.uk/downloaddoc.asp?id=400. 

National Education Association. (2002). Retrieved from http://www.nea.org/esea  

National Center of Education Statistics. (2010). The condition of education 2010. Retrieved from 

http://nces.ed.gov/pubs2010/2010028.pdf. 

No Child Left Behind Act of 2001, 20 U.S.C. § 6319 (2001). Retrieved from 

http://www2.ed.gov/poUcy/elsec/guid/states/index.html. 

National Education Association. (2009). Strengthening and diversifying the teacher recruitment 

pipeline: Current efforts. Retrieved from http://www.nea.org/assets/docs/HE/TQbook09.pdf. 

NBC. (2009). Program hopes to spike recruitment of African-American teachers. Retrieved from 

http://www.walb.com/story/11403225/program-hopes-to-spike-recruitment-of-african-

american-teachers?redirected=true. 

New York Times. (2011). Pay teachers more. Retrieved from 

http://www.nytimes.com/2011/03/13/opinion/13kristof.html. 

Nweke, W., Afolabi, C., Stewart, E., Stephens, C., & Toth, F. (2004). Recruitment and training 

of black professionals: the case of black males and alternative certification in teaching. 

Georgia Professional Standards Commission. Retrieved from 

http://www.gapsc.com/Research/Data/Black_Male_Teachers.pdf 

Ogbu, J. U. (2003). Black American students in an affluent suburb: a study of academic 

disengagement. Mahwah, N.J: Lawrence Erlbaum Associates. 

http://www.nea.org/esea
http://www.nytimes.com/2011/03/13/opinion/13kristof.html


142 

 

Orion International. (2011). Retirement, relocation, bonuses and other benefits. Orion 

International Employment. Retrieved from 

http://www.orioninternational.com/jobseekers_TC_otherbenefits.aspx 

Ormrod, J. (1999). Social learning theory. Human Learning (3rd ed.). Upper Saddle River, NJ:  

 Prentice-Hall. 

Pang, V. O., & Gibson, R. (2001). Concepts of democracy and citizenship: views of 209  

African American teachers. The Social Studies, 92(6), 260-266. 

Patton, M. (1990). Qualitative Evaluation and Research Methods. Thousand Oaks, CA: Sage  

 Publications. 

Pajares, F. (2002). Self-efficacy Defined. Division of Educational Studies, Emory. Retrieved   

from http://www.des.emory.edu/mfp/eff.html  http://www.nea.org/esea 

Passley, J., Gerring, J., & Gerson, A. (2006). The relationship between paternal involvement and 

child outcomes in male African American youth. Retrieved from 

http://www.forumonpublicpolicy.com/archive07/passley.pdf. 

PayScale, Inc. 2014.  www.PayScale.com 

Pettigrew, I. (1964). Negro American intelligence. Anti-Defamation League of B’nai B’rith. 

 Pinkney, A. (2000). Black Americans (5th Edition). Upper Saddle River, NJ: Prentice Hall. 

Powell, S. (2008). Souled Out? How Blacks are Winning and Losing in Sports. Champaign, IL: 

Human Kinetics. 

Public Broadcasting Station. (n.d.). The Two Nations of Black America: Booker T. & W.E.B. 

Retrieved from http://www.pbs.org/wgbh/pages/frontline/shows/race/etc/road.html 

Quiocho & Rios, (2000) The power of their presents minority group teachers and schooling 

 

http://www.forumonpublicpolicy.com/archive07/passley.pdf
http://www.pbs.org/wgbh/pages/frontline/shows/race/etc/road.html


143 

 

Raffaele-Mendez, L. M. (2003). Who gets suspended and why: a demographic analysis of school 

and disciplinary infractions in a large school district. Education and Treatment of 

Children. 25, 30-51. 

Reeves-Weaver, Ann (2010) Against the Odds: A Phenomenological Study of African American 

Male Teachers in a Rural Elementary/High School 

RESA Statewide Network. (2003). Georgia teacher evaluation program resource manual.  

Georgia Department of Education. 

Rice-Boothe, M. (2011). Five reasons black males won’t become teachers. Retrieved from 

http://edutraveler.blogspot.com/2011/02/five-reasons-why-black-male-teacher-is.html 

Rivers (2010) Educating African American males; examining teacher perceptions and cultural 

interpretations. 

Roderick, M. (2003). What’s happening to the boys? Early high school experiences and school 

outcomes among african american male adolescents in chicago. Urban Education, 38, 

538-607. 

Salkind, (2003) Psychology 610: Quantitative Research Design and Analysis. 

Sewell, M. (1999). Qualitative interviews in evaluation. The University of Arizona. Retrieved 

from http://ag.arizona.edu/sfcs/cyfernet/cyfar/Intervu5.htm. 

Simmons, Robert (2013). African American Males Teachers and African American Students. 

Slater, R. (2008). American teachers: what values do they hold? Education Next Journal.  

Vol 8. No 1. Stanford University: Hoover Institute. 

Social Research Methods. (2006). Qualitative validity. Research Methods Knowledge 

Base. 

http://edutraveler.blogspot.com/2011/02/five-reasons-why-black-male-teacher-is.html
http://ag.arizona.edu/sfcs/cyfernet/cyfar/Intervu5.htm


144 

 

Sorensen, C. (2007). Principles Supporting Qualitative Research: Qualitative Research Defined. 

Northern Illinois University: College of Education. 

Spence, C. (2000). The skin i’m in: racism, sports, and education. Halifax, CA:  

Fernwood Publishing. 

Spitler, Nancy (2012)  Media Relations Clemson Call Me MISTER program to expand into 

Mississippi May 30, 2012. 

Strauss, A., & Corbin, J. (1990). Basics of Qualitative Research: Grounded Theory Procedures 

and Techniques. Newbury Park, CA: Sage Publications, Inc. 

Smith, V., Mack, F., & Akyea, S. (2004). African-American male honor students’ views of  

 teaching as a career choice. Teacher Education Quarterly. Retrieved from 

http://www.teqjournal.org/. 

Snyder, T. (1999). Digest of education statistics. Washington, DC: National Center for 

Education Statistics, U.S. Department of Education. 

Smith, V., Mack, F., & Akyea, S. (2004). African-American male honor students’ views of 

teaching as a career choice. Teacher Education Quarterly. Retrieved from 

http://www.teqjournal.org/. 

Snyder, T. (1999). Digest of Education Statistics. Washington, DC: National Center for 

Education Statistics, U.S. Department of Education.  

Snyder, T. (2008). Male call: recruiting more men to teach elementary school.  

             Retrieved from http://www.edutopia.org/male-teacher-shortage 

Spall, S. (1998). Peer debriefing in qualitative research: emerging operational models. 

Qualitative Inquiry, 4(2), 280-292. 

Staples, G. B. (2010). Principal successfully recruits black male teachers. MenTeach - Recruiting  

http://www.edutopia.org/male-teacher-shortage


145 

 

 Male Teachers for Education. Retrieved from http://www.menteach.org/node/ 

Staples, R. (1982). Black Masculinity: The Black Man’s Role in American Society. San 

Francisco: CA. Black Scholar Press. 

Strauss, A., & Corbin, J. (1990). Basics of qualitative research: Grounded theory 

procedures and techniques. Newbury Park, CA: Sage Publications, Inc. 

Statistics on African American Males. (2010). The Morehouse male initiative. Retrieved from 

http://morehousemaleinitiative.com/?page_id=44/ 

Steps to Success: The African American Male Initiative (2008). Summary report of the study 

group of experts meeting. Retrieved from: 

http://www.eric.ed.gov/ERICWebPortal/search/detailmini.jsp?_nfpb=true&_&ERICExtS

earch_SearchValue_0=ED504233&ERICExtSearch_SearchType_0=no&accno=ED5042  

The American Association of Colleges for Teacher Education and the National Education 

Association.(1993). A teachers’ motivation. The American Association of Colleges for 

Teacher Education and the National Education Association. 

The little rock nine. (2014). National Park Service. Retrieved from 

http://www.nps.gov/chsc/historyculture/little-rock-nine.htm. 

Thernstrom, S & Thernstrom, A. (2007). America in black and white: One Nation Indivisible.  

 New York, NY: Touchstone. 

Toppo, Greg Thousands of black teachers lost jobs Posted 4/28/2004 USA TODAY.  

Troops-to-Teachers Program. (2010). Troops-to-teachers program. U.S. Department of 

Education. Retrieved from: http://www2.ed.gov/programs/troops/index.html 

Turner, Dorie (2011) Arne Duncan, Spike Lee Urge Black Men to Become Teachers 

http://morehousemaleinitiative.com/?page_id=44/
http://www.nps.gov/chsc/historyculture/little-rock-nine.htm
http://www2.ed.gov/programs/troops/index.html


146 

 

U.S. Bureau of Labor Statistics (2009) Bureau of Labor Statistics. Occupational outlook 

handbook. Retrieved from www.bls.gov 

U.S. Commission on Civil Rights. (2009, April). Minorities in special education. Retrieved from 

Commission on Civil Rights Online: http://www.usccr.gov/ 

U.S. Department of Education. (2000). Twenty-second annual report to Congress on the 

implementation of the Individuals with Disabilities Act. Washington, DC: Author. 

U.S. Department of Education. (2007). OSERS 22nd Annual Report to Congress on the 

Implementation of the IDEA. 

U.S. Department of Education. Retrieved from 

http://www2.ed.gov/about/reports/annual/osep/2000/index.html. 

U.S. Department of Health and Human Services. (2004). Disadvantaged student. Scholarships 

for disadvantaged students program.  

U.S. Department of Education. (2011, January 31). U.S. Secretary of Education Duncan and 

Film Producer Spike Lee to Call on Morehouse Students to Pursue Teaching. Retrieved 

from ed.gov: http://www.ed.gov/news/media-advisories/us-secretary-education-duncan-

and-film-producer-spike-lee-call-morehouse-stude 

Valenzuela, D. and Shrivastava, P. (2005). Interview as a method for qualitative research.  

             Retrieved from http://www.public.asu.edu/~kroel/www500/Interview%20Fri.pdf 

Vairo, Philip D. Wanted: 20,000 Male First-Grade School Teachers 

Educ, 89, 2, 222-224, 69 Feb-Mar. 

Villegas, A & Irivne, J (2010) Diversifying the teaching: An examination of major Arguments  

Villegas, A & Lucas, T . (2004) Diversifying the teacher workforce: A retrospective and 

prospective analysis.  

http://www.public.asu.edu/~kroel/www500/Interview%20Fri.pdf


147 

 

Virginia Board of Education. U.S. Secretary of Education Duncan and Film Producer Spike  

 Lee to Call on Morehouse Students to Pursue Teaching Careers  

Vishnevsky) T, Beanlands H (21)04) Qualitative research. Nepbrol \hirs j 31(2): 

234-8. 

Washington, B. T. (1896). The awakening of the Negro. Atlantic Monthly. Retrieved July 7, 

2003 from http://www.theatlantic.com/unbound/flashbks/blacked/washaw.htm. 

Walzer, P. (2003). Schools search for more Mr. Bradfords. Retrieved from 

http://home.hamptonroads.com/stories/print.cfm?story=62979&ran=96870 

Wentzel, K.R. (1999). Social-motivational processes and interpersonal relationship: Implications 

for understanding motivation at school. Journal of Educational Psychology. Pages 

91:76–97 

Western, B. & Pettit, B. (2010). Incarceration & social inequality. Retrieved from 

http://www.amacad.org/publications/daedalus.aspx. 

 Whaley, Natelege Report Says Black Male Teachers Are Not Becoming Extinct  

              Most Black males with a bachelor's degree become primary school teachers. 

  Posted: 04/19/2013 12:15 PM EDT Filed Under Achievement Gap, Education, National     

   News. 

White, H. (2009). Increasing the achievement of African-American males. Research brief. 

           Retrieved from 

            http://www.vbschools.com/accountability/research_briefs/aamalebrieffinalamarch.pdf. 

Williams, B. C. (2001). Recruiting African-American teachers requires collaboration, 

cooperation. Black issues in higher education. Retrieved from 

http://www.findarticles.com/cf_dls/m0DXK/14_18/78537594/print.jhtml. 

http://home.hamptonroads.com/stories/print.cfm?story=62979&ran=96870
http://www.amacad.org/publications/daedalus.aspx
http://www.findarticles.com/cf_dls/m0DXK/14_18/78537594/print.jhtml


148 

 

Williams, Kristopher( 2012) A PHENOMENOLOGICAL STUDY: AFRICAN-AMERICAN 

MALES IN THE EDUCATIONAL PROFESSION Dissertation 2012 

Women’s Health USA. (2006). Household composition. Retrieved 

            from http://mchb.hrsa.gov/whusa_06/popchar/0203hc.htm. 

Woods, P. (2006). Qualitative research. Study Guide for E835 Educational Research in Action. 

University of Plymouth. Retrieved from  

Woodson, C. G. (2000[1933]). The mis-education of the Negro. Chicago: African American 

Images. 

Woolfolk, A. (1998). Educational psychology. (7th ed.). Boston: MA. Allyn and Bacon 

Publications: Pearson Higher Education. 

 

 

 

 

 

 

 

 

 

 

 

 

 



149 

 

APPENDIX A: SCHOOL DIVISION CONSENT LETTER AND FORM 

 

Dear Fellow Educators: 

My name is Lawrence Bolar and I am a graduate student at Virginia State University 

completing my doctoral degree in education. My research is a Qualitative Phenomenological 

Study; my study focus is on the Recruitment of African American-American Males working in 

the Elementary Teaching Profession. Your participation is needed for my research study 

designed to investigate a shortage of African-American male teachers in Public Schools. In 

keeping with educational agency policy, my goal is to request permission for my research to be 

conducted in your school division. The purpose of this letter is to gain the endorsement of the 

Department of Human Resources and the Department of Research and Evaluation.  As such, 

your contribution is encouraged, appreciated and will greatly assist in providing valuable 

information for the school division. Please read the letter in its entirety before agreeing to be 

included in the study. 

Purpose  

The purpose of this study is to explore the perceptions and experiences of African-

American male teachers related to the under-representation of African-American males in the K-

5 classroom. The research study will add valuable insight to strengthen recruitment efforts of 

African-American males in same educational agency. 

Procedures  

Upon agreement to be included in the study, you will participate in a confidential 

structured interview. The interview will provide an opportunity to express your perceptions as an 

African-American male’s teacher working in the K-5 teaching profession. The researcher will  
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transcribe the interview and provide respondents a transcript of their interview to ensure their 

responses are accurately expressed.  

Risks and Benefits of being in the study  

There are no risks associated with this study. The researcher will only require 30-45 

minutes of your time to complete the interview. The benefit of being in the study is the 

opportunity to express your views of the educational profession as it pertains to African-

American male teachers K-5. Participants’ names will not be identified or attached to any 

information. You will be part of a study focused to help recruit more African-American males 

into the elementary teaching profession K-5.  

Confidentiality  

  Your participant’s responses will be anonymous and will remain completely confidential.  

Voluntary Nature of the Study  

Please note participation in this study is voluntary. If you participate in this study, you are free to 

withdraw at any time.  

Statement of Consent  

I have read the above information, understand the commitment, and I agree to participate in the 

study. The consent will be collected at the time of the interview. 

Name (Print):________________________________________ Date: ______________  

Name (Signature):____________________________________  

Email Address: __________________________________________________________  

Phone Number: __________________________________________________________ 

Contacts and Questions  
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Please direct any questions, comments, and/or concerns regarding the participation in the study 

to Lawrence Bolar at lvbolar@yahoo.com or (804)855-9915.  
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APPENDIX B: PARTICIPANTS CONSENT LETTER AND FORM 

 

Dear Fellow Educators: 

My name is Lawrence Bolar and I am a graduate student at Virginia State University 

completing my doctoral degree in education. Your participation is needed for my research study 

designed to investigate a shortage of African-American male teachers working in the k-5 

teaching profession. As an elementary educator working in the profession, your contribution is 

encouraged, appreciated and will greatly assist in providing valuable information for the school 

division.  Reading this letter in its entirety before agreeing to be included in the study is 

requested. 

Purpose  

The overriding purpose of this study is to explore the perceptions and experiences of 

African-American male teachers related to the under-representation of African-American males 

in the K-5 classroom (Williams, 20012). The research study will add valuable insight to 

strengthen recruitment efforts of African-American males on the elementary K-5 teaching 

profession.  

Procedures  

Upon agreement to be included in the study, you will participate in a confidential 

structured interview. The interview will provide an opportunity to express your perceptions as an 

African-American male teacher working in the K-5 teaching profession. The researcher will 

transcribe the interview and provide respondents a transcript of their interview to ensure their 

responses are accurately expressed.  

Risks and Benefits of being in the study  
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There are no risks associated with this study. The researcher will only require 30-45 

minutes of your time to complete the interview. The benefit of being in the study is the 

opportunity to express your views of the educational profession as it pertains to African-

American male teachers K-5. Participants’ names will not be identified or attached to any 

information. You will be part of a study focused to help recruit more African-American males 

into the elementary teaching profession K-5 (Williams, 2012).  

Confidentiality  

 Your responses will be anonymous and will remain completely confidential.  

Voluntary Nature of the Study  

Please note participation in this study is voluntary. If you participate in this study, you are 

free to withdraw at any time.  

Statement of Consent  

I have read the above information, understand the commitment, and I agree to participate 

in the study. The consent will be collected at the time of the interview. 

Name (Print):________________________________________ Date: ______________  

Name (Signature):____________________________________  

Email Address: __________________________________________________________  

Phone Number: __________________________________________________________ 

Contacts and Questions  

Please direct any questions, comments, and/or concerns regarding the participation in the study 

to Lawrence Bolar at lvbolar@yahoo.com or (804)855-9915. For questions about your rights as a 

research participant or to discuss problems, complaints or concerns about a research study, or to 

mailto:lvbolar@yahoo.com


154 

 

obtain information, or offer input, contact Dr. Vernessa Clark, IRB Chair at (804) 524-5940 or 

vrclark@vsu.edu.   
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APPENDIX C: TEACHER INTERVIEW QUESTIONS 

Interview Questions: Teacher/Retired Teacher 

The following questions have been developed to investigate the study. The guiding research 

question is, “What motivates and influences African-American males to enter and remain in the 

elementary educational profession (Williams, 2012)? 

1. What are your thoughts on the current status of the elementary educational profession as 

it pertains to African-American male educators? 

2.  What influenced you to select the field of education as your desired profession? 

3. What was your personal motivation to enter the elementary teaching profession? 

4. What impact did salary play in your decision to enter the elementary teaching profession?  

5. Describe any barriers you have faced entering the elementary education profession to 

include teacher assessment experience (Praxis Exam)? 

6. In your experience has any person or persons expressed their perception of your 

profession as feminine or as women’s work? Please explain 

7. Describe your experience as an African-American male teacher working in a female 

dominated profession? 

8. Define your greatest reward as an African-American male working in elementary 

education? 

9. Describe your greatest challenge as an African-American male working in elementary. 

10.  Please share one memorable experience with your students as an African-American male 

classroom teacher positively or negatively. Share one example of your experience  
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working with your students, parents as an African-American male teacher, how has it 

challenged you and strengthened you as an    educator? 

11. Illustrate a time where you felt any bias or prejudices as an African-American male in 

your school, or school division?  

12. Does the K-12 educational experience and life experience factor into African-American 

males deciding to not enter the teaching profession? Why or why not? 

13 There have been wide ranging debates about the belief of African-American male teachers 

having a positive impact on the academic performance of African-American male 

students, what are your thoughts on this theory? 

14. During your personal experience in school did you ever have an African-American male 

teacher and what was their impact on your academic performance? If you did not have 

the opportunity to have an African-American male teacher, what type of impact do you 

think it would have had on your school experience? 

15. Do you believe as an African-American male that your school division has provided 

enough support for attracting and retaining African-American male teachers? Please 

explain. 

        16. Finally, what would be your advice for strengthening, recruiting and retaining African-

American male teachers in elementary? 
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APPENDIX D:  PERMISSION TO USE RESEARCH 

 

Dr. Kristopher Williams 

Subject: Research Permission 

Date: July 24, 2014 

 

 

Greetings: 

This letter is written with the intent to authorize and give permission to Lawrence Bolar 

to use research from my dissertation entitled “A Phenomenological Study: African-American 

Males In The Educational Profession”. Mr. Bolar has requested to use portions of my research to 

assist him in composing his dissertation. If there are any questions, comments, or concerns 

please feel free to contact me at either kwilliams12@liberty.edu or (404)808-4379. 

 

 

  Regards, 

 

  Dr. Kristopher Williams 

 

 

 

 

 

mailto:kwilliams12@liberty.edu
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APPENDIX E:  DEMOGRAPHICS OF PARTICIPANTS 

DEMOGRAPHICS OF PARTICIPANTS (Williams, 2012) 

PSUEDONYM/IDENTIFICATION CODE      _______________ 

 

Ethnicity         ______________________ 

(i.e. African-American, Caucasian, Hispanic, other) 

 

Age          ______________________ 

 

Highest Level of Education       ______________________ 

(i.e., High School, Cert., Assoc., BA, Master, PhD) 

 

Number of years working in education/teaching    ______________________ 

 

Number of years working at current school     ______________________ 

Grade level taught        ______________________ 

 

Subject taught         ______________________ 

 

Extracurricular activities sponsored      ______________________  

 

Any other career/profession before education    _______________________ 
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APPENDIX F: PILOT INTERVIEW STUDY PROTOCOL AND PROMPTS MATIX:  
 

 

TEACHER ADMINISTRATOR   

 

Interview Study Protocol and Prompts Matrix: Teacher/Administrator ( Williams, 2012)  

1. Arrive 15 minutes early to the library conference room.  

2. Greet the participant with a handshake, “hello” greeting, and expressing gratitude (saying thank 

you for taking the time to participate in the interview).  

3. Remind the participant the interview will last 30-45 minutes. Remind the participant they have the  

right to end the interview at any time or refuse to answer any question without penalty. Remind the 

participant the interview will be audio recorded as well as automatically transcribed using Dragon 

Naturally Speaking 11 Home Edition (speech-to-text transcription program). Remind the participant 

they can refuse to have the interview recorded. Remind the participants to answer the questions 

honestly and there are not any “right” or “wrong” answers. Assure the participants their identity and 

responses will remain confidential. Remind the participants the data will be locked in a file cabinet in 

the home office of the researcher with only the researcher having access for three years and then 

destroyed.  

4. Set up Acer laptop computer with Dragon Naturally Speaking 11 Home Edition program installed.  

5. Complete the interview by reading the questions with the same wording each time.  

6. Allow for the participant to perform a member check (verify the information) on the transcribed 

interview document.  

7. Thank the participant again for being part of the study. Provide the participant with the contact 

information of the researcher. 

 

 



160 

 

APPENDIX G:  INTERNAL REVIEW BOARD APPROVAL  
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APPENDIX H:  PETERSBURG CITY PUBLIC SCHOOLS LETTER OF APPROVAL  
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APPENDIX I: AUDIT TRAIL 

Audit Trail 

Provided below, is an audit trail which summarizes the dates in which different aspects of the 

study including the writing, submission, data collection, and data analysis were completed. 

October 11, 2014 Research proposal submitted to dissertation committee 

October 16, 2014 Proposal defense, with dissertation committee approving proposal 

October 29, 2014 Institutional Review Board (IRB) application submitted for review and 

approval 

November 6, 2014 Submitted Application to Richmond Public Schools to conduct research in the 

Richmond Public School System. The application was to gain permission to conduct the study 

within the school system with employees of the system 

November 19, 2014 IRB application approved 

January 7, 2015 3:30 Meeting with Dr. Joseph Melvin Superintendent of Petersburg City Public 

Schools.  

January 8, 2015 received approval to do research in Petersburg City Public Schools 

January 8, 2015 sent letters out for interview schedule via email and phone calls. 

January 8, 2015 Interviews begin  

January 15, 2015 Interviews Ended 

January 18, 2015 Edited chapters 1-3 

January 18, 2015 started working on chapter 4 

January 22 2015 Data analyzed and coded for writing 

January 24, 2015 Begin writing Chapter 5 
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APPENDIX J:  INTERNAL REVIEW BOARD TRAINING                                                                   
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