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Abstract

Many students enter the postseconddagsroom with Post Traumatic Stress
Disorder (PTSD)but do notdisclose their disability for fear of stigma frotretschool
and the instructors they must face. For the pastars this author has noticed that, when
instructional designs incorporate practices thagtrtiee needs and learning processes of
the student when it is difficult for them to mele¢ goal of mastery, the subject matter to
be learned can be successfully achieved. The pargbthis study was to examine the
instructional design practices of postsecondargation, how those practices were
developed, establishednd implemented. The focus was to compare antlasin
whetherthe established instructional designs could inc@t@onew instructional designs
with the needs of the student with PTSD. New utttonal designs were found that can
be implemented within the classroom, and attitudesrd instructional design were
surveyed to find the attitudes of instructors’ aggmh to helping students within the
classroom. The outcome of thervey findings found in this paper that was distteéd to
a select group of universities supporteid author's assumptiadhat, in general,
university instructors care deeply about their shud’ learning the subject material
presented in class. However, many of those intrsiclo not have a formal

pedagological base of knowledge in instructionalgie upon which they can draw.
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CHAPTER 1. INTRODUCTION
Introduction to the Problem
In the postsecondary classroom of tgdhagre are a large number of unidentified
students with anxiety issues, and the number wiitioue to increase (Wilson, 2008).
Challenges in the development of an inclusive ctasa environment are being faced by
instructors all over the county from the influxtbbse students who have been to war or
survived a catastrophic event. According to Walaamd Steele (2004the number of
students with disabilities in a classroom hasedpbver the past 20 yearln a study
conducted by Myers of 61 graduate prograwtsch included all aspects of those
university populations, students, leaders, and atnators were asked if there was a
need for disability education. Based on the respsif = 784)to the survey71%
reporteda need for a course &ldress the issue of disability in their degregam (p.
163). Statistics from the U.S. Census Bureau (R0tlicatedthat over 9% of college
students in the United States have documentedisealiosed disabilities. With the
documented increase in this specific student poipula@emographic, it is likely that
instructors will face unidentified students wittyae of defined disability. Whether it is
a medical disability, or psychological disabilitytheir postsecondary classroom, it is
definitely in the realm of possibility. The impartt question is whether or not instructors
are prepared to include those students within #asting classroom instructional
design. Myers (2009), a known theorist in the dgviag field of universal instructional

design (UID), suggested that “the attitudes of pe@pthout disabilities have created the



structures, relationships, and institutions thatgimalize and exclude persons with
disabilities and shape the meaning of disability"X8).

The focus of this study was &oldress the question, why appropriate instructional
and classroom design, for those with a psycholdgicsgiety disorder likd>ost Traumatic
Stress Disorder (PTSD), is necessary indassroom today. The purpose of this
research was to understand what challenges instsuieice in the classroomvhen they
address those students who are challenged, andcalat be done to attenuate changes
in teaching practices that will create a more isisle classroom.

Background of the Study

A review of how instructors can develop enhandadstoom environments for
students is not new to the literature. Brookfi@l@87) and Tinto (1993) are two theorists
who have written extensively or(a) the facilitation of postsecondary learnifig) the
catalysts behind an enriched learning environgreemd (c)why students choose to stay in
one environment over a different learning environmel he findings from Brookfield
and Tinto’s research indicated that those classrostructors who develop positive
learning environments so that students may dewélep self-worth, will help their
students engage in the development of criticakihmprocesses. Thus, the need to
developcritical thinking in theclassroom environment is related to Tinto’s prenthse a
student, who feelgalued and engaged, will then feel a strongerigaiahip to his or her
institution, and there will be @ecrease in attrition.

The issue of how an optimum classroom situatiaukhbe developetbr

students without known challenges is not new tacation. As far back as the 15th



Century, St. Ignatius of Loyola declared to thei8iycof Jesus that all impediments be
removed from the classroom so a student could carate on the lessons to be learned
(Kolvenbach, 2005). An important question is havesla teacher reactand develop
support for students who are diagnosed with PTSa@tlwer variant structures of anxiety
disorders? Does instructor bias prevent inclusigguctional design?

The focus issuayhich was examined in this dissertatiaras what pedagogical
techniques were utilized bgstructors at Catholic Universities in order tteatiate and
address the needs of students with PTSD withiagsobomwhether or not those
students have self-identified to the school disghilffice as needing additional
consideration. A survey wasnducted to obtain instructors’ input about tlagiproach.
What is known to this point is that, unless a stuidellows the Americans with
Disabilities Act (ADA 1990) guidelines of disclosure for anxiety disosdeuch as
PTSD or any type of learning disability, a studevtp needs various accommodations
will not be given any additional consideration witlhe classroom without self-
disclosure. The purpose of this dissertation wagmexplore the nature of the ADA
nor was it to define the extensive history and clexssues of learning disabilities in the
classroom. The focus of this dissertation wassteetbp a grounded understanding of
how PTSD challenges postsecondary teachers facetitdgnts who have this disorder
within the classroom, and how Catholic universitsethin the U.S. approach the
instructional designs of the classroom to be inekisf students who hawfficulty

within the classroom.



What is not fully understood is how the instrustof postsecondary institutions
canattenuate learning issues among students who nesemirlearning difficulties within
the classroom. As Brookfield (1995) observiéds important that an instructor establish
a positive learning environment through the useanious methods of instructional
design so effective communication can be achieyeedoicators, who are not
psychologists. The primary research questionHiergtudy was: What are professors
doing in the classroom that might attenuate legrseues that challenge students with
PTSD?

This question is inclusive of botraditional and nontraditional student
populations in Jesuit universities. As Kolvenb&2005) reported, Jesuit university
instructors are to be particularly sensitive talstut participation in the classroom from
the Ignatian pedagogy otira personalisvhich translates to the care of the whole person
in a Jesuit classroom. Alskiplvenbach emphasizetle Jesuit emphasis in developing
the need for reflective teaching in consideringghelents performance in the
classroom. There are hundreds of articles writtethe definition of PTSD, how it is
being treated specifically with military veteraasd there is somsew research from the
Veteran’s Administration (V.A., n.dip regard to how members tife general
population experience PTSD. However, there is mathiresearch concerning the
approach of the learning process and inclusivesadasn design for those students who
have PTSD or another anxiety issue.

Currently,those, who have the courage to expose themsehestg

marginalized and experience ridicule when thsly for assistance from disability



services, are the only ones who cdiomvard to be served (Wlodkowski, Maulding, &
Campbell, 2002). Perhaps, if there was an incceasderstanding of what triggers
anxiety in the classroom, combined with sensitivitstruction for instructors and a
clearly defined inclusive process of how to applotiis type of student, more students
would be willing toself-identify or maybe would not have to self-identifyedto the
provision of an appropriately designed classroom.

To address the importance of identifying the extérhis issue, ira survey,
conducted by Wilson (2008), Chair of the SchodPsfchology for Capella University,
surprising results were reported f@gurning service members from active duty. Based
on the responses to this survey, Wilson foundriae than two-thirds of the.S.
military service membersyho were surveyed, responded that tiveyild never seek help
for psychological issues due to their fear ofstigma linked to having a problem in their
lives. If this is the case, it is likely that meemnb of other population groups are equally
hesitant to disclose their issues with PTSD orro#imxiety disorders in the classroom.
Staff of the U.S. Census Bureau (2000) estimateddtal U.S. population as
approximately 308.4 millionOut of the entire U.S. populatipthe Census Bureau
estimated that approximately 20 million have anxissues.Staff of the National
Institute of Mental Health (NIMH; 2009) estimatdtat there are over 20 million
individuals, who are diagnosed with various typearxiety disorders Of the 20
million, it is estimatedhat 7 million are diagnosed specifically with PT.SDhese
numbers represent only the diagnosed cases. uimders are corredhen almost 7%

of the total population in the U.S. experieareiety disorders, and 28e specific to



PTSD. The probability is that matgachers will have a student in his or blassroom,
which will need a different interaction for studemd succeed academically

The question for this dissertation, What are msdes doing in the classroom that
might attenuate learning issues that challengeestisdvith PTSD? was developed to
initiate adialogue about what is happening in classroomddntify students who may be
unable tdfully function in their current learning environntenr he inability to fully
function could be caused by the presencanxdety or other debilitating issues over and
above the accepted level of anxiety within the amdntal learning process in the
classroom. The question was focused to narrowwtbpe orhow the extreme end of the
spectrum for anxiety issues is addregsetksuit universities in the U.S. in order to
determine what is being done or not done. Respasthisquestion were used to
establish a baseline of knowledge and allow ford#neelopment of processes, which can
be used by teachers in all disciplines to helpr thieidents overcome anxiety issues and
successfully integrate into the classroom.

Oneway to look at the context for the problem is imhihe learner and learner
environment is defined. Pear (2001) defined leay@is “a dependency of current
behavior on the environment as a function of arpnteraction between sensory-motor
activity and the environment” (42). Tinto (1983) defined traditional learning
environments as those environments where “skilsnaost effectively learned in a
context that gives meaning to those skills as theght be required in a course situation
or with regard to domain specific learning situati¢p. 183). In considering the adult

learner, Wlodkowski (1999) maintained that it iffidult to isolate one definition for the



adult learner, except for one defining characterist pragmatism. The responsibility for
individual learning rests solely on the adult learto direct his or heswn learning
experience. According to Wlodkowski, despite theklof a single comprehensive theory
of adult learning, what does exist is a unifyinguaaption that adult learners are highly
pragmatic.

If the adult learner is considered highly pragmatis may speak to the
development of support programs for the youngeiliticmal learner and the lack of
support programs for the nontraditional adult learqpersonal communicatiow.
Husson, Vice President, Regis University, Septerb2009), even thoughe adult or
nontraditional learners may fi@osewho need occasional help because of tlifeir
experiences. An increasadderstanding of this problem could help teachedsstudent
populations alike in regaitd how the use ahclusive instructional designs could
improve functionality in the classroom and decremsdety of performance. In Tinto’s
(1993) research on student attrititve found that from “25 to over 50%” (p. 15) of the
student population leaves its existing collegech&wesearch findingsould help the
teacher learn to function at a higher efficiencg,an turn, it could support Tinto’s
premise that a truly engagstiident, who feels valued, will be less likely¢ave that
institution.

Baseline Definition of PTSD

Post traumatic stress disorder (PTSD) has be@tiassd primarily with

individuals,who have served in the military or have been adié@tty the ravages of war.

According to Kinchin (2007) and the stafftbie U.S. Department of Veterans Affairs



(USDVA) National Center of PTSD (2009), the definitionRIfSD is the mental
condition experienced when a “person has been expsan event which may be
outside the range of normal human experience:vantavhich would markedly distress
almost anyone. It is the normal human respongiegt@bnormal situation” (Kinchin, p.
12). Inaddition, staff of the USDVA National Center for D stated that “anyone
going through a life-threatening event can devél®@D” (p. 12). This is an important
point, because the Veterans Affairs website definitioudes all possible affected
populations, not only those in thalitary.

On the anniversary date of Septembét, ZD01(9/11), a stugygonducted by
Farfel et al. (2008), was released by staff ofitlee York City Department of Health
Registry in regard to thengering effects of 9/11. The staff of tHReqgistry tracked the
health effects of 9/11 on the New York City resiganho survived.Farfel et alfound
that as many ag0,000 individuals, who were enrolled in the WoFldde Center Health
Registry as non-first responders, had been diaghase identified with PTSD
symptoms, a direct result of the events of 9/1lth\WWhe expanded definitions of all
researched databases and the confirmation of tifiel Eaal.study, it is safe to conclude
that PTSD is prevalent in the culture of the ULSt is prevalent in the culture, then, it is
likely that it is present in the classroom.

Based on the statistics presented by Farfel @0&I8),the focus of this study was
to search and examine through a survey for ingtmiak strategies that are effective or, to

put it another wayinstructional strategies that are intentionallyeleped to be inclusive



F orstudents who have PTSD and that willdffectivewith other types of anxiety
disorders as well.
Statement of the Problem

It is not known whether or not instructors usdrungtional strategies that are
inclusive of all studentslisabled or not. There are numerous articlesewitin the
definition of PTSD, how it is being treated spezafly in military veterans, and new
researchs beginning to appear in regard to those persotisel general population who
experience PTSD. However, there is a paucity edaech findings in regard to the
identification ofthose students at the onset of class idne PTSD or an anxiety issue or
how instructional design has been developed toigpecan inclusive environment for that
student within the class structure.

The presence of anxiety in the classroom has d@emcern of teachers since the
time of Aristotle, which was personified currenitymodern time by Senge’s (1990)
description of learning processesTline Fifth Discipline.Normal levels of anxiety are
expected in the classroom for the learning protesscur, but a student may hdwed
through an experience that prevents him or her toemgable to focus ofearning
How does onegs aninstructor, develop instructional design to incldkese students
who have been diagnosed witf'SD but have not chosen to disclose their malady?
Herein lies the question of an inclusive universatructional design (UID).

Pear (2001) described the learning process as aaw function that connects
behavior with learning. Behavior is defined asy‘@aeurological activity that is typically

but not necessarily measured or observed as mdioit@’ (p. 12). Learning is defined



as a “dependency of current behavior of the enuir@mt as a function of a prior
interaction between sensory-motor activity andgheironment” (p. 12). Over the past
decade, the process of learning has been impagtde ntroduction of technology and
events within the culture (Felner, Seitsinger, BraBurns & Bolton, 2007). How can
faculty make the requisite accommodationsrder to serve all students so they may
have the full benefit of the educational experiénce

The focus of this study asks if instructional desstrategies are being
implemented to develop an inclusive learning emnnent for those with PTSD within
the classroom. Post Traumatic Stress Disordeb&as most commonly associated with
individuals in the military, but what about nonrtaliy citizens who live through
extraordinary circumstances? Were not those stugdgeriences just as horrendaunl
impactful and need the implementation of inclusnaructional design as well? At the
time this researcher selected ttupic, a review of existing literature through the
Veterans Administration was conductadrder to determine what was available for the
educator in ordeto help this student population. Supportive, emairdata were
minimal in 2007. The only active database was alils. Department of Veterans
Affairs (2007). A section of their database wagaded to veterans diagnosed with
PTSD and titledthe Public International Literature On TraumatieeS$ (PILOTS). In
the last 2 years, the Department of Veterans Af@009)has launched a separate
division of its database, identified as the Natiddanter for PTSD, which includes

PILOTS and other resources.

10



Recently, the staff of the National Center for PT{@008)started to look at the
impact of PTSD on all populations, not just miltaictims diagnosed with the
syndrome. In addition, they have adaedine educational courses, suchP&TID 101
(Hamblen, 2009) for health providers, teachers,rasdarchers. In the online class, the
participant is walked through what PTSD is, how @ndiagnosed with PTSD, the levels
associated with PTSD, as well as, if not most irtgpaty, thebehavior associated with
how to recognize a person, who experiences theteftd PTSD. This course is the first
of its kind. From the perspective of a teachemwiews this course, awareness and
sensitivity can be developed in orderaddress behavior exhibited by students in the
classroom. This sensitivity could then help creageimplementation of an inclusive
positive learning environment that Brookfield (20@806) discussed, which will allow
the student a greater opportunity to learn ancetelbp higher levels of critical thinking.

Purpose of the Study

The purpose of the study was to define how unityefaculty uses instructional
design to create an inclusive environment for sttgleo subside anxiety in the classroom
for those who have chosen not to identify theircepedisorder. This current study was
a qualitative studyyvhich was basedn grounded theory and utilizélde emerging design
approach. This design was chosen in order to $tmwCatholic university faculty
develops instructional designs for students witisBwho have not identified their
affliction. In order to explore these common exgeces of the student from the
instructor’s point of view and to develop theoryeSwell (2005) reported that a

grounded understanding of what drives interactisitisin an environment should be

11



examined to develop an emerging theoretical basés focus of this study was not on
what is or is not being done in the classroom. U$eof grounded theory provided the
appropriate structure for this researcher to testassumption that little to nothing exists.

As Creswell (2003; 200®bserved, grounded theory can be usegktwerate a
new theory when existing theories do not addrgg®hlem. Creswell reported that this
type of theory is grounded in the data to providetier explanation for what fits the
situation and is sensitive to the specifics of dipalar situation rather than useaf
previously developed theory that may not fit theafics of the new data to be collected
and analyzed.

The use of emerging design allowed the reseatohmllect data and analyze the
data, so that preliminary categories were idemtif@eswell, 2005). This approach
allows the researcher to be objective about the tthatt are collected. Creswell noted
that use ofhe emerging data approach allows the researctwamntantly review what is
discovered within the research process. Uponweuiereceived data, the researcher was
able to determine if a new direction needs to fieed into a different category or coding
process, whether the new data reached saturateeming that the new data could not
provide any new information or insights for the diepment oftategories.

How university instructors develop inclusive ingttional designs for students
with PTSD is the heart of the central phenomenanhwasexplored within this study,
which was also the central question to be answetée. initial participants of the study
were the faculty of the 28 Catholic universitieshin the U.S. With the use of a

gualitative software design package, the data weded for emerging patterns.
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According to Planty et al. (2009), a trends analyss published by the National
Center for Education Statistics (NCES). The foouthePlanty et al. study wamn
changes in the enrollment statistics in the yetudiesd between traditional and
nontraditional student populations. Planty etgportedthat “changes in enrollment
relative to institution type can provide some iradion of whether institutions are
successfully reaching out to less traditional stisién order to maintain or increase their
enrollment” (p. 114).

Large fluctuations exist between public and pevastitutions, traditional and
nontraditional programs, and 2 year and 4 yeanedlsas undergraduate and graduate
programs. The conclusion of the Planty, Hussam&d&r (2009)eport was that the
only “consistent enroliment decline in the studyedaanging from 1986 to 1992 was
among the nontraditional characteristics identif@dundergraduates with a GED or
high school certificate completion” (p. 4). HowewMey 2009, the number of choices in
nontraditional education increased; the culturedxgerienced numerous cataclysmic
events from financial loss to varied experiencemfwar and weather events.
Essentiallyall individuals within the culture have felt theparct of these occurrences.
The question is, how has the educational procemsged within the classroom to be
sensitive to help the student overcome the impkittese occurrences and be able to
attain the ability to think more critically? Hasstructional design changed to meet the

challenges, which occur in the culture?
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Rationale

The rationale behind the study is to adapt theational environment for the
existing student population for the classroom dgtg as well as the influx of military
members as they return from the chaotic anxietywar zone. The rationale of the
study will serve as a grounded context for theriexamination of members in other
population groups who have experienced a debiigagvent. These individuals cannot
control an anxiety response. Anxiety for theseviddials may be enhanced by the stress
experienced upon entry goclassroom environment, which will be directlyated to a
previous experience. If a teacher can be skilifalBrookfield (2006) described, then
sensitivity for the student can be present. Withat sensitivity then, “the teacher has a
constant awareness of how students are experietigirgearning and perceiving the
teaching” (p. 35).

Research Questions

The central research question for this study atvare professors doing in the
classroom that might attenuate learning issuesctigtenge students with PTSD¥
survey was sent to the 28 Catholic universitiethenU.S. The survey questions were
used to inquire about the approach of universigyructorstoward this subject matter.
The process to bhavestigated is how the faculty pbstsecondary institutions develops
inclusive instructional designs for students wheenRTSD in their classroom who have

not self-identified to the disability services o#iof the institution.
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Significance of the Study

Examining the issue of anxiety in the classroony more important now than
any time in recent history. The reintegration eferans into society, the general
populace who has dealith the collapse of multiple industries, alongwihose who
have experienced foreclosure or other significd@texperience, are faced with the need
to make significant changes in their lives. The fiigd fromthis study, along with
subsequent research fueled by the study, couldtbgdppmote the development méw
processes in support of transformative learningiwithe classroom. Myers (2009)
brought this aspect to light in her work for a négion of instructional strategies with
the Center for Universal Design (CUD) located atL®uis University. Courses at CUD
are designed to be inclusive of all learning ab#iin one classroom environment. In the
abstract of her work, Myers proposed taatew vision for disability educatiobhased on
universal instructional design (UID) methodologiesn bemoved away from the
limiting learning models that are now used withe tlassroom. Also, she believes that
by the humanization aisabilities within the classrogrthe benefit will be “critical for
diminishing the excluded classroom into building thclusive classroom environment
and school educational community as a whole” (p.MYyers explained her approach in
disability awareness training with the question Velgou excluded anyone today?” (p.
16). Myers reported that in meetings with othghler education professionals, she
frequently hears faculty members expressing boredadimthe topic of disability
education. This author believes that the boredoahdcbe an indicatioof frustration

and confusion in regard to how to approach thisctoMyers emphasizeithat there are

15



major gaps in the research in regard to how togbenual and viable education to all
participants who want to learn at the postseconlkael.

This researcher sent emails to Stephen Brookfélt;ent Tintg and Raymond
WIlodkowski, to ask them if, in their opinion, thesas a gap in the literature. Each
theorist responded that, based on their knowletthgee is very little literature about how
one should work with the student wheeds special consideration. They reported that, i
their experience, it was only after the studenlifsidentified their issue to the teacher and
provided a letter from the disability departmengrevany accommodations made for the
student. Helping to fill this gap in the literaducould help with issues of retention and
attrition in schools. Myers recently stated ineagonal conversation that, in her
experience, the concept of UID and the developrakah inclusive classroom are just
being developed in the literature in regard to stiigl with special needs or learning
processes (personal communication, K. Myers, Shmtis University, June 6, 2011).

Staff of the National Institute dfental Health (NIMH; 2009) stated that “26.3
percent of Americans ages 18 and older suffer faairagnosable mental disorder, 7.7
million of the 26.3 percent suffer from PTSD” (. 3At an American Counseling
Association (ACA) conferenc®aneker (2005pf Marshall University reported that
individuals in the U.S. culture struggle with effige assessment and conceptualization
of treatment for those individuals affected by @ Cower (2005) acknowledged a
personal weakness, that is, her own complacenmgard to diagnosis and labeling had
become “unintentionally disinvesting” (p. 63nd that shéended tayroup traumatized

individuals into one category. If that is thee&dsow many students do not experience a

16



full educational environment because, stereotylyicaistructors plac¢hat student into
one group of trauma,; thustudents, whaould beeasily served, fall through the cracks.
There is the loss of the positive educational eepee to the student and loss of the
student population to the school.

Definition of Terms

Post traumatic stress disorder (PSTD), as defayetie staff of the National
Center for Posttraumatic Strg@008), is an anxiety based disorder which can oaftar
an individual experiences a traumatic event. Tleesats can include exposure to
traumatic events experienced in military service blso, can be caused by exposure to:
“(a) verbal or physical attacks, (b) natural disestor (c) serious accidents. It is not
known why some individuals are affected by the lsowhile others are not affected”
(p- 1). The reality is that PTSD exists, ang ibbeécoming more prevalent within the U.S.
culture.

Universal Instruction Design (UID), asidefl by Burgstahler and Cory (2008),
is “the process of creating products (devicesirenments, systems, and processes)
which are usable by people with the widest poss#nhge of abilities operating within
the widest possible range of situations environsyezdnditions and circumstances, as
commercially practical” (p. 12). Burgstahler andrreportedhat UID has two major
components:

1. Designing products so that they are flexibleugi that they can be

directly used (without requiring any assistivehteologies or
modifications) by people with the widest rangebility and

circumstances as is commercially practical, gisement materials,
technologies, and knowledge. (p. 12)
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2. Designing products so that they are compatilile the assistive
technologies that might be used by those who dagffioiently access
and use the products directly. (p. 13)

Another theorist in the field who is pioneering thefinition of UID is Dr. Jean Higbee
from the University of Minnesota. Higbee (2008jided UID as,

it is not meant to imply one a “one size fitsaltstead the focus of UID is

universal access. One goal of UID is to reduceliarinate the need to provide

customized individual academic accommodations,panticularly those that

publicly identify or segregate student with didigiles. (pp. 1-2)

Assumptions and Limitations

The assumption, which guided this study, was thetet are learners many
classrooms, who are afflicted with PTSD or somalamanxiety disorder. The learner
may be hesitant to self-disclose that he or shehisslisorder due to a fear of being
stigmatized. This fear is further enforced frora girocess of becoming protected from
an institutional office of disability services. @ently, when a student seeks help, he or
shemust register and qualify with an educational ingitbnal office of disability
services. Upon being accepted by disability sesjithe student must be given
consideration to enablém or her to participate in class in ordeb®successful within
the learning environment. However, the extentogbanmodation allowed is determined
by the instructor. In accordance with the Amerieath Disabilities Act (1990), each
student must present a letter to the instructevery class at the time of approval; thus,
they are allowed special consideration for accomatiod to complete their courses. The
single act of disclosure to a teacher, who hadeen trainedio interact or recognize

students with special needs can cause an expeénicelue anxiety and prevent the

student from being successful within the learningimnment. Also, presenting a letter
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to the instructor presents a dilemma to the teaciwess this letter of accommodations
mean that he or she is expected to lower courséatds in ordeto accommodate this
student? The theory presented in this paper stpfiee premiséhat if the

postsecondary instructor is trained to be sensivesues of students with PTSD and be
given inclusive tools to work with the student,ttbudent’s learning experience will not
be diminished, and the teacher will not feel compueed in lowering his or academic
standards.

Typically, the minimal accommodations providedhe student at this time will
include extra time to complete class assignmerdsclass exams. It must be reiterated
that, what is allowed as an accommodation, is dédgretruporwhat the disability is and
the documentation provided to the school. In aolditaccommodation can bery
dependent upon the tolerance of the teacher tothardccommodation. Instructors, who
do not know how to recognize a student, who trtdyggles with the content of the class,
due to the learning process being encumbered bgisadility or a negative environment
within the classroom, puts the student, the tea@ret the academic institution at a
disadvantage. It should be a goal of the acadarsiitution to keep a student enrolled in
the institution and provide that student with aifpes learning environment where
critical thinking can occur. With the increasatkliof academic institutions with the
government to offer programs to military persororethe federal increase of funding
toward disadvantaged population groups, might ttagoprudent to prepare instructors

for successful interaction with those students?
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The limitations to this study were to determialeat policies and knowledge of
those policies were known by postsecondary instractCatholic universities, in regard
to the treatment of students with PTSD within the slasm. The researcher’s
assumption for this research was that a surveygskstructors what they know and the
answers given will reveal what is natown, which supports the qualitative nature of the
study and the necessity to utilize grounded theesign to systematically design a
process to examine the emerging data of what exigtsvhat course of action could be
developed.

A further limitation of this study was that thetial survey was distributed to 28
specific Catholic institutions within the U.f8®. determine how they address this issue, not
to any other Catholic universities nor private ablic universities. Such a small sample
size didnot allow the development afcomprehensive benchmark as welhddeep
understanding” (Creswell, 2005, p. 54); notwithsliag, it will initiate the development
of a grounded theory for further study as inforimtis collected.

Conceptual Framework

As was detailedn the definition of terms, UID is “the processaréating
products (devices, environments, systems, and gsesgwhich are usable by people
with the widest possible range of abilities opemgtvithin the widest possible range of
situations (environments, conditions and circumstanas a commercially practical”
(Burgstahler & Cory, 2008, p. 12)he assumption for this study was that very few
instructors in Catholic institutions use this tygfedesign in their classrooms at this time.

To test the efficacy of this assumption for thiglgative study, the researchaistributed
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initial surveys to the 28 Catholic Universities it the U.S.This allowedfor a baseline
of data collection within a relatively small poptiten group. The relevance of the topic
was linkedto the students’ experience in the classroom whey were challenged with
anxiety issues, specifically PTSD. The purposthefstudy was to define how university
faculty uses instructional design to create arusigk environment for students to
attenuate anxiety in the classroom for those whe lthosen not to identify their specific
malady. An additional purpose of the survey waslitwt responses from the participants
to establish what and how identification of studemith issues are identified and/or
managed within these 28 postsecondary institutidneas the position of this researcher
that little or nothing is being done at this timiéone has an issue that will prevent him
or her from full participation in a class, thatdtat must self-identify with the
institutionaldepartment of disability services. No matter wthatissue, the student must
provide a letter to the teacher to document whgrh&he should receivspecial
consideration. In accordance with the Americarabilties Act (ADA; 1990), they do
not have to tell the instructor what their issygust that it is necessary to recespecial
consideration such as extra time, or materialsgotesl in special formats such as the
formats needed by students who have autism orxigsl&he ADA was designed to
prevent discrimination; however, the reality isttbace a teacher is given notice of the
special consideration, usugltyo things happen. One, the teacher fully acciyats
student into the class and gives him ordweary opportunity to fully engage, or the
notification will be considered by the teacher akealaration of that student’s inability to

measure up to the teacher’s expectations of hawdest should be able to perform. In
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asking a simple question of inquiry, the hope of #uthor is that teacheravareness
could be increasesb all students could benefit from an enrichedneay environment.
Use of the system to be developed would not remigee from the classroom. The hope
is that it would give tools to teachers who teddirtspecialty, their expertise, but are not
trained in these types of classroom managememitpobs, as does Myers’ (2009)
system of disability awareness, which was refetoad her work

An immense amount of information has been publisiiezt PTSD; however,
very little has been published about the effectBDED in the classroom or how to
engage with a student with PTSD or other variaot@sxiety. There is little
information about identification of the extreme efdhe anxiety spectrum. This
connotes a significant gap in the literature. Tokection organizationand analysis of
the data from this study will allow the developmeha conceptual framework of what
exists and what is not known at this time aboud isue.

The impact on the classroom, based on the findnogs this study, could lead to
notable changes within the classroom. Some ogthkanges could include an enriched
learning environment leading to a more engagedhagmhingful education experience in
the classroom for both the student and the teadnexddition, the improved learning
experience could result in increased retention rersithin institutions. According to
Tinto (1993), the more engaged and valued a studdel# within the classroom, the less

likely that student will leave his or hehosen institution.
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Uchitelle (2007), in his examination of U.S. citige who have suffered the effect
of layoffs throughout the last 20 years, reporteat thany have lost the feeling of
security in the workforce. It ihis author’s belief that this sense of insecustyarried
directly into the dynamics of the classroom. Timelihgs from this study could establish
a baseline of information so that tools can be lbgezl to allow educators to meet the
needs of a changing educational environment.

Finally, the process in the examination of instiuel design used in classroom
with PTSDdeveloped from the results of this study could hiegse individuals who
teach in their field of expertise and provide theith a tool that will help them connect
better with their students. The increased emplayrokadjunct faculty will not change;
this practice is now ingrained within the fabricldfS. educational institutions, and it
allows institutions to grow and expand. Howevenew that teacher has no background
in how to teach, the issue becomes how the institwetains unsatisfied students who
cannot connect with the teacher. Numerous edugationstitutions have begun to offer
online as welbs sitebased options. If students are not satisfied thidr classes,
specifically with the instructors in charge of #ggucational experience, they will seek
another institution where their educational negdssatisfied (Wlodkowski, Mauldin, &
Campbell, 2002).

Organization of the Remainder of the Study

This study ipresented ithe traditional five chapter model. Presented hayiler

2, the Literature Review, are the topics of: tfed progression and history of addressing

learning disabilities in the classroom, (b) themigbn and effect of anxiety from an
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empirical study, (c)he definition of PTSD, (d) the process to idgntife elements of
PTSD, (ewhat has been written about it in relation to tlessroom, and (f) the
examination of UID theory as it pertains to an appiate instructional design for
students with anxiety issues. Then, this authecudised how people learn with Pears’
(2001) explanation in the scientific process oféaag occurs for individuals. To build
upon Pears’ definition supplemental informatiomfr®riscoll’'s (2005) work focused on
the psychology of learning for teachers to devagientific context of the learning
processes. The melding of Pear’s and Driscoll'skvestablishes a baseline of how
learning occurs and what current theories in edoica&iontributeto the various attitudes
in the classroom. This is important because tta igdo establiskthe efficacy and
acceptance of changing foundational classroomsaimionfoundational environment.
Rarely do teachers give up the authority of thenflational classroom easily, but if
foundational classrooms can be changed into a nonfttional environmenperhaps a
greater number of students could benefit. Alss@néed is the literature that describes
PTSD within various cultures. Individuals in theSUrelate PTSD with veterans coming
home from a war; however, PTSD is prevalent in ofegments of the population as
well.

In Chapter 3, Methodology, a rationale for the datle research design utilizing
the case study approachpiesented. Also, information is presented abdgalt:the
sample, (b) data collection, and (c) data analysis.

The focus ofChapter 4 i®n the analysis of data collected through a sutlaly

was distributed to the 28 Catholic Universitieshe U.S The survey is open-ended
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which allowed the respondents the opportunity Erehheir context of the issue asked in
the question. Also, the design of the questiolusvald the respondents to expand upon
their experience or insights in addition to theteahof the question asked. Coding of
theopen question data allowed the author to develibjplicategories and a grounded
baseline for phenomena experienced within the Odholic University classrooms.

In Chapter 5, the reader is presentgtth a summary of the collectethta. The
analysis and conclusions from the findiradi®wed a grounded theme of the emerging
patterns identified, and recommendations were raadethow to proceed with further

research.
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CHAPTER 2. LITERATURE REVIEW

The purpose of this dissertation was to define hawersityfaculty uses
instructional design to create an inclusive envinent for students to diminish anxiety in
the classroom for those who have chosen not tdifgieheir specific disorder within the
classrooms of higher education institutions. Tihdihgs were used to establish a
grounded theory about what is or what is not belimge to address this issue.
Specifically, the focus of this study was to idgnthe instructional designssed within
the classroomyhich help to attenuate the issues of students pa#t traumatic stress
disorder(PTSD) in Jesuit university classrooms in the UWhi&ates. The findings could
help the staff of institutions to identify thosed&nts who have various levels of anxiety
disorders.

Historical View

For the purpose of this discussion, in order taldsh a baseline from the
historical perspective of sensitivity to disabéddi theHandbook of Learning Disabilities
(Swanson, Harris, & Graham, 2003), which was edited coauthored by Swanson, was
used to develop a grounded understanding of definsitused over timeThe purpose in
review and identification from the historical pegsfive was to reviewhe developmental
structure in ordeto show the restrictive attitude and difficultytire development of
resources toward this issue that has occurredtouer

The first examination and identification in thedy of learning disabilities within
the classroom started in what is regarded as theofiean Foundation Period” (Swanson

Harris & Graham, 2003. 17), which occurred between 180820. Attention was given
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to the occurrence of brain injuries and thedfect on the corresponding performance of
mental impairment ithe functioning brain. The focus of this periodswa language
and reading development in response to a braimyinjwithin this period, the term
“dyslexia” (p. 18) was introduced into the literature based on a @arm
ophthalmologist’s observation patients’ performance during examinations. Thgsore
seems to be the first to document awareness dgfitepissues present in society.
However, conflict existed between theorists in rdda the reasoning about the
afflictions or how to treat them.

The second period of development for learninghiigy awareness is referred to
as the “U.S. Foundation Period” (Swenson et aD320. 18) that lasted from 1921960.
It was thought that this period was the first ia tharked transition in acknowledgement
of learning issues. Again, as in the Foundatiomodework in the discipline was based
primarily on the work of neuroscientists and a favightened educators, who bedan
chronicle their observances and outcomes about wasitermed, remedial learners. The
catalyst for awareness in this area, accordirfganson et al., was generated by laws
passed iy 1918. The law dictated that, in every statdenationcompulsory
education was requirddr every child in the U.S. Educators were fort@acknowledge
that not all children learn in the same mannere Ointhe enlightened opinions in 1937 is
shared by present day theorists. The theoristughiorrey Orten (1939, as cited in
Swanson et al.), found that, in his study of staslenth perceived disabilities, “IQ was
not always reflective of true intellectual capa@gpecially in students with reading

deficits” (p. 19). Orton went on t@port what he believed to be a mixed dominance in
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centers of the brain, and hecommended use of a multisensory apprpbaked on the
recommended approaches of Fernald and Keller (22¢ited in Swanson et al.).
Fernald and Keller were among the first to menti@use of multiphasic processes in
order to addredsinesthetic, visualand auditory learning styles. As educators dade
build a reserve of data about the learning proseskstudents observed, researchers
started to loolat disabilities in perceptions, especially percapiin motor skills and
attention spans of those being observed. Gold§i€iB6) maintained thahe treatment
of learning disabilities was best conducted by oketeon of each individual's
manifestations as a whole and then develop tredtmarchwas appropriate for each
individual. Herein lays the conflict experiencedhis day, what is the appropriate
method to utilize in ordewo treat those with learning disabilities?

The “Emergent Period” (1960-1975; Swanson e8I03, p. 21) followed the
U.S. Foundation Period. During this period, thentdearning disability, was used for

the first time in an article by Kirk (1962). Kidefined a learning disability as

a retardation, disorder, or delayed development@mor more of the processes of

speech, language, reading, writing, arithmeti@tber school subject resulting
from a psychological handicap caused by a possdyiebral dysfunction and/or
emotional or behavioral disturbances. It is hetitesult of mental retardation,
sensory deprivation, or cultural and instructiciaators (p. 263)

This definition is still considered a standard dgifon for learning disabilities.

By 1968, staff othe U.S. Office of Education expanded on the saaséchiefinition and

addedhat “Children with disabilities do not include te&ng problems that are due to

primarily to visual, hearing or motor handicapsiental retardation, emotional

disturbance, or to environmental disadvantage 34) This definition is limited, in
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that,the adult learner is not addressed, and emotiostirdance is not included. The
guestion begins to surface in regévdhe difficulty inunderstanding what challenges
educators face and how to develop applicable legrstrategies for individuals in varied
demographics with PTSD or other significant anxdigorders.

“The Solidification Period” (1975-1985; Swansoraét 2003, p. 24) was a
relatively calm period in comparison poevious periods in educational history or for
those periods that were to come. A positive charagee in 1977 when the staffthe
U.S. Office of Education (as cited in Swanson gtfaftther expandethe definition of
learning disabilities to include “specific learnidgsabilities means a disorder in one or
more of the psychological processes involved” @). ZT'his was the first evidence within
the literature that acknowledged psychological psses which include PTSD.

The last defined period for education is the “Twent Period” (1985-2000; as
cited in Swanson et al., 2008, 25), which washe phase where the definition of
learning disabilities continued to be the same \adHitional definitions added by
members oprofessional associations and government entitfes sought to achieve
clarity and consensus in regdodwhat a learning disability encompassed. Swanson
stated, “the Turbulent Period has answered mangtigus. . but has also highlighted
pressing problems within the field. the discrepancy formula in identifying students
with Learning Disabilities” (p. 27) Herein lays the difficulty, which has existed witte
review of learning disabilities from a historicargpective. This researcher now
understands the difficulty faced by faculty anddstuts to find theommon ground of

structure so an enriched learning environment eaprbvided for all students. Perhaps
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this conflict will be resolved by the new work bgioonducted in universal instructional
design by Myers (2009), which ensures the inclusioall students with various abilities
in a classroom. Myers stated, in her new visiardfsability education, that a focos
“minor actions can eliminate exclusion and arénhatteart of a new vision for disability
education that eschews the limitations framewoxk makes way for learning
opportunities for all studeritp. 17). In the same articlslyers maintainedhat, despite
passage of the laws that addrétss American with Disabilities Act (ADA), “the atitides
of people without disabilities have created thadtires, relationships, and institutions
that marginalize and exclude persons with disasliand shape the meaning of
disability” (p. 18). The remainder of this chaptefocusedn the elements of PTSD in
the classroom as well as the factors, witigkate barriers tlearning for a student who is
diagnosed withPTSD or other anxiety disorder

What Is Anxiety in the Classroom?

To understand the impact and effect that PTSDohas student, one must
examine the presence of anxiety within the envirenin The effect of anxiety was found
by Yerkes and Dodson (1908) to be directly propodi to the ability of students to
engage in critical thinking in the classroom. Sfeally, Yerkes and Dobson found that,
when arousal increases past a specific point, paence decreases. Psychologists term
this, the Yerkes-Dodson model. Similarly, Brooldi€1987) alluded to this type of
interaction in his consideration of the developnartritical thinkers in the classroom.

The goal of this currerstudy was to examine the issue of student anxnetiya
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classroom, and why educators should acknowleddeathaety in order to provide a
more enriched environment for learning.
The Definition of PTSD

In this section o€Chapter 2, the myriad anvdiried aspects of PTSD as it appears
in the classroom are discussed. To develop aibas#linquiry, an examination of the
existing resources was conducted. The largestsasitin the Published International
Literature on Traumatic Stress (PILOTS) databaatithlocated at the U.®epartment
of Veterans Affairs website for the National CerftarPTSD (2008). The purpose of
this database is to establish a baseline of theettlat have been collected. Reference to
the importance of this database was identifiedangon’s (1996) work on trauma
research methodology. The PILOTS database systemei of many that were
considered here.

In addition, there is a baseline definition of E5Which was developed by the
staff of the American Psychological Association BAR994). According to the APA
definition,

PTSD occurs following exposure to an extreme stres which individual's

experience, witness or are confronted by an ewéith involves prolonged

increased arousal, intense fear, helplessa@sshorror, which is expressed

through disorganized and agitated behavior. (g) 42
This definition isparallel to the nature and intent of the definitionnd on the National
Center for PTSD (2008yebsite. This definition for PTSD seems to begéperal point
of agreement between the different agencies whanaodved in this issue. The scope of
the population affected by PTSD was descriipea publication by the staff of the
National Institute of Mental Health (NIMH; 2001) hweh providesa selthelp guide in
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how people can speak out for themselves. The dalds the reader through several
pages of questions in orderevaluate theaumber of occurrences that they thought could
trigger the type oénxiety, which leadto PTSD. The NIMH staff stated that, “in any
given year, 5.2 million Americans have PTSD” (sebleading of PTSD on website).

In addition, the NIMH (2009) stafeportedthat:

an estimated 26.2 percent of Americans ages d®ler, about one in four

adults, suffer from a diagnosable mental disondergiven year. Nearly half of

those who suffer with any mental disorder medegdd for 2 or more disorders,

with severity strongly related to comorbidity.aut of the 26.2 percent 7.7

American adults age 18 and older or about 3.5¢uetraf people in this age group

in a given year, have PTSD. PTSD can developytge, including childhood,

but the research shows that the median age of @38 years. About 19 percent
of Vietnam veterans experienced PTSD at some pdi@t the war. The disorder
also frequently occurs after violent assaults sagchape, mugging, or domestic
violence; terrorism; natural or human-caused tiésasand accidents.

The complexity of the PTSD issue was iderditiy Serlin (2008), a psychologist,
in a Letter to the Editor in thonitor on Psychology She wrote about her concern
about the study conducted by staff of the Institft®ledicine (2008as cited in Serlin)
in regard to the methodologies used by researtbdosus on evidenced based outcome
studies for patients diagnosed with PTSD. Serloiscern was focused on the
preconceived attitudes hdby the researchers toward the treatment. She anaéuat that
more attention was given to the approval of the@ygd methodologies than the
diagnosis of the individualistic nature of the pati

Also, Serlin (2008) notethat the issues for correct treatments were bas¢ie

definition of PTSD. Shetated:
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One problem is that the definition of PTSD is rdcet is mostly defined in
concrete behavioral or physiological terms, aredrédsearch that captures these
symptoms is reductionistic. Lost is the complerxian phenomenon of PSTD; it
is not a set of symptoms, but a lived experiehe¢includes-as well as the
physiological and psychological disruptions-digromps in one’s world view,
culture and sense of belonging, disruptions terss of meaning and coherence,
and all kinds of collateral damage to family, fids and social contexts. The
kinds of research that can address this multirceyy@henomenon are narrative,
phenomenological, nonverbal and in-depth, singleealesigns. Treatment must
also reflect the multiplicity of the phenomendRecommended is a whole-person
approach to trauma that takes into considerati@stential, religious and cultural
factors. (p. 4)
Basically, Serlin was a critic of thmokie cuttetype approach to the treatment of PTSD.
Also, this approach could be similarttee nature of the traditional or nontraditional
approach to teaching and student learning in tagscbom. Not all students learn in the
same manner. If a teacher is not sensitive ttypdls of learning styles in the classrooms,
only a small percentage of the student populasmserved. Is this where consideration
should be given to a process that could be develpehe teacher to providensitivity
to all student learning processes in the classrmotneate a more genuinely positive
critical thinking environment?

Brookfield (1986,1995, 2005) maintained that, the most effective classroom,
the student should experience an environment iclwhée orshe can learn to develop the
gualities of a critical thinker. The questionase school staffs, specifically teachers,
prepared to work with individuals, who are diagrbséth PTSD, and what benefit will
it have if processes can be put in place to addnessssue?

Over time, the discussion has moved from the asledgement that PTSD exists
to what is PTSD, anthe recently published literature represehesdiverse ways in

which PTSD exists for varied populations. The statigtiosm NIMH (2009)
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demonstrated that there is a large neawbtmnly work with individuals diagnosed with
PTSD but many other defined mental disorders. Bsmuch larger issue than first
examined. It is important to note the NIMH studigtement that, only “6.6 percent of the
26.2 percent total population diagnosed with meditdrders are those with the most
severe burden of illness” (see subheading of PTisvabsite). Therefore, with an
estimated diagnosis level of 26.2% percent of theufation, who experience some type
of mental health issue, it is liketgat, in any classroom, a teacher will work with
students who need consideration so their learmpgreence can be enhanced.
Elements of PTSD

To address how to work with students diagnosel RtSD, it is important to
have an understanding about the physiological effePTSD on an individual and how
it should be considered. Flouri (2005) examinediiomedical and social
constructionist models as they agplied to theesponse to trauma. This author
examined the prevalence and etiology of PTSD whitpleasis on the biological and
psychological correlations in children and aduf$ouri’s work supported that ¢fert
(1997), wherein Pert asked the question of whyfealks the way one feels. Pert focused
on how thoughts and emotions affect an individulaéalth through the examination of
biochemical links in the release of amino acidéhmbody, which are termed peptides

In support of Pert’'s (199 Fgsearch, Daneker (2005) studied the Hurricane
Katrina survivors and reportedat researchers are beginning to be able to utadelthe
many different aspects of individuals’ symptoms wtteey are affected by trauma.

Daneker noted that mental health gareviders struggle with effective assessment,
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conceptualization, and treatment of those affebtetfauma. AlsoDaneker stated that
these providers need to approach a more “holisticgss of assessment and approach to
treatment that better helps counselors conceptutlz areas of difficulty for clients who
have experienced a traumatic event by providingva way of how they look at
survivors of traumatic events” (p. 4). When thenpyoms oftrauma are recognized as a
part of an individual’'s current psychological mageanecan refer back to Pear’s (2001)
definition of learning that incorporates behavibe process of learning, and the
necessity of why sensitivity needs to be incorpatanto the classroom in ordier a
positive critical thinking environment to occur.

Cower (2005) examined the available research etrdatment oflients with
PTSD, specificallythe five powerful Ps which include: (a) people, glaces, (c)
policies, (d) programs, and (e) processEsese factors were referrealin an earlier
research study conducted by Purkey (200®)rkey examined thiaternal dialogue gaps
that go on within a client’s or practitioner’s middring a counseling session that may be
harmful or helpful to the client. Purkey suggedteat there is a gap between theory and
practice, and that gap may be difficult to breaah tb the predisposedtitudes of the
practitioner. Cower maintained that Purkey’s premise was thatduzessed the research
and practice related to self-esteem but, also ptbiist was applicable to Cower’s research
since her practice was not aligned with currenéaesh on PTSD at the time. The most
important point about Cower’s research is thatafmaitted to “how her complacency of
diagnosis and labeling had become unintentionadiyndesting in her work with PTSD

clients” (p. 68). Cower’s self-realization of igkts gained with patients diagnosed with
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PTSD reaffirmed the relevance of Purkey's 5 Ps rhitde helped to change her
established approach to a more holistic approatiheitreatment of clients with PTSD.
Based on this approach, Cower changed her prdobicegrouping all PTSD patients

into one category to individuabnsideration oéach patient separately. Cower explained
that she didhatbecause “responses to trauma as details of the#taziexperience will

be unique to the individual and that the incideotgauma is extremely high” (p. 65).
Similarly, this approach could be applied to a stits learning experience in the
classroom.

To defend the approach in the change of her padiower (2005)sed the
statistics from a study conducted by Holmes (1@@f)utthe reaction of boys to sexual
abuse and the incidence of PTSD as wediraadditional study from the U.S. Department
of Justice (2001in which the incidence of PTSD in girls was trackétblmes found
that, not only do clients with PTSD re-experieroettraumas; th&iggers vary in type
and number for each victim. The new data proviokethe staff othe National Center
for PTSD (2009) supported Holmes’ findings. Cowaeknowledged “that current
methods used by her in her practice need to change environment of trust and rapport
within a one-on-one relationship instead of grogdhaumatized individuals into one
category” (p. 67)

Cowers’ (2005) insight mirrored Serlin’s (20G&)ncern in her letter to the editor
of theMonitor of Psychologyournal in 2003. The concern has been a conitante. It
is an important issue in the establishment of therging sensitivity and openness to

individuals with PTSD toward the course of treatiagithin the counseling
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environment. Increased sensitivity can supporttiange of processes. Is the
experience mentioned by Cower toward her patiemiad@icator that counseling and
disability services in universities have groupeditnatized individuals in a similar
fashion? The question to be asked by every eduisatchat are his or her preconceived
expectations of how their student population sh@aéldorm. The second question was,
do those educators accept students who do notsseady, meet those expectations.

In Cowers’ (2005) opening paragraghe reported that she was examining her
preconceived attitudes about the diagnosis oriladpelf PTSD clients through a
combination of various individual processes. Si@osvers’ report ire005, much has
changed in the attitudes and approaches to PTSke\Vey, if that one therapist was just
writing about her preconceived attitudes and apgres toward PTSD clients, what can
be expected in regard to support from educatarssétutions of higher education across
the U.S. for all learners? This is almost an inggae question to answer without an
examination of the attitudes and the emergencd 8CPin this culture.

Historically, PTSD has been known by many othenteas early athe American
Civil war in 1862, when it was termeal,"Soldiers Heart,” also known as the “Da Costa
Syndrome” (Kinchin, 2007, p. 13). Other terminglpghich Kinchin identified for the
syndrome included(a) Railway Spine, (b) Shell Shock, (c) War andtiBatleurosis, (d)
Lack of Moral Fiber, (e) Battleshock, and most rebye(f) Post Traumatic Stress
Disorder (PTSD) among others. This latter tevas coined at the end of the Vietham
War. Kinchin stated that “almost all terminologynees from the personal situations

experienced from the soldiers themselves and, ¢ivout the years Veterans were
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frequently diagnosed with personality disorderswaitt any mention of PTSD from the
early 1970s” (p. 13). Why is there such a highdance of people in the U.S., who have
experienced a traumatic event, and why soitlifficult to heal? Is the problem so
extensive and exhaustive that no one can concéiaesystem that will help these
individuals? In the NIMH (2009jatabase, Wvas reported that 26.2% of the population
suffers from some type of mental disorder. Thagalyers are too large to ignore.

Through this author’s observation, a combinedrefibwebsites for the APA
(2009), NIMH (2009), and the Department of VeterAffairs National Center for PTSD
(2009),a cohesive process of inquiry is being develoggdwever,who will address
classroom management for students with PTSD ore@nigsues from the educational
side? Perhaps, there miagr a solution ifPear’s (2001 efinition of learning when it is
compared to theastructional models ithe Handbook of Learning Disabilitie€sSwanson
et al., 2003).

During eactexamined learningeriod stated previously, the issues of learning
disabilities were approacheiifferently in regard to identification and thereth
development of the process to work most effectivath learning disabilities.
Interestingly, Swanson et al. (2003) quoted Sa2801) who described the issues that
confront educatorsSasso statetthat members of the educational field are:

wrestling with the debate between modernism arstihpodernism, proponents of

postmodernism view disability as a social congtomcbased on incorrect,

immoral assumptions regarding difference. Thekde create a caring society
that values and accepts differences of any kiegsthewing the need to pursue
objective validation of teaching methods, postmoiden’s main effect has been
to reassure aspiring cultural critics that thety pkay a significant role in the
treatment of disabilities without having. . . totain relevant data to help the

student become more functionally independent$p).1(p. 27)

38



In addition, Swanson et al. stated that “modernfstsvever, subscribe to a medical
model that places the locus of disability withie ihdividual. . . they look to empirical
research to validate teaching practices. Teactiesefore use research-based
instructional techniques to enhance learner functgpand reduce differences” (p. 27).
Does this statement apfly teachers who empl@/methodology rather thaeach to the
student? This concern is similarttat ofSerlin (2008)and Cowers (2005h regard to
theattitudes and treatment process for PTSD patiefit® complexity of PTSD merits
the modernist approach to the issue.

Cower (2005) and Serlin (2008) developed methagletoto address students’
problems, and these methodologies can be usedriowith students. According to
Swanson et a(2003),in consideration of effective service delivery misgéeffective
teaching strategies and an individualized appraaetihe more critical ingredients in a
special education. Neither of the methodologiesasssociated solely with one particular
model of service delivery” (p. 120).

Strategies to Improve Postsecondary Learning

Pear (20013lefined learning when he stated that “learningtbao with the
manner in which an individual’s behavior is relatedhe environment” (p. 12). In
addition, Pear stated that “environmental condgioan change so rapidly that behavior
that once promoted survival may quickly cease te@aand behavior that once lacked
survival value may suddenly acquire it” (p. 133.this the situation in the classroom

today? Is this not an opportunity to examine hearring theories have been developed
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and how they must be examined in conjunction totwpresenin the classroom of the
future?

Driscoll (2005) described the process in the dgwalentof a learning theory as
an eightelement process, “systematic and recursive process for buildireptl” (p. 5).
The process within the elements starts with howroakes assumptions concerning the
nature of knowledge, and how a person comes to kmo&t he or shknows. The steps
within the process then describe inquiry from: dscrepant events, (b) systematic
observations, (c) analysis of reactions withindbservations, and (d) the development of
a working hypothesis from what is analyzed. Thaufoof theremaining three elements
of Driscoll's process to build a theory is: (agttehe hypotheses with research, (b)
synthesize the results from the original hypothesesl for the development of the initial
theory, and (c) then revise the original theoryntatch objective results to allofar
further inquiry.

Driscoll (2005) pointed out in her example tha tlse of “consilience in
developing theories about learning and instructign’8) can support the issue or theory
and approach to an issue being examined can be djtférent when it is dependent upon
the discipline (e.g., psychology, anthropology,islogy) or the methodology to be used
in the inquiry. Wilson (1998) defined consiliermg a “jumping together of knowledge
by the linking of facts and face passed theoryssdisciplines to create a common
ground of explanation” (p. 8). In addition, Dridicstated that:

The ongoing fragmentation of knowledge causeddieeence to different

disciplinary assumptions is, Wilson (1998) argumsre of an artifact of

scholarship than it is a reflection of the realripand he makes a case for

consilience. (p. 7)
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Why is this important in regard tbe topic of this chapter? It could resulthe
development of a new learning theory and tie inwybts’ (2009) proposal of a more
inclusive instructional design. Driscoll statedith

to be a worthy competitor, any new theory musitezpret all the previous
findings as well as account for the anomalous ém&sprompted its invention in
the first place. This can occur on a limited saaithin a particular theoretical
orientation, as when cognitive psychologists pegpoew theories of long-term
memory to accommodate research results not damilgled by the existing
theory. It can also occur on a grand scale whesearchers shift theoretical
orientations altogether, adopting disciplinaryuasptions that are
incommensurate with the previous orientation. ©er@not simultaneously
believe that learning is entirely understandableerms of external, observable
events and believe that learning depends on iaténought process. (p. 7)

To build on Pear’s (2001efinition of learning, Driscoll clarified that le@ng theory:
comprises a set of constructs linking observeagés in performance with what
is thought to bring about those changes. Constrefer to the concepts theorists
invent to identify psychological variables. Memgior example is a construct
implicated in cognitive perspectives on learnimg.other words, we look at the
fact that people can demonstrate the same perfmertane after time and reason
that they do so because they have remember&ddathave invented the concept
of memory to explain this result. (p. 9)

Could this definition help to define how a curref#gssroom can be observed and

enhanced to allow for acceptance of an emergirgferpblogical process that will

incorporate the different traditions to engage ¢he#gho have issues, and who struggle to
grasp the information presented? If this logifoibwed, a change of reference will be
experienced by not only the learner but by thelteaas well. Driscoll stated that

“changing one’s frame of reference changes thereatiufacts’ interpreted within it” (p.

13).
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An example of this can be associated it implementation of the Brookhaven
College (n.d.) Sensory Modality Preference Invensurvey, which is administered by
this author in every class that she teaches. Thaoge of this three page instrument is
twofold, first, so the student understands hiseridarning style and two, so the
instructor is aware of the types of learning stylessent irthe class. There is no
assumption that the class is dominated by oneilggastyle. The results from tiseirvey
help to establish a baseline of the type of stutetite classroom. By implementatioh
this device, information can be delivered succdlssliy the teacher with sensitivity and
attention given to those individuals within thessdavho seem to find it difficult to grasp
various concepts in the course. When the learstiylg is understood and when the
information is presented in student®minant learning style, it has been observed that
anxiety is diminishedand there igreater comprehension of the information. Cranton
(2006)stated, “the educator who is conscious of individlierences will become
aware of how this manifests itself in empowerméfares” (p. 132). The goal is for the
teacher to work with the preference of the leana#ragainst him or her. Is this where
the learning environment becomes dependent upaosittreion of the learner?

In examination of the situative perspective, Duls(2005) identified the key
conflict.

Adopting the situative perspective changes the igagarchers and educators

view learning and instruction in very fundamentalys. This in turn changes the

way assessment of learning is viewed. In facte@o (1997) contended that the
problem of assessment from a situative perspeisireich harder “When
students take tests they show how well they caticgzate in the kind of
interaction that the tests afford” (p. 8), but fesrformance does not show very

well how students have learned to participatéédocial practices of a

community. Itis in the assessment that the legrprocess so heavily
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emphasized by situated cognition theory conflath the products of learning.

What products will serve as valid evidence of stid’ learning to participate

appropriately in a community practice? (p. 178)
What is interesting is that Driscoll discusstddents taking testbut it does not take into
consideration that not all learners can take teBtsscoll’s position supported Wenger’s
(1988)statement in regard tbe learning process that “education should be
addressed in terms of identities and modes of lgelgh (p. 263). From this perspective,
it is necessary to “think of education not merelyarms of the initial period of
socialization into a culture, but more fundamentadlterms of rhythms by communities
and individuals continually renew themselves” (p32 Wenger did not identify the age
of the learner he mentioned here and, if he indutde adult learner in this definition,
this is contrary tiWlodkowski’'s (1999)assumptions that, for adult learners, the learning
environment is “pragmatidp. 99) and driven by their own volition.

Assessment and Strategies of Classroom Situation

Driscoll’'s (2005)and Wenger's (1998)efinitions take into consideration that any
learner in classrooms today may need to have gin@tconsideration so that his or her
learning experience is enhanced. In this waysthdent feels valued, engagedd
empowered; they can bond with other students amtk#ther in their class, afd@to’s
(1993)premise of retention is accomplished. As one exanfiriscoll emphasized this
point and quoteéreeno (1997, as cited in Driscoll), who addreskedestablishment of

learning goals for students in a mathematical otess. The assessment, Greeno said,

“requires that the way in which we categorize thespn’s performance captures the kind

43



of situation type in which the person’s readingr@thematical activity is significant” (p.
8).

McLellan (1993) recommended the use of situatiasakssment, as originally
proposed by Collins (1990), which can be adoptealtinree part approach for
assessment. This three part assessment procksiesida) diagnoses, (b) summary
statistics, and finally (c) the development of indual student portfolios. This
methodology definitely impacts the work for thedieer; howeverthe use of current
technological advances (e.g., learning systemshotably enhance the teacher’s ability
to process large amounts of student data whiledleels of the individual student is met.
The three part technique should be usedementally during the learning process.

Collins’ (1990) three part assessment correlatéds Brookfield’s (1995)
feedback process of collecting a survey from thdestit after every class. Does this then
enable the student to become comfortable in hieeotearning environment and be able
to become a critical thinker, and the teachersraptish the goal of becoming a critically
reflective teacher? Can a hypothesis be formuldtadconsistent feedback from student
surveys could lead to building a more engaged amabgvered critical thinking
collaborative environment?

Positive support for inquiry toward the validiti/tbis process can be found in
Driscoll’'s (2005) and Pears’ (2000jprk. For Pear, it is linked tiois definition for
learning. For Driscojlassociative processes in the brain are exhilitédi work on
memory and associated brain structure, which isdas Squire and Knowlton’s (1995)

work related to memory, the hippocampus, and Bgstems.The scaffolding of these
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theories demonstratéise process, which occurstime brain, from the initial intake of
information into short or long termemory. The brain then decides whether the
information is explicit or implicit, how that infaration is processed, and what part of the
brain should bassociated with the process.

The structure of this process originated v8tthacter and Tulving (1994) in the
development of their work to establish the majatesns of learning and memory. Until
Schacter and Tulvings’ work, Driscoll (200%rintained that the research on learning
which was linked to the psychological aspects, wasconfusing to establish a baseline
for learning and memory in the brain. Schacter nlding, in their review of the
research conducted on learning and memory, detidestablish a baseline for memory
systems. Thegtatedthat “memory systems are not forms of memory or wrem
processes or memory tasks or expressions of menferyl). Insteada memory
system is defined in terms of its brain mechanigheskind of information it processes,
and the principles of its operation” (p. 13).

Development of these systems led te#tablishment of the Learning
Laboratory at the Massachusetts Institute of Teldgyo(MIT; 2009), and the adoption
of collaborative learning processes within the slasm. Can a case be made that, in
consideration of all the elements stated above thisis theprocess, which led Bruffee
(1999) to establish his theories on collaborateaaming? To further substantiate the
necessity toward the development and support afipesearning environments, based
on the combination of Pear’s (2001) work on thesce of learning, combined with

Driscoll’'s (2005) description of how the learningppess is affected by the psychological
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environment, one can conclude the importance di puacesses and their effect upon the
student.

To continue the inquiry in regard to the importaé how environments affect
performance within the classroom, one can reviemstitial constructs, which impact the
climate of the classrooms as addressed by Bruff@@9). Bruffee described
collaborative learning as a process that “Assumesndoundational understanding of
knowledge. . Knowledge is a social construct, a consensus amargbers of a
community of knowledgeable peers: a group of phges or bankers or bakers
together” (p xiv)

In addition,Bruffee (1999) described how his process is pritparway to help
undergraduate students with a reacculturation gsteregard tavhat to expect as a
studentand how to engage with members of a classroom d@eper meaningful
learning experience. Although the focuBobiffee’s work wan undergraduate
students, his process can be applied to graduaderss. The key is in understanding
how the educational definition of foundational armhfoundational learning
environments applies to the current learning emvitent. In his postscript on graduate
education, Bruffee stated that,

foundational beliefs underwrite authoritarian eatiomal values that many in the

profession condemn but have not abandoned inipeagthile nonfoundational

beliefs underwrite collaborative educational piest that few in the profession

understand and resist. (p. 247)

In order to preparthe classroom for those who are returning home fr@nor
just to incorporate a new sensitivity within thasdroom environmenit might be
advantageous for an educator to consider the us@offoundational classroom
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(Bruffee, 1999). In a nonfoundational classrotime, educatotakes into consideration an
assessment approach, which allows the teacherdrstand the individualistic processes
of the student. Use of this approach helps theheradevelop a new epistemological
process that will incorporate the different traaht of learning to engage those with
issues and provide richer learning environment for all involved.n&ily, in regard to
the NIMH (2009)statistics, that 20.4% of the total populationha tJ.S. has some type
of mental health issue, and the continued increaiee number of individuals diagnosed
with PTSD, development toward a situational envinent could be more of a necessity
than an intellectual exercise.
Inclusive Instructional Designs

To support and expand on the use of nonfoundatibealky, universal
instructional design methodology (UID) that inclsdbe elements of nonfoundational
theory were examined. This theory, UID, is basedhe@ premise that if an appropriate
instructional design is built into the clafisis will allow inclusiveness within the
classroom that matches the elements of nonfounddtibeory. All students can then be
served without having to disclose their issue witlie classroom that prevents optimum
learning process.
Definition of UID

As stated previously, UID is “the process of cregproducts (devices,
environments, systems, and processes) which abdeusa people with the widest
possible range of abilities operating within thel@st possible range of situations,

environments, conditions and circumstances, asraracially practical” (Burgstahler &
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Cory, 2008, p.12). Higbee (2008) stated the desigs built “as an architectural
concept, a proactive response to legislative masdzd well as societal and economic
changes that called for providing access for peojtle disabilities” (p.1). As Brookfield
has built his pedagogy in the development of pasitiassroom environments for critical
thinking, the definition for UID by Burgstahler (@8) and Higbee (2008) is based on
Chickering and Gamson’s (1987) seven principlathéndevelopment of positive
classrooms. As Higbee (2008) stated,

UID has simultaneously broadened and focusedronkihg. We think more

broadly about the diversity of our students and Btudents’ social identities can

shape their learning experiences, and meanwhilarev@lso more focused on

how we can ensure that no students are excludetdhaginalized. (p. 2)

A brief review of disability theories. Higbee (2008) identified five specific
disability theories for education. These theoaes (a) the medical model; (b) the
functional limitations model. (c) the minority gnoyparadigm, (d) the social construction
model and (e) the social justice model. In jusdifion of the premise dlhis studythe
context of the Social Construction Model and thei&laJustice Perspective, defend the
necessity for UID. Social construction is focu$ed the source of the stigmatization
and oppression experienced by individuals withlalgees, finding it in the norms of
society that privilege certain ways of being overens” (p. 14). Or to put it another way

people are excluded from within the confines of wkaonsidered normal if the dictates

of the social mores do not acknowledged their engkes for the environment. This type
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of model correlates with Freire’s (2000/1970) piphes in his work;The Pedagogy of
the Oppressed.

The second theory is the Social Justice Persme@tigbee, 2008). In the social
justice modelthe emphasis is on “the role played by privilegd appression in
determining the experiences of individual of diséibs” (p. 14). Advocates of social
justice support the elimination of “ableism” whiklgbee described as the “pervasive
system of discrimination and exclusion that oppregsople with disabilities” (p. 15).

I mplementation of UID

For UID to become the standard for instructioresign faculty must be open to
the elements and the implementation of the desfgghAune (2000) stated, “In universal
design, environments and activities are designetidh a way that they are accessible to
anyone, regardless of the person’s functional &trohs” (p. 57). Why is this
instructional design such a foreign concept of ptargce in education for many
disciplines? Myers (2009) stated it best whendyservedhat “the attitudes of people
without disabilities have created the structurelgtionships, and institutions that
marginalize and exclude persons with disabilitied shape the meaning of disability” (p.
18). According tdHigbee (2008)“UID is still an ideal. Until it becomes a reality
institutions must assure that students with digadslare provided equal educational
opportunity” (p. 276).

PTSD in Diverse Population Groups
Three pedagogies were examined to support theigpeeshthis study. The first

was Freire’s (2000/1970},he Pedagogy of the Oppressékhe second pedagogy was

49



provided inHorsman’s (2000yvork, Too Scared to Learra treatise on women who have
experienced violence and their learning experiemd¢ke classroom after that experience.
The third pedagogy is based on the Ignatian Pedagsdoased on the spiritual exercises
of St. Ignatius Loyola (Kolvenbach, 2005).

In acknowledgment that other life experiencesa@arse PTSD, besides the
experience of going to war in the military, Fregi2©00/1970) maintained that the
experience of poverty, living through and survivihgcan cause PTSD. Freire utilized
the term, thdanking of educatigrto explain the authoritative process of the cla@s
to the disadvantaged. He described that, throlighauthoritative, banked procefise
oppressorsvithin a society

minimize or annul the student’s creative power sintiulate their credulity

serves the interests of the oppressors, who &atteen to have the world revealed

nor to see it transformed. Thus they react instiely against any experiment in

education which stimulates the critical facult@sl is not content with a partial
view of realty always seeks out the ties of wHink one point to another and one
problem to another. . . the interests of the oggwes lie in “changing the
consciousness of the oppressed,” not the situatioch oppresses them, for the
more oppressed can be led to adapt to that sityahie more easily

dominated. . To achieve this, the oppressors use the bankingepbn

(authoritarian) concept of education in conjunctiath a paternalistic social

action apparatus, within which the oppressed vectie euphemistic title of

“welfare recipients.” (p. 9)

Freire commented on the social order and the effiedbminance and poverty on the
thinking process of the student. This carcbeelated to the various definitions of PTSD
that, in the continued experience of a successideogpressive interaction, students

cannot think for themselvesd expand their knowledge base away from the spe

environment. The action stymies growth or intecact Freire wrote:
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Oppression—overwhelming control — is necrophiliagsinourished by love of
death, not life. The banking concept of educatwimnich serves the interests of
oppression, is also necrophilic. Based on a meshanstatic, naturalistic,
spatialized view of consciousness, it transformdets into receiving objects. It
attempts to control thinking and action, leads woraed men to adjust to the

world, and inhibits their creative power. (p. 4)

This is the key to the psychology of the opprestieely feel they have no other course of
action unless they acquiesce to their circumstantess repetitive process leads to the
development of PTSD.

Horsman (2000addressed the effect of violence and trauma on wane that
this effect has led to literacy problems. Horsratated that,

it is particularly important to look at the impautviolence on learning in the area

of literacy, not simply because there may be exélg large numbers of an adult

literacy learner who have experienced violencéalao because literacy learning

Is likely to work as a particularly strong trigger memories of violence for

many women. . . not just literacy education butcadion at all levels is

profoundly affected something that many assumeldhimave been learned in
childhood may pose a challenge to anyone — mofersoperson struggling with
their sense of self and low self-esteem — who hzae also experienced violence

or trauma. (p. 5)

How many times has an educator struggled with uargiudents at one time or another
who vie for control of the classroom with the teachwvhen the teacher knows it is not
because they really want control of the classrdmmthey want to prove that they are
worthy to be in the class?

The Ignatian Pedagogy was examined because pogeiis tapproach each
student on the basis of the whole person, curapalis (Fleming, 2009). The focus of
cura personalis is on the whole person and thelalewent of function for that person as
a whole contributing entity within the classroomasbkd on the writings of St. Ignatius of

Loyola. In thesevritings from 450 years ago, St. Ignatius address#yg the education
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of men. However, with the number of the 28 Jasstitutions within the U.S. and the
admittance of women within the institutions as stud, the support for learners within
the system has come to encompass the female saslemll. Fitzpatrick (1933), in his
translation of St. Ignatius’ call to follow his Epiritual exercises, described the key to
classroom development and stated:
Let the impediments which call the mind away fretmdies be removed, either of
devotion or of mortification, which have been urtdieen excessively or without
due order, and also the responsibilities and eaterccupation which are
assumed at home in the domestic duties, or ouitsidenferences, confessions
and other functions concerning the neighbor; ethese things as far as it is
possible in the Lord. It is wise that activitie€fthois kind be deferred, until the
studies are finished, so that afterward they nrayg@themselves more useful to
others with the help of the learning which theyédnacquired; especially when
there are not lacking others who can exercise ihdime meantime. Let all this
be done with a greater desire for the Divine serand glory. (pp. 71-72)
Fitzpatrick set the tone for teachers of many gatians to follow, to allow for learning
in the classroom and makare that the best possible learning environmepitasided.
The Ignatian learning environment is focused oor@oundational learning environment
that will enable each student to develop his ordwer critical thinking. This treatise ties
into Driscoll's (2005)and Wenger’s (1998)efinition of learning processes and takes
into consideration that any learner in the classt®of today may need to have
situational consideration so the learning expeeda@nhanced. The students need to

feel valued, engagednd empowered; he or sheed to be able to bond with the students

and teachers in their class.
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Conclusion

To prepare for the survey, that will allow inquto other Catholic universities
located in the U.S. in how instructional desigresidentified for learners with PTSD,
current and historical definitions of PTSD wererakaed. Current literature pertinent to
the question of current process and attitudes wWadiSD were considered as well.
Pear’s (2001) definitions of the science of leagnivere used as a grounded definition of
learning followed by Driscoll’s (2005) definitiorf the psychology of learning. This
established a baseline in understanding of whaCPigShow it is linked with the
learning procesaind what obstacles the student with PTSD faceselisas what the
teacher must consider in order to engéigestudent with PTSD.

In Chapter 3this authordefines and explains the context for the methodolog

used to develothe survey instrument and conduct the study.

53



CHAPTER 3. METHODOLOGY
Introduction

The purpose of this study was to define how umingfaculty uses instructional
design to attenuate learning issues in the classrepecifically for those students who
have chosen to nadentify they have Post Traumatic Stress Disor&diSD). The focus
of the study was to find out how instructors creatanclusive environment for students
to subside anxiety in the classroom and what fami the instructors have with
training, which has been conducted by their schoalcquired through their own
volition.

Methodology

Qualitative methodology was used in #tigly surveys were sent to the 28
Catholic Universities within the United Statespnaler to develop a grounded base of the
demographiccross-sectional attitudes of facutward students with PTSD. This will
help to explore the implementation, use, and biassbructional design within their
classrooms. The use of qualitative methodologywsad to develop an emerging
understanding of the collectéldta. This choice allowed sufficient flexibility analyze
the data as they weoellected. To defend the decisionuse qualitative methodology,
one can cite Creswell’s (2005) definition of quatite research. Creswell stated that
qualitative research “is a type of educational aesle [with] data consisting largely of
words from participants. Analysis of this dataadses and analyzes these words for
themes, and conducts the inquiry in a subjectiigsda manner” (p. 39). The words in

this study are the responses from the institutistaifto the items in the survey as well
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as the words of the survey itself. The participantthis study were faculty of Catholic
postsecondary institutions in the U.S.
Setting and Population

The purpose of the study was to deteeinow Catholic universityaculty use
instructional design to create an inclusive enwiment for students to reduaexiety in
the classroom for those who have chosen to notifgeheir specific disorder. For this
study, in ordeto establish a base line of emerging data, theegyumas sent to the 28
Catholic universities located in the U.S. The syrguestions were designed to inquire
abouthow the staff of thespostsecondary institutions accommodates studehts, w
experience anxiety the classroom. Also, the responses fronstirgey weraised to
determine if there werany training programs within their institution tain these staff
to addresstudent issues with anxiety.

The bias of this study was reflectede nature of the survey question responses,
which may indicate that the faculties of these gesbndary institutions are not equipped
to deal with the learning issues of a student WiTtsD. Another variable that should be
considered is the sample size of the survey, thé&Bolic institutions within the U.S.
The research data, thattilse participants’ responses, wedlected through the use of
surveys distributetb the institutions. It is not known if faculty weethe only recipients
of the survey. The surveys were sent to the Ptewaighe universities, who selected the
respondents. Due to the confidential nature oktheey instrument in regard to
receiving completed surveys, a mix of b&dbulty and administrators could have

respondedo the questions.
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Open coding of the answers allowed this authofléhebility to develop base
patterns of emerging theory as it occurred. Iitpteve research, the investigator
considers that the data being examined are songetit is not known and seeks to
understand the motivation for the change withindhkure. Merriam (2002) stated that a
“key to understanding qualitative research liehwithe idea that meaning is socially
constructed by individuals in interaction with thetorld” (p. 3). Both Creswell (2005)
and Merriam definednd/or inferred the biased tendency/opportunityttierbiased
nature of qualitative research.

The participant in theesearch studgind the researcher examine that individual's
experience within his or her own social contexhe Bocial context considered in this
studyis that the forces of nature within the culture(ewar, financiglor meteorological
disasters outside of the classroom) are changmgadture of the classroonthus, these
occurrences impede the educational process tlatsathe student to think critically or
the teacher to pass on new information effectively.

Based on Creswell (2008hd Merriam (2002), it seems clear that the nattire
gualitative research allows for a broad inclusibassumptions; the collected data t&n
analyzed inductively. The use of inductive anaysill help to establish a possible
hypothesis focertain themes. Also, there is flexibility in tassessment of the data
because it is something that is not known. Mernemmted out that the weakness of the
gualitative study is based on the dependency ofamubiases from the researcher and the
participant being studied. However, offsetting #ltknowledged weakness, the strength

of this method derives from the adaptive naturqualitative research.
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The design of this current was qualitative with tlseof surveyanalysis to
examine th@rocesses to determine whethiiversal Instructional Design (UID) is used
as aninstructional design in postsecondary classroofigs design process provided the
researcher with a baseline to develop emergingyhamcerning the data collected. As
Creswell (2005) maintained, tisgstematic purpose in utilizing this type of design
through open coding, allows the researcher théwbol form an “initial category of
information about the phenomena being studied lgatibely segmenting information”
(p- 397). The use of open coding allowed the rebea the freedom to categorize the
datato match the emerging results of research beingiaed. This design was chosen
for the question that was asked, how faculty ah@lat universities identify students with
PTSD and other anxiety disorders? This author egtotexplore theeommon
experiences of universifaculty staff to develop theory (e.g-reswell) of what is or is
not being done in the classroom. Since the quaktanethodology allows one to
examine what is not knowthe survey processas utilized to develop a grounded theory
in regard to thelata collectegwhich allowed the establishmentabaselineypon which
a theory or theories can be developed. The ugeoohded theory providetie
appropriate structure for this author to test tiyedthesis that nothing is being done in
the classroom at this time. As Creswell statedytigded theory generates a theory when
existing theories do not address a problem” (p).396
Setting of the Study

To conduct this study, the author contacted tloedats of the 28 Catholic

universitiesn the U.S. They werasked to distribute the survey to faculty in ingtdn.
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The goal of the survey was to reach faculty memberaever, it cannot be confirmed
thatevery survey was completed by a faculty membesaiple of the survey letteriis
Appendix A. The use of this particular populatgmoup was to establish a grounded
base so that the research would be open to thegergeesults of theollected data. It
was not expected that a maximal variation samplalavMoe achieved. The purpose was
to start with a small sample, because this stuay exploratory in naturand the
findings could be used to start the discussiorhaissue. The results helped the author
to determine if further inquiry was warranted.

Currently, the issue is how faculty addregbeschallenges, which students with
PTSD or any other anxiety issue experience in dalsucceed in the academic setting
The question was posed, what resources exist foersity students to help them
accomplish successful learning goals in the classfo How does faculty in a
postsecondary institution identify learnesdo have trouble, other than the student’s
self-identification? How would a researcher detemthe type of research methodology
to examinehis subject? The purpose of tipgestion, as stated above, was to
gualitatively explore what is not known about tisisue. The questions warmet
addressed tstudents’ experiences, but specific questions waskedof the institutional
staff about what is used to identify students VATIED. These data weegamined for
emerging patterns from the responses received tinemecipients of the distributed
surveys.

Analysis and interpretation of the data could lteasua deepeunderstanding of

the issue. In addition, it may be possible to fdgm quantitative or measurable aspect
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by theestablishment o baseline for the description of trends and rehstips among
variables that have not been considered in padiestu The goal of this research study
wasto record the responses in an objective and unidbi@saner. As theesults were
tabulated for the practices of the universitieysyed, it wagossible to determine
whetherthis issue has been addressed appropriatafyit is possible to consider new
approach in the learning process. Creswell (200%d that quantitative research is used
to help define possible trends or to explain exgstielationships among variables.
Therefore, a qualitative research design was useth &xploratory tool tdetermine
what was not known about a specific problem. Tésearch studwas an exploration of
what is not known. Carlson (2003) stated thataisequalitative methodology “in a
gualitative study, the inquirer may generate amheloring a study and place it at the end
of a project such as in grounded theory. Quakasitudies can place the hypothesis at
the beginning that shapes what is looked at andulestions asked” (p. 119The goal
of this study was to establish theory to exposergem patterns. However, the author’s
bias helpedo shape the study and desigrited questions to be asked at the beginning of
the survey process. Alsose of thegualitative methodology helped to establish a point
of reference wherein a detailed understandingaadral phenomenon established a
guide for further study.

In consideration of the research question, froemiification of the problem itself,
through the report and evaluation of the reseagshlts, it was cledhat that this issue
was remarkably appropriate fqualitative research. After review of the attridmibf

each research methodology, the qualitative metlgyobased oa grounded theory
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design to examine emerging patterns, was fourd tmost appropriate. After the
responsewere collected fronthe survey, anixed methodology waitilized to link the
results of the survey from the perspectivdaoth qualitative and quantitative
methodologies for an optimum understanding of sisee.
Instrumentation

The purpose of the survey wiasmeasure how instructors prepare the
instructional design of a classroom and how thegkwath students who have PTSD.
Also, the respondents were askfetthey had any preconceived assumptions toward
students with PTSD in thestassroom The final question addressed whettiare were
training processes provided to the instructor ip kaudents with PTSD in their
classroom. Essentially, with thesirvey, this author sougtdttitudinal measures”
(Creswell, 2005, p. 156) of how the staffpafstsecondary institutions felbout students
with PTSD, and whether theveasa bias toward a student with PTSD and his or her
potential performance within the classroom. It trhesnoted that the survey was not
designed to track demographic data. The surveysiteere designed as open-ended
guestions. The goal was to obtain preliminary diata the faculty of Catholic
universities to develop a baseline of informationthis subject matter.

Question Construction

The construction of the questions vgample and directand they were designed
as open-ended questions. The advantage to the tige type of questigras Creswell
(2005) stated, is that “open-ended responses pgomito explore reasons for close-

ended responses and identify people who might htitades that are beyond the
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responses to close ended questions” (p. 217).04¢dth the tabulation of responses could
take longer to analyze, due to the mix of quessioncture, the benefit could be the
emergence of overlapping or different themes tbatdcgenerate further research on the
matter.

There were sevequestions; however, those questions leave roorthéor
respondent to communicate a short yes or no armswexpand on hisr herinteraction
within the classroom. Each question wasigned so that the response to each question
would not overlap. It was the author’'s assumpti@ithe type of response given would
directly correlate to the awareness and sensitofitye respondent’s familiarity with the
issue being addressetf nothing elsethe question requiretthe survey respondent to
think about the occurrence of how students witlcspa@eeds, PTSD in particular, are
treated within their institutions. The survey cimss werereviewed by (a) Fr. Greg
Konz S.J., Secretary of Education for the Jes(lsDr. Karen A. Myers, a theorist who
has helped to develop Ujland (c)Dr. Peter Bemski, Regis University and committee
member.

Data Collection Procedures

The research questions wemmpiled in a brief survey. The procesfich was
to beinvestigated wasjVhat are professors doing in the classroom thahthatienuate
learning issues that challenge students with P@aiatic Stress Disorder? Since this
investigation was iat the beginning of the process in ordeestablish a baseline to
developtheory, the topic of the studyassimply stated as reflected in the question

above. The questions ask faculty what, if anythisglone in the classroom to improve
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theeducational experience of these students. Themespwvoulchelp to explain a
process and develop a “general overview of theacten and action of people”
(Creswell, 2005, p. 411). No personal staff ovarsity information wasollected
Subsequent questions for the survey from the demiesstion of inquiry for this paper
were: (@) does your university have a processak with studentsywho may have a
disability other than self-identification with thigsability services department of a
university? (b)What are your preconceived assumptions of studeithsPTSD, who are
present inyour classroom? (d¥ self-identification to the disability servicepetment
of your university the only means by whittte student caseek help? (d) What training
about this process has been conducted with facyy?hat instructional approaches
do you employ that might help to reduce studentedy® (f) How are instructional
strategies you use within your classroom learn@gVhat instructional approaches are
employed that might help to reduce student anxiety?

It wasanticipated that the number @sponses to treurvey wouldbe fairly high.
The survey wasdlistributedthrough the Office of th@rovost of the College for the
participant institutions. Once an individual resdent completed the survey, it was

returned directly to this author to analyze andilaie the responses electronically.

Data Analysis Procedures
The collected data were analyzed by use gfialitative software package, which
is designed for use with a survey questionnairee &f this software allower the

“efficient management of non-numerical, unstruatudata with powerful processes for
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indexing, searching and theorizing. . . which wiibvide a toolkit for rapid coding,
through exploration and management of data analfGreswell, 2005, p237). Also,
the software can be used‘tweate text data matrixes for comparison” (p. 283)
responseare received and analyzed.

Utilizing the manner of systematic design was sufgal by Creswell’'s (2005)
definition of the methodology. Creswell “defineystematic design in grounded theory
emphasizes the use of data analysis steps in ap@hand selective coding, and the
development of a logic paradigm or visual picturéhe theory generated” (p. 397). This
author implemented open coding; howevke collected data provided interpretation of
emerging design so the analysis hasage fluid correlation so that she can “analyze it
for preliminary categories, then look for clues abehat additional data to collect” (p.
405). Thecategories of theollected data wereonstantly examined for emerging
patterns within the coding that could be redund@mce examined, overlapping patterns
were identified, which allowethe researcher to collapse the individual codesbnbad
themes. Initial categories could be coded amypesnswers to which one can dedidat
the survey questions have not been consideretitbeyi have been considered, the scope
of the issue could be too complex for the instilutiaculty to examine. In any event, as
data were collected, they were constantly comptrélde other answers from the
institutions. It wasnticipated that the responses to the survey walldd/ the
development oé theory about the viewpoints of the stafpaivate institutions of higher
education in regartb this specific issue. The results of the suivaye revealed an

interesting pattern of responses. The focus sfinlguiry wason private Catholic
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institutions. Subsequent studies could be focosedther types gbrivate or public
based institutions.
Ethical Issues

Initially, the ethical considerations for this @juncluded the surface aspects for
approval from the Capella University Institutiofi@dview Board (IRB) process to
proceed. The IRB approval wascessary for the protection of the University, the
researcherand the participants (Carlson, 1996). Carlsoaiscern about the need to
obtainapproval is related tthe potentialinderlying aspects of an ethical issue that could
be a concern for thmembers othe IRB board in regard t@search, which affects
individuals affected by the trauma of PTSD. Claafion must be communicated to the
IRB board that sensitive information about an indiil is not required. The members of
the overall governing board for the Catholic Unsrees werecontactedand permission
was grantedyy the Secretary of Education for the Jesuits.letter of approval was
forwardedto the Capella IRB board. Upon IRB approval, theus was othe recipients
of the survey. Also, it was is important that dodlected datavould be treated with care
and protectedonce the analysis had been completed. As Casksed, “the researcher
has been often viewed as a neutral stimulus, orms@hbhnemotionality and adherence to
standardized behavior insures that research witldmelucted in an unbiased fashion” (p.
186). However, the researcher is human, whichdéa@motional reactions. However,

dealing with this particular dilemma, clarificatiean occur toward
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the aspects of the study that has the potentiaéocome researcher bias and enrich the
research (Carlson), and which will add a wealtmtdrmation to the postsecondary
community as a whole.

The surveysvere not distributetb any member of a vulnerable population.
Rather, the surveys wesent to university Provosts who distributed ithifermation in
regard to members ofilnerable populations. The survgyestions were not used to
inquire about the nature of any person’s disahilityprder to confirm PTSDbut how
information is disseminated, if at all, to helpttirdividual within the classroom and if
any training occurs that will help teachers inteeggpropriately with students with
PTSD. The survey, which waent to these institutions, is provided in Appenalix
Assurances of minimal risk weggven to the Provostsho received the survey. In

addition, the following concerns weagldressed and can be found within the survey

1 an assurance statementtidress the social responsibility of the study;
2. confirmation in regard tprotection from harm or deceptive practices;
3. there was guarantee of confidentiality and security of diata

collected,
4. the survey respondent was advised of the opdienithdraw from the

survey process at any time;
5. identification othe possible benefits of the study for the comnyuaiit

teachers, students, and postsecondary instituiera whole; and
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6. the results of the study will be availabdeall participants in the study if

they so desire (Colvin & Lanigan, 2005; Cresw2l03; Finkelstein,

2009; Gall, Gall, & Borg, 2003)
This information was detailed at the beginning aétesurvey with an explanation of the
purpose of the survey in the initial email senth® appropriate administrator who then
determined faculty participants. However, it is koown if the survey was completed
only by faculty. Responses to the survey were receivavever the identification of
each respondent is not known.

Limitations of the Study

The limitations of the study included various tast which wer@lependent upon
three main factors: (a) the bias of the authdherreader, (b) the size of the sample to be
studied, and (c) the nature of the methodology.

The author’s bias comes from a personal knowledglee subject matter. It
might be a challenge to meet Carlson’s (1996) dtedimof unemotionality throughout
the study when results are tabulated. The persxpadrience of having PTSD has
affected the author’s perspective toward the impadtchallenges of how PTSD can
affect learning processes for this author and tisdents of the author who have PTSD.

The reader’s bias could be from the perspectitaely teach a discipline other
than education, of not being aware of differentd@a types or issues that are present
within the classroom. Thus, the need to addiesgonduct or treatment of students with
various types of disabilities may be a new conéepthem to consider. Also, the

employmenof affiliate faculty to support the expansion opecondarinstitutions is a
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fact of life. Advertising is rampant from thesatitutions, as the staff attempt to attract
students to learn from the experts who teach tieessary tools they will use to make
their life better. The question to beked is whetheheir life will be better and have the
affiliate faculty beenrained in how to manage a classroom or reach stadého find it
difficult to understand the information that is peated? The reader’s bias may be based
in his or her understanding of only a traditior@mlrfidation background for classrooms.
Thus, he or shmay notbeablesee the potential benefits that the results ftioisistudy
may produce

Also, the methodology chosen to be used inghidy was qualitative, which is
inductive in nature. This could lead to interpretconclusions other than what the
author intended.

Although generally, qualitative samples are small (Cresv2€05), there could
be a bias in regard where the surveys wesent. The sample for this study included
faculty atthe 28 Catholic universities sent through the depants of the Provosts. The
bias is not in the number of schools contacked it could be in the type of schools to be
contacted. The core values of the schools survag@tased in the Ignatian tradition of
cura personaligFleming, 2009), which translates to care of thelliperson. These
schools are private postsecondary institutiondgidreducation. The responses from
these schools mashow their bias through the established universtye system, which
could be quite different if the survey was disttdmlto state funded public postsecondary
institutions. Creswell noted that quantitativeeash methodology is used to help define

possible trends or to explain existing relationskamong variables. Qualitative research
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is used as an exploratory tool of what is not kn@abaut a specific problem. At this
time, the inquiry was, not what was in place witthiese schools to define possible trends
or existing relationshipsather it was to explorehat, if anythingexisted through the
structure of the survey questions. The collectibdata mayhelp toground a process
andenable a baseline to be developed to determinewgtéps areeeded to be taken for
the future.
Conclusion

According to Daneker (2005), “within the human esence, traumatic events
will remain a common occurrence” (p. 2). Anotheeraue of research to consider in the
examination othe need to define students, who have PTSD or attndety challenges,
is the work of Tinto (1993). Tinto utilized a quaéative process to examine the
assessment systems that university faculty usat& the reasons for student departure.
Tinto identified that there was link betwearstudent’s experiences within a classroom
environment to the rate of student departure. olieported that the occurrence of
“student departure could be reduced, based onvir@lb positive experience in the
classroom as well as positive interactions indigluwith faculty” (p. 216). Student
persistence comes from the overall experience @latianship to the classroom
environment and trust that is created betweenaatigipants. Tinto’s work reinforced
the possible positive outcomes for university stdien they face student attrition with
the research question proposed in this paper.oliteome fronthe research may result
in tools, whichwould helpuniversiy staff and faculty to identify what is being done at

this time to identify students with PTSD. If natbiis being done, the process could help
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to develop systems that could be utilized for tealopment of tool for the future. The
presence of PTSD or other anxiety related disonthetfse classroom isot uncommon.
The findings from this research study could helplgsh a baseline of information so
that instructors and institutional staff can waskdevelop a tool that will be beneficial to,
not only the university, but the teacher and stad@imto examined the intention and
commitment of the student in relation to the ocence of student departure. The impact
of helping the teacher to identify a problem in theessroom could create a positive
classroom experience for all involved that wouldsbly change the rate of departure
from institutions of higher education. This woastablish a baseline of knowledge so
that future researchers can develop ethnographlicamative research designs. The
progression of research cdren eventually shift from qualitative in natureastonixed

methods approach.
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CHAPTER 4. DATA ANALYSIS AND RESULTS

The organizational flow of this chapter was to depea schema of collected data
answering questions posed to faculty concerning tlse of instructional design to help
students with anxiety in the classroom. Due toridweire of the study being qualitative,
focusing on the development of grounded theoryd®yaf open ended questions, answers
given in the survey helped to develop an examinatidbit strings of similarity of the
survey question posed. Initial results from thevey were examined for coding of
responses to develop a theme. The collected dataawlor coded to determine types of
survey answers as a base grounding for positiggtive, specific, or nondescript
answers. This can be found in the Table 1, the®fkahd Perspective of Survey
Participants. The remainder of the chapter wad tserovide an examined sample of
varied responses to the questions posed.

The focus of this dissertation was to develop aigded understanding of how
Post Traumatic Stress Disorder (PTSD) challengstspoondary teachers faced by
students who have this disorder within postsecgn@atholic university classrooms.
The choice of sending the survey to Catholic ursitiess was determined due to the
specific instructional design used within a notedrarsity classroom. The instructional
design known as the Ignatian Pedagddtzpatrick, 1933)allows for consideration of
the whole person’s experience within the classr¢@mn, physical, emotional,
intellectual, and spiritual factorsA significant element of the process within the
methodology of the Jesuit pedagogy was identifigéFikzpatrick as, “all impediments be

removed from the classroom so learning may ocqur33). The premise of the

70



researcher was that in sending the survey to dathoiversities, the assumption could
be made that the instructional designs were pregiémn the classrooms or thitculty
would be trained to have an implied sensitivity $tudentslearning processes. This is
important as education goes forward in meetinghderls of studentsrho cannot

function in a typically authoritative foundatiordassroom, whicldoes not have an
instructional design to meet the studémseds. If the assumption is true, that Catholic
classrooms are sensitive to learning issues oestsdand a universal instructional design
(UID) would be built into the instructional desigased orthe principles of the Ignatian
Pedagogy, then that design should be reflecteldeimbswers to the survey questions for
this study.

What is not fully understood is how thetiostors of postsecondary institutions
canattenuate learning issues among studevite may present learning difficulties
within the classroom. The survey instrument wasiad taask seven specific questions.
These question helped the researcher understanthsbwctors approach, usend learn
the instructional design within their classrooni$ie focus of this dissertation was to
develop a grounded understanding of how PTSD algeie postsecondary teachers.
The important question to answer was how thosénexa@pproach those students, who
have this disorder within the classroom and hovh@lat universities within the U.S.
approach the instructional designs of the classraorbe inclusive of students who have
difficulty within the classroom. The rationaletbe study can serve as a grounded
context for future examination of other postsecondastitutions, and how the stafén

approach instructional design for students whoesufbom extreme anxiety. An
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additional purpose of the survey was to elicit casges from the participants to establish
how they approach students with issues in an estedol instructional design within these
28 Catholic postsecondary institutions. It wasghbsition of this researcher, that little or
nothing is being done in the classroom at this iimeegard to thecknowledgemendf a
formal instructional design to better meet the se&dstudents with anxiety issues.

Initial Results from Survey

The rate of participation in the survey wastiiuctive, in that, there wasvaried
spectrum of responses to the questions askedsurlkiey was sent to 28 Catholic
universities. Two schools declined by email tatipgrate in the survey. Letters of
consent can be found on file with Capella Univgrsithe analysis function of the
qualitative survey instrument measured that theesuitself had 24 visits. The number
of surveyswhich the respondents completéataled 13.As the survey provided only
open-ended responses, a total of &&fponsewere coded. These responses coalesced
with the author’s assumption for this paper. Fertnalyses of the questions were
examined in data collection.

This research study was based on the assamtpgt most instructors use an
experiential approach toward the management oestudassroom issues, and many
have no formal knowledge base of instructionalglgsivhich should be used within the
classroom. The subsequent seven questions wesenpee to find evidence of what is

being done in the classrooms of the study.
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1. What instructional approaches do you employtinght help to reduce
student anxiety?

2. Does your University have a process of workimtp a student that may
have a disability other than self-identificatiith the Disability
department of your University?

3. Is self-identification to the Disability Sereioffice of your University the
only vehicle a student who is having issues baeek help?

4. What are your preconceived assumptions of ststeith Post Traumatic
Stress Disorder (PTSD) coming into your classreom

5. Has any training in your institution occurrexhcerning the structure of
inclusive classroom environments?

6. What instructional approaches do you employtinght help to reduce
student anxiety?

7. How did you learn instructional strategies yse within your classroom?

All questions were open-ended. Creswell §8)Gfated that “open-ended

responses permit you to explore reasons for clogegresponses and identify people
who might have attitudes that are beyond the resgoto close ended questions” (p.
217). Creswell went on to state that open-endedtipns “defines, systematic design in
grounded theory emphasizes the use of data anabggis in open, axial and selective
coding, and the development of a logic paradigmisual picture of the theory

generated” (p. 397).
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Questions 1 and 6 were the same question. Theapyireason for asking the
guestion a second time was to give the respondeatto think about his or her
approaches to students in the classroom environnMast responses for Question 6
were referred back to Question 1. Howe®espondent A stated in addition to the
response in Question 1 that

| used real world tasks and case studies, | tryd&e the classroom flexible and

ask for feedback from students each week, | aslestis to help me modify our

goals to meet their objectives as well as thoseigeal for the classroom, and |
ask the students to provide weekly assessments@fewve stand as a class. This

is harder to do in the online classroom althougd lots more discussion and
real world examples in the classroom than most

Respondent Btated:
| employ a facilitative approach to teaching intthencourage each student to
share their insights on all issues. If a studentticent to do so | will work with

them on the side to draw out their concerns angtatia process to accommodate
their reluctance to participate

Given a chance to discern their approach to trescd@m irthis specific sequential
survey design, the respondents had the opporttmityink about their methodology to
the instructional design of the classroom. Bo#pomdentseportedfexibility in helping
students to overcome issues experienced in therola®s. The two answers also
emphasizedhe importance of clear goals and expectationthi®class and, if someone
is challenged by the goals, both teachers workgaddently with each student until a
comfort level with the material to be covered ikiaged. Asking a specific question
twice then enabled the respondents to discern labomte on their answer given in
Question 1. The electronic survey was designetiaa respondent could not retuim
review a previous answeherespondent could onlgdvance to completion of the

survey.
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The general reaction of each survey participaag gonstructive in
communicating the instructors approach to theissri@om as noted in the subsequent
examples Most of the survey respondents appeared to answesgven questions
frankly concerning their attitudes toward studeqgezience and instructional design. In
Question 2, theespondent was askédheir university had policies other than
identification through a Disability Services depaent. Question 4 asked if the
respondent had preconceived assumptions of studght®TSD. These questions
elicited specific reactions to the questions. Aameple of an answer for Question 2 was
“not that I'm aware of” that their specific univityshad a definite process of working
with a student that has difficulty within the clessm that has not disclosed a disability
to their university disabilities office. Also, tteewere specific answers of, “to get
accommodations, no, but I'm not aware of any dibrenal processes,” or an emphatic
“unsure” or “don’t know” were given as responses

Question 4, which asked the survey responifléetor shénhad any preconceived
assumptions toward students who have PTSD, hadadexagied responses. The
responses ranged from not knowing anything abo&»To assuming that those within
the classroom with PTSD did not belong in the tradal classroom. One respondent
even stated that:

| assume that a number of our students may sufier some form of PTSD. |try
to be aware of this issue but am not trained intspthe signs of PTSD.

The initial results of preliminary datallected from the survey served to validate
the working assumption of the author. This assionpias that most approaches to
classroom anxiety, specifically PTSD, were answased developed process based
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primarily from experiential knowledge on a casedage basis. In all 13 survey
responses, not one response referred to a speatractional design used within the
classroom. Experiential knowledge, sgifclosure, or the use of support services which
included the school office of disability servicascounseling services known on each
campus was the most often response in the develtand implementation of a
supportive classroom.
Data Collection

Coding of Data

To develop categories and themes ofdae collected with the surveg color
coding system was useda) orangedid not know processes or instructional designs that
would help a studengb) greenknowledge and use of the disability services depant
at each schoolr) yellow, primarily positive answers with subgiaa knowledge of
classroom procedure and experiential methodoloig@sink, a declarative statement
either positive or negative; and (e) purple, knalgke of counseling services in addition
to the disability services office. To understane scope of answers to the questiens
sample of responsegere chosen from the 13 completed surveys. Thesses
revealed a range of knowledge in regardxperiential classroom methods and certain
biases to show the diversity of perspectives reglontthe survey. The diversity ranged
from one respondentvho marked\/A to all survey questions, to respondents

provided thoughtful and considered answers to tlestipn posed.
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Table 1

Survey Participant Coded Answer Responses

Roles and Perspective of Survey Participants

Research Analysis — Participant

Color # of Statements Response

Orange 33 Unaware, unsure, or doesn’t know
Green 20 Knowledge of a disability servicestdep
Yellow 84 Positive answesigh substance of

knowledge to classroom procedure and
resources available.

Pink 2 Declarativatement

Purple 13 Knowledge ofioseling services in
addition to the disability services office

The variety of responses as displayed in Tableghiéo shova theme within the
respondent base. The theme of the answers shbxaedproximately 61% of
respondentsyho answered the survey, genuinely care about stymformance within
their classroom and try to find ways to h#igir students achieve success. However,
24% of therespondents had no knowledge of resources outkithe alassroom or felt
that students with PTSD would not be able to fuorctvithin the traditional classroom.
Of these 13 surveys received from the 28 Jesuveusities, which were use to measure

seven opened ended questions, a total of 139 cotawene color coded. Within the
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seven survey questions, only 33 responses ord4#ie total survey responses recorded
a negative response.
Response Sample Questions

All 13 survey responsesere reviewed and analyzed to develop a synthésis o
responses for each question. Four specific resgpdrashswers were chosen for all
guestions to reflect the depth and breadth of danesponses. Question 6 hady two
responses of any note. The sample questions ma¥ad a more comprehensive
analysis and allowed thauthor to study theharacteristics of the respondent through
language used within the response. A one word andid not allow the author to
develop context to an answer of the various suqeestions. The chosen respondent’s
answers allowed for the author to compare and ashfor process, bias, and experience.

Specific answers to survey questionsThe following is a sampling of
respondent answers. They are assigned alpha datggms for each answer to
differentiate them from respondent answers notedeab

Question 1: What instructional design do you empi@at might help to reduce

student anxiety?

a. | disclose my personal anxiety disorder. S%mericans suffer
from Anxiety or Depression at one point in tiraad | let them
know that | have a mild panic disorder. The vacyof opening up
often helps them. Other than that, | try to the use of tests in
favor for papers. | find timed tests more anx@tovoking than
papers.

b. | am fairly laid back in the classroom andyltb convey my

flexibility in both face to face and online class | work at trying
to put students at ease

78



C. Setting a classroom environment that is safeaandpting of all
students. Norms/guidelines for expected respdmtdvior are
reviewed with the class and referenced consistastheeded.
Program expectations of respectful interactioesimthe
handbook and included on syllabi. Instructors elodspectful
interaction with students.

d. A culture is necessary that respects the learself-concept and
self-efficacy. Instructors are dedicated to nuntyithe whole
person and not just the intellect of the learnestructors provide
feedback that recognizes efforts as well as achiewngs.
Instructors encourage an atmosphere of caringrast tHelp
students set challenging but attainable goals.egsctations that
are high, attainable, and supported

The two respondent answers for (a) and (c) for Que4 are interesting, in that, they
revealed that they maleespecific effort to disclose their disability agrponal anxiety
disorder to the students in their classes.

Also, the two answers for (b) and (d) areeedwng. Respondent B reported that,
if a relaxed classroom with avenues for flexibility gablished, he or shveill avert
student anxiety within the classroom thus allowgayning to occur. This approach
addresses accommodatiointhe three basic learning style modalities () visual, (b)
auditory, and (c) kinesthetic learners. Within the detarkesponse is reference to
“nurturing the whole persghwhich ties into the principles of the Ignatianddgogy.
While Respondent D was very detailed and articidataut how teset up a classroom
environmentthat is,a safe and accepting environment where expectati@esade clear
to the student through syllabi and vocal reinforeatn

Question 2: Does your University have a procésgsooking with a student that

may have a disability other than self-identificatwith the Disability

Department?
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a. | believe that students must go through tlieeobf disability
services to get any accommodations

b. When a student comes into our office visiblyatps anxious, we
have been advised to walk them over to the cgdars The
counselors then hook them up with the departraedisability

services.
C. Unsure
d. The normal course will be to self-identify andrwwith the

disability department. If for any reason a studchooses not to do
so, | will work with them if they contact me aadk for assistance,
otherwise | may not be aware of their disab#itd not take it into
account.
Respondent A stated that a student must go thrthegbffice of disability service (ODS)
to receiveany accommodations. Does this reveal a bias afesgondent that no
accommodation would be given to the student ifstionelent would not go through ODS?
The brevity of the statement is too brief to makg eonclusive decisions. However, the
author does feel this statement reveals a preceedtaittitude toward students who need
accommodation.

Respondent B revealed that a course of autitbive taken for a studenivho
exhibits visible signs of anxiety, and the studeifitbe taken to various resources to
avert the anxiety the student feels. Respondemasiinsure of what waavailable
within the school, and Respondent D notadous actions to be taken with the student
should he or shlkas any anxiety. Respondent D clarified how aesttutiaving difficulty
in his orclass would be treated and helped. This tellathbor that this particular
respondent is open to working with students, wisamot as evident in the other answers.

Question 3: Is self-identification to thesBbility Services office of your

University the only vehicle a student who is havissues has to seek help?
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d.

Yes

No, the small class sizes and personal nafuRegis provides
students with another pathway, the professbhsve walked at
least 6 students to counseling and disabilityises in the last
year.

We have a university ministry office and amseling lab in two
different campus locations providing servicésit students need
to seek those rather than a normal process @evenursues.

Don't know.

The answers to QuestiomBswers are interesting due to the diametrically

opposed opinions. Respondent A reported thatidefitification to an ODS department

is the only way a student can seek help, but RelpurB noted that selflentification is

not the only way a student can seek help.

Respondent C focused on the university nmiestand counseling services

provided for the student. Respondent D had noiidbare are any other resources for

those who do not seiflentify to ODS.

Question 4: What are your preconceived assumpbbstudents with PTSD

coming into your classroom?

a.

b.

traditional classroom setting is not condutovéearning

| don't know that much, but | do have a fri¢ghat had a PTSD
student threaten her in class.

They can have hypersensitive reactions tossocontent that is
similar or related to their trigger for PTSDRdy can be
successful with individualized attention and@magement.

| assume that a number of our students mdgrsubm some

of PTSD. Itry to be aware of this issue butrahtrained in
spotting the signs of PTSD nor in the best stiats to deal with
these students.
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Question 4 seemed to have been a sensssue for the respondents in their
collective answers. Respondent A noted thattraditional classroom is not the place for
those with PTSD.

Question 5: Has any training in your institutiactorred concerning the

structure of inclusive classroom environments?

a. Inclusivity is discussed in tandem with divigrs

b. ODS has held some workshops but not speoifi€liSD. I'm
assuming because this is not a common diagimosisr
population.

C. Not at this time. The ODS for this campus ikrae person office
and does not have the capability of meetingesitideeds and
develop training for faculty. However, the OB&ducted a
recent AHEAD survey in which the feedback froeweral sources
is the need to conduct more outreach to faadtg group (ODS
already consults with faculty one-on-one). Awdhally, newly
released AHEAD standards for documentation and

accommodations in post secondary institutionay(Z4, 2012)
will pave the way to move toward universal dasig

d. None that | have attended. Unsure.

Respondent A reported and assumed that initius discussed in tandem with
diversity. This is an assumptive process, thastiope of inclusivity can be understood
within the context of diversity. The question e respondent in a future survey would
be to ask how the two concepts are communicatéskspondent B assumed that PTSD
is not a common diagnosis in the U.S. populatidhis suggests an uninformed opinion
aboutthe scope of the population affected as noteddfy stthe National Institute of
Health (NIH; 2009) in their study on the predomiocaf diagnosis for anxiety disorders

within the population. Respondentp@vided detailed information aboatsurvey
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conductedn 2012 on campus tstart to address the issue of outreach to instrsicto a
social constructivist level.

Respondent D reflectedany comments made within the survey that he or she
hadnot attended any training or did ratow if any other resources are present for them
to access.

Question 6: What instructional approachegaoemploy that might help to

reduce student anxiety?

a. In addition to #1 above, | used real worldkssand case studies, |
try to make the classroom flexible and ask émdback from
students each week, | ask students to help nagfyraur goals to
meet their objectives as well as those providedhe classroom,
and | ask the students to provide weekly assesstsof where we
stand as a class. This is harder to do in tteeclassroom,
although | add lots more discussion and realdvexample in the
classroom than most.

b. | employ a facilitative approach to teachinghat | encourage
each student to share their insights on allessuf a student is
reticent to do so, | will work with them on thigle to draw out
their concerns and adapt the process to accomaetiakeir
reluctance to participate

Only two responses were seleasdcexamples for Question &hese were the
only responses that did not state, Refer back ®s@an 1. The responses indicatiedt,
given the opportunitythe respondents reflected on their instructionalgfepolicies and
approaches within the classroom.

Question7: How did you learn instructional strategies y@e within your

classroom?

a. | have been teaching in higher education ¥er @0 years -- self
taught, experiential learning, and training/pssional

development over the years.

83



b. | initially learned by observation of colleaguwhen | was a new
instructor. I've also attended faculty develeptmiseminars to get
more ideas for engaging my students

C. formal academic courses, ongoing faculty dgwalent training,
mentors in the classroom, videotaping, and gurégiew of these.

d. Reading, experience, conferences, observdéaming with and
from colleagues, professional development

Question 7 wafocused on identification afstructional strategies used within the
classroom. Most respondemggerred toexperiential processes, supported by training
and professional observance of colleagues. Thmneents felt these various techniques
were enough to attenuate issues with studertits,exhibitanxiety issues.
Conclusion

The answers frotie respondents wedédverse and rangeidom being totally
unsure of policies and practice to other resporgieast knowledge base of practices
developed from experiential occurrences. These@nssranged from no knowledge of
how to help a student with undisclosed anxietyoronfal training on how to establish
sensitive and inclusive environmentaddress a student’'s needs. The answers do not
indicatewhat detailed experience and knowledge with a §ipenstructional design the
respondent relies upon to design the approachelswiti@n the classroom. If formal
instructional designs are being usttey were not identified nor mentioned by these
respondentsThe question to be asked for further examinatio®, subsequent survey,
would be whafuture respondents they feel their appropriate irokde classroom is in
order to helpstudents tde successful. Is it because these respondents ar€atholic
institution and that the Ignatian Pedagogy is auatiically implied and built into the
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instructional design of the classroom? It woulgluiee a subsequestirvey that would
focus only on how a teacher builds bisherinstructional design.
Summary

Those who choose to answer the survey gave theraai grounded base for
further research studies. The demographics ofesjuent research participants will be
expanded to inquire about diverse approaches atitaadhl instructional designs that
may be identified to attenuate students with agxgues within the classrooms.
Discussed in Chapter 5 are the possible meanisgrety responses, conclusions, and

recommendations for further research.
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CHAPTER 5: DISCUSSION, CONCLUSIONS, AND RECOMMENDATIONS

Chapter 5 will reiterate the main emphasightierstudy and then examine answers
given by survey respondents for attitudes, revgadmssible biases within the answers
shared. Analysis of what was found in survey reseat answers, what the answers
could possibly mean, what could be possibilitiasfiiother research and the authors
conclusions will also be reviewed.

The question for this dissertatiNyhat are professors doing in the classroom that
might attenuate learning issues that challengeestisdvith PTSD”, was developed to
initiate adialogue about what is occurring in postsecondiEyscooms to recognize
studentswho may be unable tfolly function in their current learning environmtenThe
inability to fully function could be caused by theesence o&nxiety or other debilitating
issues over and above the accepted level of arxagtyn the learning process in the
classroom. The question was focused to narrowgtbpe orthe extreme end of the
spectrum for anxiety, Post Traumatic Stress Diofld&SD), and how it is approached
in the classroom for a specific university systanthie United States. It is this author’'s
opinion and bias that, in general, the postsecgnclassrooms in the U.&re ill
equipped to best meet the needs of a student wden $he doesot fit the traditional
foundational authoritative educational model. #swhis author’s purpose to establish a
grounded base to determine whettiner author’s bias is justified through the
respondents’ answers to the survey that was deglilyeughout the nation due to the

lack of literature addressing the subject matter.
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Responses to the survey questions providesdelibe of knowledge to identify
attitudes and processes used by teachers in alpliiies. This could be an indication
that nearly all faculty desire to help their stutdemvercome anxiety issues and
successfully integrate into the classroom. Fongxta, the answers to Question 3 from
respondents A & B may reveal the nature of gaspondent’s attitude, bias, and
approach toward student anxiety. This responsepsrtant, and it mayeveal the
attitude and assumption of the respondent. Thengstson in this answer is that because
they are in a Catholic schodhe formal education of teachers in instructiatedign is
unnecessary due to the nature of the instructidesign philosophy of the school. The
response implies that, just because an instrusti@aiching at a Catholic institution, that
additional training in formal instructional desigasd classroom management are not
needed. If this is the case then, why, as Tin@®3) stated, are the attrition rates so high
for students leaving college? As previously nothd,Ignatian Pedagogy emphasizes the
care of the whole person and that “all impediméntte classroom be removed”
(Fitzpatrick, 1933, p 33).

Summary of the Study Findings
The findings from the seven research questionthfostudy providedn
understanding of what is and what is not understo@nsideration of working with
studentswho are diagnosed witRTSD or experience high anxiety within the classroo
These questions were:
1. What instructional approaches do you employ itmght help to reduce

student anxiety?
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7.

Does your University have a process of workiritfp & student that may
have a disability other than self identificatiorthwvihe Disability
department of your University?

Is self-identification to the Disability Servioffice of your University the
only vehicle a student who is having issues hasé&k help?

What are your preconceived assumptions of statierth Post Traumatic
Stress Disorder (PTSD) coming into your classroom?

Has any training in your institution occurreacerning the structure of
inclusive classroom environments?

What instructional approaches do you employ itmght help to reduce
student anxiety?

How did you learn instructional strategies yse within your classroom?

The answers from the respondents were diversadefssledin Chapter 4some
respondents wetetally unsure of policies and practice abbatv to address students
who have anxiety issues in the classroom whilersthad a defined experiential
approach in engaging students who are having isssiesie instructors reported thiat
was not their responsibility other than to dirdaidents to the university disability
services office. The majority of respondents comivated a broad knowledge base of
practices theysed to help studentshich were developed from experiential knowledge
or from attendancat professional development classes. These fisdang varied and
support the paucity of literature that exists indlang PTSD in the classroom. The

survey answers will serve to help define a grourtoese for literature to build upon.
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Much was found in literature searches from the pslaical aspect of approaching
PTSD at this time but little was supported witHie titerature in how to approach
solutions of helping students overcome paralyzasges within the classroom from the
educational point of view.
What Was Found

The most interesting findings from the regpets’answers were their lack of
identification of specific pedagogical knowledge fioe instructional design of their
classroom. Specifically, in Questiontbe respondents were asked if they knew or
experienced any training for an inclusive classr@ammironment. A few of the
respondents reported that they receitrathing for anxiety in the classroom in their
specific discipline. In Questiortsand 7, they werasked to report the instructional
approaches or instructional strategies ugekin their classroom. Most of trenswers
were related to an experiential based approache réspondent reported 23 years of
classroonexperienceand, therefore, had sufficient background to marsenyesituation,
the most calloused answer was a responedrd,went through the entire survey and
marked N/A on all the questions. One respondemiecelose to answering the questions
with a specific pedagological approach, but focusede on the psychological setting of
a nurturing classroom that would be flexible to shedents learning needs while
decreasing anxiety. The answers to the survestmpus reveal a definite knowledge of
how pronounced anxiety is within the populatiortted United States. Also, the answers
show a working knowledge of an instrugtatho understands how to communicate to his

or herstudents thexpectations for the class. Thus, students faafadableto reveal
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any difficulties thg may face. One more important fact that theseoresgs reveal is an
emerged tacit knowledge of instructional designthgocourse parameters can be flexible
to meet the needs of a class. For the authogtydiin the classroom to admit a
weakness exhibits a working knowledge of principtgsnonfoundational classrooms.
The respondent, who approaches the classroonradionalist or from an authoritative
foundational perspective as the authority figumegnot allow for flexibility for student
processes. This may be explained, as Tolman (1@p®)ytedthat learning within the
classroom can take place devoid of changes in li@hlay the student or the teacher.

The focus was to impart information to be learreddnsider learned or latent learning
behavior or patterns.

In question 4 Respondent A and B revealedipeadtitudes toward the presence of
those in a Classroom with PTSD. Respondent Alfieltraditional classroom has no
place for those with PTSD. This statement raisamany questions. Questions to be
asked of the respondent in a latter phenomenolbsfiedy would be to understand if this
is a bias, to the point that the instructor belges®idents with PTSD cannot be taught?
Does the respondent understand different learniogasses or does the respondent read
current research? Does the respondent understang@édrvasive the numbers of those in
society, according to the National Institute of N&riHealth (2009), suffer from anxiety
disorders and that they may have someone in eV@sg who has an anxiety disorder?
Do instructors understand that the bias of theuesbr can be conveyed to the class

either subliminally or overtly? Does the instruatonsider that a student dealing with an
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anxiety issue is fearful of engagement which disedl the ability of said student being
able to show hisr herintelligence for fear of the instructor’s bias?

Respondent B of Question 4 revealed feaeafidg with PTSD. His or her
inexperience with PTSD, combined with a coworkeegative experience with a student
with PTSD, may suggest hesitancy if a student weealéidentify the challenge with
PTSD. Respondent C reported a working knowledgeadess for students with PTSD.
Respondent D assumed that, within the student papaolof every class, a student will
have PTSD and focused lmsheraccommodation to match the specific needs of that
student without knowing the specific challenge.e Tespondent made clear that,
although accommodation is made for the studentigtgondent does not have formal
training in how to spot students with PTSD. Thiggests to this author that the
respondent is familiar with instructional desigreafiniversally designed classroom. This
affirmation suggests to the author that this redpohis open to learning specific
information that will help atudent with PTSD succeed within the classroom.

What Does It Mean?

What the responses meathat theattitudes of the respondents wereerse in
regard to their knowledge of how to approach andkweth a student who has issues.
However the focus wasnore on an experiential basis than a formal pedagmd| basis.
Attitudes toward instructional design were percdigaemore of an issue for the class
instructional designers rather than the teach#drarclassroom. For the most part, the
responses reflectegknuine care for students with issues. Howevercére in

addressing those who have issues of high anxiety feeusednore from what an
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instructor feels is the correct approach than leyafspecific experiential context to an
individual person rather than use of an establigfesthgological practice within the
classroom.

Most of the responsesflected a sincere objective to establish seresdivd
inclusive learning environments éoldress each student’s specific needs. These
responsesorrelated with the elements of universal inst@i design (UID) in regard
to the concept afocial justice education theory (SJE) that Higl#2898) addressed in
her work. TheSJE iscorrelated with the established pedagological prestof the
university where a classroom setting is where “student empoeet refers to both the
acquisition of knowledge and an understanding daditvith do with that knowledge both in
the students personal lives and in the greateesddp. 27). It is this author’s opinion
that the majority of the respondent answers redlitet genuine sense of caring, even
though they did not communicate formal knowledgee&dagogy. One respondent
assumed that, because of the nature of the higtqédagological practices of the
school, those practices were written into the a@dessign. That is an assumption that
cannot be supported at this time.

What the answers do not tell is what detageperience and knowledge with a
specific instructional design the respondent relipdn to design the approaches used
within the classroom. If formal instructional dgss are being usethey were not
identified or mentioned within the survey responsBse question to be asked for further
examination, with a subsequent survey, should besed on a definition afhat an

overlying assumption would be for future respondeatdefine what they feel their
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appropriate role in the classroom is in order tp seudents be successful. It would
require a subsequestirvey focusedonly on how a teacher builds his or nestructional
design within the class. One respondent answegddtirvey in the context that
inclusive instructional design was correlated omith diversity. This author can see
where openness to diversity issues can lead tdibgikn inclusive environment, but
how does one know how to separate the specifiabkas of anxiety and diversity to
each concept?
What Are the Limitations?

Asking specific questions as to how an ingtsuconsiders or treats a student
with anxiety issues within a classroom is a vesrujptive process. For example, a
respondent stated that faculty must have knowleddfee ODS office on their campus
but also made reference that their ODS office wdg & three person office. The
guestion for the author is, if the respondent evpnted from advancing services due to
mentioning their limited staff do they feel onlymmum support can be offered. Or are
they stating that research must be conducted $ahbia office can grow to meet the
restrictions prescribed to them by law of beingmODS. This calls for further research
into the subject matter.

Limitations to any study of this natare whether an instructor will honestly
admit he or she doemt know how to deal with a student, outside oflimited
established system of disability services. Anotimeitation could be if instructors in

other disciplinesother than the field of educatiomnderstand and feel comfortable with
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letting go of the context of the established tiadil classroom format that has been
developed for them by an instructional design téaserve the student needs.

For years now, schools have had instructidealgners with fulltime and affiliate
faculty teaching assigned classes. A teachewenghe syllabus, the inputs of the class
are determined, the teacher has a set numberighasmts to address mastery of a
subject and the student is educated. Or it is just asduhey are educated? Tinto
(1993) wrote about a 50%itrition rate in the U.S. system of universitidsthe student
population was truly being servaaould they leave college in such vast numbers@ Th
guestion here is how can that defined system béfkeenough to serve the many
students coming into the educational systetmo have experienced extreme anxiety? In
addressing the question of disruption in educat@hristensen, Horn, Caldera & Soares
(2011) conducted a study to explore how the predassroom would shift its current
foundation. Christensen et al called a shift infocus for greater definition on student
outcomes: not instructor inputs. This is an eséng call for a change in postsecondary
education that redefines the constructs of whasist;and is defined within a quality
education. This call is necessitated by currantds in education. Christensen et al
gathered statistics that showed an alarming tratfdnmeducation. He stated that:

in 2003, roughly 10 percent of all students witthia United States were engaged

in one online class. By 2008, participation ininallearning increased to

approximately 25 percent and was at 30 percenalbpff2009. Projections by

Clayton are that by 2014 growth in online studeartipipation will grow to a

projected 50 percent of all classes taken. (p. 3)

... at the same time Christensen states thatUhited States population
had the largest percentage of adults between g @&®R5 to 34 with a high

school diploma taking online classes. . . but atdhme time graduation rates
have disparagingly stagnated in the United St§pes.)
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Christensen et al emphasizbat a current verifiable disruption is occurringhathe
statistics due to the development and implememtatfmnline learning models vihe
traditional brick and mortar classroom where tlaeher speaks to the student as the
expert, instead of guiding the students as a gandementoto learn what is difficult

The disruption of online learning has caused & ghgtudents’ learning process and
instructors’ teaching practices. Also, these shoftcur with the increased use of
technology within the classroom to deliver eduaairoducts. Bergmann and Sams
(2012) addressed this issue and notedtheincrease in online learning provides for a
different learning environment, where studentste&e their own time to examine and
consider the material to be mastered. Might tbisbe part of how education could
change to meet the needs of the student and eteniin@ necessity of fractured disability
services departments? It has been noted that stadgnts do not disclose a disability or
issue unless they are forceddo they can survive a class. It has also beer g

more than two-thirds of the homecoming veteransiftioe current wars daot disclose
that they have anxiety issyd®cause they do not want the stigma associatédbeing
registered with a disability services departmemhélicans with Disabilities Act, 2009).
Why not give the student a course in which therutsional design allows them “the
basic tenants. . . with multiple means of represtér, multiple means of expression and
multiple means of engagement” (Bergmann & Sam&7jp. The largest limitation to all
of these questions rests in the existing minddetgat educatoracross the U.Selieve

a classroom should be and the accreditation liranatpressed upon them.
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Suggestions for Future Research

Further research could further address the assangpéind approaches of
instructors’ modality to their classroom in mulgplniversity environments in the U.S.
Another research directiaould be in how open schools are to adjusting their
instructional design to students with anxiety issaeare they interested more in class
inputs or student outcomes. Whatever researc@nisrgted, it will be disruptive and
challenge the common practices and educationa¢ditation policies that currently exist
in thisculture. Research would require a subsequent guiveused only on how a
teacher builds his or her instructional design wmithe class. An instructor could also
use the Delphi Technique where the researcher weoltld in concert with instructional
design experts within the school to design, pronaoid support enhanced perspective on
would could be best practices with instructionaige to meet their school students
population needs. Another way of examining thisybem would be to apply action
research while working in concert with faculty tcaenine how faculty build their
instructional design within a class and serve egtesnographic research cycles
providing institutions solutions for student issues

Conclusion

The purpose of this study was to examine timastructure of classroom
instructional design practices were developed tetrtiee needs of students with issues,
specifically PTSD. Findings from this study confed the author’s impressions of what
practices are present and being used in the ctassob the respondents. The

development of institutional practices that wereleisshedat the onset of the educational
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foundational period were examined. Such procemseégprocedures have matured
through the emergence period to the curdayt These practices addressed the
understood elements, layand pedagogy of the classroom of the time. Litihes found
in the literature review in regard students with anxiety issues, specifically students
PTSD. A subsequent focus, after establishing Hagsocooms were organizedthe
postsecondary classroom, was to examine obstackeswers for students who have to
face and engage their learning environments toesstally complete a class to master
information to be learned.

A survey was distributdd find out how instructors approached studentk wit
learning issues within their classroom who haddistlosed their issue with the school
disability services office. One of the respondentisibited a vast working knowledge of
helping students with anxiety issues.

This author’s conclusions from the surveymses are that most instructors are
willing to accommodate a student sodneshe will be successful within their classroom.
However many of the modern day classrooms are framed mwéhimited framework,
whereby the focus isn inputs rather than student outcomes. If amuosir is
challenged to deviate from established traditi@tadsroom practices and is not
knowledgeable abotmow to guide a student without fear of loss of colnf the
environmentthe student’s learning process will not be serviéds this author’s opinion
and experience that students want to learn. Stsdh@ve a great desire to learn, except
when the classroom structure disallows the leartoragcur. At this timgthe instructors

of traditional classroom environments are challengeidentify and provide students
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who have the capacityith the opportunity to learn effectively in a difent modality.

If education is to fulfill the needs of the ongoimgoming student population, who do
not disclose a pronounced anxiety isdué have the desire to work hard to learn,
educational practices, the technology of the ctassrand pedagogies will have to shift

to meet the needs of the student. The time toimdita the barriers to education is now.
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APPENDIX A

Sample Survey Sent to Faculty of Catholic schoola the United States through
Campus Provosts

Researcher
Capella University
Doctoral Researcher
MFORCE @ CapellaUniversity.edu

Survey to Faculty
To Provost of the University
May 24, 2012

Dear....

| am seeking your assistance to help distributeéraey to your faculty. The purpose of
this survey is to examine the instructional stregegresently used in the classroom by
your instructors that utilize inclusive instructardesign processes. The survey is seven
open ended questions through Zoomerghepse see link at bottornhand should take
one hour to complete. Please have survey’'s contplstdune 15, 2012.

| am seeking your help in this matter due to thedseand changes of the incoming
student population, specifically veteran and activitary students who have not
disclosed that they have Post Traumatic StressrSgrel(PTSD). In a study conducted
by a former department chair for Capella Univetsityas found that over 2/3 of the
incoming military members are not disclosing thneyt have PTSD due to the stigma
they experience in disclosing they have a disgbilihe seven open ended questions,
have been designed to identify inclusive classrearironments where students who do
not self identify that they have PTSD will haveiadlusive instructional design that will
help them achieve their goal of an education witltsclosing their disability. The goal
of this survey is to find emerging patterns of tgses or attitudes contributing to the
instructional design used within the classroom thedtreatment of students who struggle
within the classroom due to an issue of abnormxeietyn The researcher feels that
within the nature of the survey questions an unidading of attitudes towards
instructional design will help impart a groundedlarstanding to provide a systematic
sequential process in defending the hypothesiseofésearcher which is that in using an
inclusive universal instructional design approazklass instructional design the
student’s issues may be addressed without disédsua disability office. Survey
guestions are as follows:
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1. What instructional approaches do you employ that might help reduce student
anxiety?

2. Does your University have a process of working with a student that may have a
disability other than self-identification with the Disability department of your
University?

3. Is self- identification to the Disability Service office of your University the only
vehicle a student who is having issues has to seek help?

4. What are your preconceived assumptions of students with PTSD coming into your
classroom?

5. Has any training in your institution occurred concerning the structure of inclusive
classroom environments?

6. What instructional approaches do you employ that might help to reduce student
anxiety?

7. How did you learn instructional strategies you use within your classroom?

Assurances
This study has been IRB approved by Capella University. It has been developed to establish a

baseline for the process of defining what practices are in place to help students with anxiety
issues. This survey is not asking you to divulge any information about your students. It will only
address what resources are available through your University in helping students with anxiety
issues. The privacy of your answer will only be seen by the researcher. At no time will the
information gathered in the survey be shared with any other resource. Any data gathered in
this survey will be used to defend the hypothesis of this study. Your specific school will be
referred to in a generic sense. At anytime you may withdraw from the survey process. If you
choose to withdraw from answering the survey, please communicate your response to the
researcher, so the response for the school can be coded appropriately. The benefit from your
answers will help us define ground and develop emerging patterns in how to enrich classrooms
as a whole through teacher training and in building a greater sense of sensitivity within the
classroom. Tinto (1993) stated that when a student feels valued and engaged there is a greater
possibility of retention of students for that institution.

Your participation will be greatly appreciated in this process.

Sincerely,
Marilynn E. Force
Doctoral Candidate, Capella University

https://lwww.zoomerang.com/Survey/WEB22FQCHVCXLG
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Letters of Consent are on file with Capella Univtgrs
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