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Abstract

The reflection project addresses a suggested change management policy plan to a
chosen site of study in the form of a deliverable website. This suggested policy change is
for the chosen site to begin utilizing exit surveys when students complete their
coursework. Exit surveys were suggested to address the lack of data pertaining to student
satisfaction, 21* century learning, curriculum, and teacher effectiveness. The intention of
the deliverable website provided to the chosen site in order to educate site leadership
about the research behind, business and educational examples of, and how to create exit
surveys to address the needs of the chosen site.

The chosen site is an online educational provider within a district containing
62,000 students, is in the southern United States, and has been functioning for less than
10 years. There is research that needs further study within the discussion of the chosen
site’s needs. It is noted throughout this reflection and the deliverable website that all
growth minded, online educational providers may benefit from the implementation of exit
surveys since effective communication and collection of data are keys to continued
success.

Keywords: exit surveys, student experience, online learning.
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SECTION 1. BACKGROUND

Overview of Doctoral Capstone Project

The author began her teaching career in a district within the United States in 1992.
Virtual learning, at this time, consisted of computer classes that taught the basics of code and
maneuverability on both Apple MacIntosh, and Microsoft computers. Beginning as a teacher in
a small southern city working with a socially diverse student body. The city was an upstart
community that had a large Hispanic population, as well as a large learning-disabled community.
The world-wide-web was in the early stages of introduction to homes by such providers as
America Online, but utilized in limited ways. Homeowners would be able to sign on and search
the World Wide Web for knowledge and joined others to chat. It was seen as more fun than
functional.

It was not long before virtual education in the southern United States would be birthed
through a two hundred thousand dollar grant that created opportunity to meet the diverse needs
of students. Early virtual schools promised to open the doors of education to the diverse society
of learners, and many of those providers believed that students should not be prisoners of time,
but, rather, they should be able to choose their own curriculum and complete schooling work
anytime, anyplace, and anywhere. In fact, it became a popular educational alternative that
altered statewide graduation rates, test scores, and opportunities in the southeast and beyond.

Beginning with very little resources, growing virtual educational providers boasted more than



two million course completions within the United States over the past ten years. This remarkable
growth was made possible by incredible visionaries who have been able to manage the
exponential student growth, raise accountability, academic integrity standards, and provide
rigorous, high touch education having sought to always put the student first.

During this time, the researcher earned her Master of Arts in Education from Cumberland
University and began her Doctoral studies through the Capella University’s Educational
Leadership and Management degree program. Being able to experience education within the
brick and mortar environment and the virtual environment as both teacher and student has
allowed for knowledge and perspective that is unique and relevant to this capstone project. It
was a natural process to make application of the learned knowledge as a student of educational
leadership and management specializing in the P-12 environment. For the purposes of this
capstone project, the mention of the researcher’s background has enhanced her understanding of
the challenges facing the brick and mortar school environment as well as the virtual instruction
institution of which there are many. Additionally, the background is provided to identify the
gained knowledge and qualify this capstone project

Evidence/Data Used to Establish Rationale for Deliverable

Through the years, the focus of the public educational environment has experienced ebbs
and flows. When education became compulsory during the Progressive Era of the United States,
the focus was on literacy, as well as, basic math and social studies. Science was experiential for
the most part in rural areas. During planting and harvesting seasons, the rural area schools were
closed in order to allow children to contribute to the family farm without their children’s help, it
may not have survived. For larger cities such as New York, Detroit, Chicago, and Philadelphia,

children no longer learned experientially through working because of eventual child labor laws.
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They sat in one room school houses, or settlement houses such as the Hull House founded by
Jane Addams through which they learned basic English, math, social studies, and some degree of
environmental and/or biological science. For many years, the focus was strictly on these
academic subjects. In 1918, progressive thinkers within the National Education Association
challenged the structure by proposing seven aims within their report, Cardinal Principles of
Secondary Education. These included (a) health, (b) command of the fundamental processes, (c)
worthy home membership, (d) vocation, (e) citizenship, (f) worthy use of leisure, and (g) ethical
character (Kliebard, 1995). This was a departure from the single focus on the “3R’s of reading,
writing and ‘rithmatic.”

After World War II, and the eventual proxy wars of Korea and Vietnam, the United
States broadened its worldview and began making changes to the P-12 educational curriculum.
It now wanted to teach the whole child, aiming to focus on creative thinking, new inventions,
cooperative learning with accompanied democratic participation (Silberman, 1973). More
recently, Noddings (2003) suggested the new aim of education was happiness as defined by
those ideals and values such as intellectual stimulation, enriching relationships, home life, good
character, parenting, balanced spirituality, and employment that one finds enjoyable. To bring
about a society that values those things that foster happiness as well as innovation has become
the focus of education. More recently, Noddings challenged the educational realm to consider
how important caring for the whole child must be (2005). Noddings, citing Shipler’s work in
1994, looked to local, state, and national policy makers as healthcare providers to improve
housing conditions so that healthy children would be able to come to school. Shipler
acknowledges that early learning is accompanied by healthy families (1994). Simon (2001)
suggests that in order to accommodate this whole child values objective, teachers should

11



incorporate it into their curriculum. The academic subjects such as math, science, English, and
social studies curricula can include character education. Morality, society and social, as well as
emotional and aesthetic discussions, can observe respectful and sensitive objectives (Simon,
2001). This tug of war between academia and character education has been present since the
works of Plato, Socrates, Galileo, and Aristotle were published. All works were challenged,
discouraged by the church, and ultimately accepted as being notions of truth not just grandeur.
The educational system that evolved within the United States attempted to incorporate whole
child learning more so in the 1970s because of the perceived decline in values, and challenges to
government resulting from a period of great mistrust. Meanwhile, the population of the United
States has continued to grow and so has the demand upon the educational institution. With the
changing of the family unit (increasing divorces, separations, two parents working) over the past
century, the educational institution has had to embrace the education of the whole child, often
perceived as the absent parent, dedicating trillions of dollars that was challenged by the No Child
Left Behind Act in 2001. Students in reading and math would be tested, measured, and required
to remediate before advancing in response to the United States performance as compared to other
leading industrial nations. In efforts to bring accountability to the national, state, and local
governing bodies, the United States government budgeted already restricted funds for testing,
reinforcement for failing schools, and successful schools. More recently, the funds were
dedicated to a strict grading system established by testing standards in order to reward successful
schools and identify failing schools. Within the guidelines of the testing system and, more
recently, the clarified state standards, schools would be given monies if their academic focus was
proven through math and reading scores. Therefore, although the public expectations have

continued to request whole child learning, academia has taken a sharp turn away from such by
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the removal of funding of programs such as music education, physical education, sports, and
clubs. In addition, capital expenditures have been limited throughout the years so much that
schools have experienced over-crowding, lack of commitment to 21* century technology, and the
character education which brought about the highly inventive and socially aware society filled
with individuals such as Bill Gates, Steve Jobs, Stephen Hawking, Mark Zuckerburg, and
Warren Buffet (to name a few). Education is valued within the United States but not supported
overall because of the perception that money and wealth is supreme. Values have changed and
society does not wish to pay the salaries of educators commiserate with experience and
knowledge. The cost of living adjustments have not come to fruition and the field of teaching
has been de-valued so much that prestigious higher education institutions such as Stetson
University have discontinued their Secondary Education major. Academia and the proponents of
the No Child Left Behind Act should now realize the larger systemic problems as well as the
necessity of virtual education that can provide both academic and whole child education. To
thrive in such arenas as described earlier, stakeholders must keep a finger on the pulse of
students, teachers, parent/guardians, administrators, and staff through climate surveys, including
exit surveys utilized as formative components of measuring organizational climate. This will
ensure connection with organizational challenges and goals as well as customer (student)
satisfaction.

The brick and mortar school environment has been the go-to educational environment
which allowed (and currently allows) for a high-touch relationship between all stakeholders
(students, teachers, parent/guardians, administrators, staff). The variables which are so important
to the “climate” of the brick and mortar world include stakeholder perceptions of safety, rigor,

security, and support. Although climate surveys have had a long presence within the educational
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environment, the consistent use of surveys amongst a majority of districts is still gaining ground.
School leadership has become much more aware of the value of fostering an organizational
climate that produces success on many levels. School climate is directly related to teaching and
learning effectiveness. Many districts are seeking to increase the staff effectiveness as well as
build teacher morale (Bryk & Driscoll, 1988) to prevent high teacher turnover, (Mowday, Porter
& Steers, 1982), and/or absenteeism (Patall, 2007), stronger student performance (Shindler,
Jones, Williams, Taylor & Cardenas, 2009), decrease student absenteeism (Reid, 1983),
discipline problems (Wu, Pink, Crain, & Moles, 1982), as well as dropout prevention (Anderson,
1982). School climate (or some measure such as exit surveys) must, therefore, be utilized within
the educational environment if brick and mortar leadership is to maintain an efficient and
effective setting that seeks to educate a diverse learning group. The virtual instruction institution
is not exempt from the utilization of some form of climate surveys. Typically, the climate
surveys utilized within the brick and mortar environment are not applicable in many respects to
the virtual environment. As a result of this need, the author has been able to apply her work
background and recent studies with Capella University to create the capstone deliverable project.
Alignment to the Specialization
Part of understanding leadership and management from the educational perspective includes
understanding change, and the importance of action science. Virtual climate surveys or other
types may serve as a source of valuable data to be mined by leadership. Capella University
offers doctoral learners a degree in educational leadership and management that specializes in
P12 (from Pre-K through twelfth grades). The center of the specialization is towards leading and
affecting change within an educational environment. The ability to lead and manage the process
of change effectively for this particular deliverable would utilize action research science
methodology mastered by Harvard professor, Chris Agyris. The dynamics of organizations and
how to accomplish change management in a way that fosters future success are clearly a part of
the specialization of public schools Kindergarten through twelfth grades. A particular site was
chosen (Figure 1.3). The chosen site serves students from Pre-Kindergarten through 12th grade

within the chosen School District. The site was chosen for the following reasons:
e It is an online learning institution
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e Serves a student population of 62,000

e Needs assistance because of their data gap (i.e. feedback from stakeholders with regards
to accountability, certainty of course benefit, more well defined organizational goals and
possible need for change).

The other virtual providers within a 60-70 mile radius include a very large national virtual
provider and a neighboring district. These schools were not asked to be a part of this study for
several reasons:

e The researcher works, and resides within the chosen School District,

e To support the local organization in its quest to gather more student experience data, this

research deliverable was a nice fit,

e Another popular virtual provider already has an exit survey for its students and therefore

does not require assistance with student experience surveys,

e Another local school district has a virtual program that is a franchise of a large online

educational provider which has an exit interview already in use.

Therefore, the chosen site was the perfect choice to collaborate, study, and create a
working deliverable in the form of a website. Discussions with the Director and Curriculum
Specialist lead to the decision to work with the site and to research what questions that needed to
asked in order to understand and learn from a component of a climate study such as an exit
survey. For this P12 institution that delivers curriculum through an online platform, it made
sense to create a professional development product that would supplement and could enhance the
site’s knowledge about its organizational climate. The site and the district agreed to accept a
suggested change management plan.

Historical Background of the Problem
15



The aforementioned site was chosen for which to create the deliverable product. Since
the change in funding to reduce the amount paid for extra period electives for virtual institutions
in 2013, the site has seen the numbers of students taking courses increase exponentially (Gartner,
2013). The funding threatened the vitality of the top virtual educational providers within the
southeastern region of the United States, but held new promise for county level programs who
invested in their own infrastructure such as the author’s chosen site. Regional virtual providers
took drastic measures. Some cut their workforce by 30 percent to brace for the adjustment and
transition of students to county programs. This is why the author was released from her
assignment as a virtual instructor, and resumed teaching within the brick and mortar environment
both as an instructor for a local high school and an adjunct virtual instructor for the chosen site.

The district chosen has attempted to adjust to the growth as well as develop a 21 century
educational experience for students. The district paid teachers on campus as well as virtual
instructors to oversee student progress. The numbers of students who began utilizing the chosen
site after the structure of payment for course completions was adopted by the state senate grew
so much, that the site climate changed. Course completions grew exponentially but, site
leadership found that there was an existing data gap. The deliverable was designed by the author
to help rectify this. In context of this organization, the deliverable targeted exit surveys for
students. The deliverable also introduces the ability to utilize resources useful for creating exit
surveys for faculty and staff as well as students.

Problem Statement and Purpose of the Deliverable

For the past few years, the District has collected survey responses from stakeholders

including faculty/staff, parents, and students through the implementation of a climate survey.

The purpose of the climate survey was to evaluate stakeholder experiences within their
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respective brick and mortar schools. There were three different climate surveys that targeted
parents, students, and faculty/staff. This was a problem for the chosen site. The climate surveys
were designed for the brick and mortar environment, not the virtual environment. The questions
evaluate collaborative experiences with other students, classroom/school safety, rigor, teacher
involvement, sports, theatre, and after school activities (if applicable). Within the virtual
environment, the primary contact teachers have with students is through introduction/completion
letters, and feedback on assignments submitted. At times, the site contacts students through text
and/or phone calls if students are not performing well or meeting expectations. Currently, there
is not a requirement for weekly or monthly contact. However, it is expected if a student is not
progressing through the course, teachers within the site are to reach out to support and improve
the student’s performance. Consequently, the minimal contact teachers are able to provide is not
utilized or accessed consistently by the students. Students may do things to circumvent such
communication efforts. They may provide old email addresses and phone numbers that have
been changed, or are not checked consistently. There are more ways to establish a relationship
with students (phone quizzes, required parent/student monthly contact); however, to this date,
current site students become familiar with the teacher through their online course,
introduction/completion letters, and assignment feedback. Although site leadership sought to
install a climate survey specific to the nature of their business, they were also interested in the
creation of a student experience exit survey. Site stakeholders spent time collaborating on the
best way to help introduce the exit survey concept to provide a collaborative experience for their
teachers, as well as serve as a source of data for future decision making. The creation of the exit
survey should also provide an opportunity for effective professional development. Site

leadership realized that the creation of an exit survey may help to drive data needs just as exit
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slips (slips given to students at the end of class time to collect formative data) help drive
classroom data for instructors. Classrooms have long been seen as a microcosm of society
(Buchanon, E., 1997), and many teachers utilize exit slips as formative assessments of student
learning (Alber, 2012). Site leadership recognized benefits to utilizing student experience exit
surveys. Other online educational institutions utilized data both for formative and summative
purposes to assist in their teacher evaluations and course effectiveness. It is reasonable to assume
that the chosen online learning site would benefit from this deliverable for those same purposes,
especially in light of district and organizational changes, as well as the challenge of continued

anticipated growth.

Historically businesses as well as collegiate institutions, and (more recently) institutions
which provide educational classes by virtual means, have been using exit surveys for the
aforementioned reasons. Businesses have been especially interested in exit interviews in order to
decrease turnover rates amongst their staff as well as keep a finger on the pulse of their
organizational culture and climate (Nigam & Mishra, 2014). Upon completion of courses, it has
been the practice of the largest providers to request exit surveys be completed by students.
Students are asked to answer questions during their course and upon completion of each course
in order to provide feedback such as (but not limited to) student experience, teacher
effectiveness, the virtual setting, and collaboration with other students. Educational institutions
such as The University of California at Los Angeles, Columbia, and Howard, along with many
others have incorporated exit surveys to measure student experiences for the same purposes. As

Argyris and Schon note in their Double Loop Learning model (1978), as well as their Change
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Theory model (1985), that ensuring longevity in any organization requires anticipating and

preparing for inevitable change.

The Higher Education Research Institute which administers the College Senior Survey on
behalf of the University of California at Los Angeles implements the survey so that the
university may connect academic, civic and diversity outcomes with a comprehensive set of
college experiences, to measure how college has impacted the senior student (HERI, 2016).
Columbia’s Office of Institutional Studies employed a Teachers College Exit Survey designed to
evaluate student experience and program effectiveness (Columbia, 2016). The results were
studied and used to provide evidence for data based decision-making. Finally, Howard
University, also incorporated an undergraduate survey for students applying for graduation
(Howard University, 2013). There are numerous examples of organizational use of student
experience exit surveys to make data informed decisions and it is the basis upon which a virtual
institution such as the chosen learning site would seek to build data. The deliverable was
designed to include several links to business exit surveys for review by the site leadership cadre
to provide a variety of questions which could be incorporated into its own exit survey. A
repository of questions was created and linked within the deliverable website to boost the site’s
viable options in the survey creation.

Organizational Context

Having one’s finger on the pulse of the climate of an organization such as the chosen

learning site is difficult to do without the proper tools to consistently, accurately, and effectively

measure that climate. The context of the product (website) in light of the larger concern of the
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organization is that it concerns itself with an element of determining climate that is largely
ignored by both brick and mortar and virtual educational organizations — the exit survey.

If budget allows, an organization such as this site may produce a climate survey to all
stakeholders or, their teachers may distribute their own surveys which can measure what site
leadership thinks will provide accurate, unbiased, and well-chosen data to help drive decisions
for the classroom. Even though the organization, such as the chosen district may have its own
climate survey, additional student exit and frequent classroom surveys should still be encouraged
as part as a consistent teacher reflective process (Stronge, 2012).

Theoretical Framework

Exit surveys within the context of the educational environment is grounded in and upon
sound change management action science, and reflective theory, such as that proposed by
Argyris and Schon (1978), Weiss (1995), Honig and Coburn (2008). The problem that the
chosen learning site is having stems from lack of data from students regarding their experiences.
Student experience is influenced by digital platform, course content, teachers, and guidance.
Other factors include site leadership, as well as external issues which may inhibit a positive
student experience such as health, overload of courses at school, family problems, and digital
difficulties with internet and computer access. The data needs of the chosen site were
established by three methods. Change theory and Reflective Theory were invaluable in allowing
the author to produce this action science final deliverable.

Other Scholarly Literature

Consistent and effective application of change theory is necessary for the effective
educational leader. Argyris and Schon (1978) advised that the best way to bring about long term
organizational goals is to look within the organization to implement action science research.
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Essentially, this method is the basis through which a change will occur within an organization.
Within the context of the site, the creation of an exit survey can help to provide information to
better answer specific questions helpful to informing future decisions. Here are some examples:
e What data can help set a precedent for a welcoming climate?
e What data can help students be honest and uninhibited in raising questions about:
o Course rigor
o Teacher Effectiveness
o Ease of learn and navigate through the Learning Management System (LMS)
O Appropriateness of Curriculum

o Degree of curriculum engagement

Weiss (1995) stipulates that researching multiple perspectives is integral to change theory as it
can contribute to multiple solutions. For the purposes of this capstone project, the principles of
change theory have been utilized throughout the application of action research in order to address
questions pertinent to the functioning of site leadership.

The chosen online learning site does not currently evaluate the student experience of their
online population. Data collected primarily includes student performance and completion of
courses offered through the site. Although this data is significant, a student experience exit
survey can answer the questions noted in the above paragraph under Change theory. Since the
site is not on rolling enrollment, leadership may capture completion percentages, and utilize
student performance to measure course effectiveness through timely data pulls. Theoretically,

however, site leadership can capture all data points to sustain growth and student/consumer
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satisfaction in addition to what they already have. There are several components to sustaining
organizational growth and customer satisfaction. A few of these include:

e The ability to stay ahead of the competition.

e Measurement of organizational climate and culture.

e The use of surveys as instruments of measuring experience of exiting faculty, staff,

and/or customers.

e Change as a continually accepted, integral component of organizational culture.

¢ Engaged management.
There is little difference between the data collected to ensure the provision of an excellent
education which will prepare the students for success in the future, and that data collected by a
business that strives for longevity. Data can be continually collected and reflected upon. It is
integral to change theory and reflective theory. A broader explanation of reflective theory
follows.

The researcher has observed that the educational institution (virtual and/or brick and
mortar) must operate continually within a reflective mindset. Educators benefit greatly when
they take time to reflect upon their curriculum, organizational culture, and climate. Without such
reflection, informed decision making may not occur. As a result, decisions that are made may
not be justified by evidence. One of the basic premises of Argyris and Schon’s (1978) action
science theory is the Reflective Theory Model that calls for consistent reflection throughout the

experiential process of action research. (See Figure 1 that follows).
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ARGYRIS & SCHON's
Reflective Theory Model

« Thinking ahead » Thinking through

* Analysing Theory Model subsequent to

« Experiencing situation

« Critically « Discussing
responding * Reflective journal

(Argyris & Schon, 1978: Schon, 1983)

Figure 1. Argyris and Schon’s reflective theory model. This figure illustrates how

reflection plays an integral role in action theory. From Time to Reflect, by

Sam Young, 2015, retrieved from http://www.samyoung.co.nz/2015/11/time-to-reflect.html.
Reflection on the action taken by leadership allows for a natural gathering of data that can
provide essential evidence to support the decision making process. Honig and Coburn (2008)
emphasize the necessity of arguments supported by evidence when focusing on school
improvement. When an organization desires to sustain organizational growth, they can
implement action research science which incorporates reflective theory throughout the action
science process. Therefore, the use of exit surveys as a component of organizational climate (in
context to attempts to perpetuate sustained organizational growth) can be an excellent application
of change management theory, and reflective practice (Freiberg, 1998). The use of action
science and reflection, overlap a great deal. Completing a proper action science paradigm

without the reflection part (Figure 2 below), if possible, would be quite arduous.
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Data

Figure 2. Action science. This figure illustrates the theory of action
Science as a path to change management.

Within the action science and reflective theory paradigms, the significant problems
within the virtual instruction system can be addressed systematically through the use of exit
surveys given to students. The proposal of an exit survey will help to address these problems
and, perhaps point to relevant solutions. Further study and an estimate of proportion is needed
to build open lines of communication between leadership, teachers and students regarding virtual
education and its importance to the future. The bottom line is that student success should be a
key factor and it exit surveys are a vital component of the action and reflective theories used
within this capstone project. One will clearly support the idea that exit surveys will help to
clarify the purpose and passion of the chosen site. The surveys may do well to provide much
needed data to help inform problems such as students who report that they did not receive
adequate benefit after taking virtual courses. With this knowledge, administrators would likely
take note and engage in steps to rectify the possible roadblocks, distractions, and/or other

elements which prevent the student from a satisfying experience.
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Ethical Considerations
As per the American Psychological Association (APA) laws, guidelines were provided
within the change management deliverable created to enable site leadership to observe the ethical
treatment of human participants. This report attempts to convey an unbiased evaluation, and
protection of the chosen site as well as the district within which it resides. All APA and
Capella University ethical considerations have been followed as the project was created and

discussed within this document.
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SECTION 2. PROCESS
Introduction

Determining the scope and parameters of a dissertation appropriate to intellectual
curiosity, background, work history, and interest was the intent. Because a true action science
study was difficult, a change management deliverable was designed to address the individual
needs of a particular institution was completed. The chosen site did not have the means by
which to implement and provide data analysis results. Additionally, the district found it a
challenge to allow the implementation of a full scale action research project. Therefore,
analyzation of policies and procedures rendered the decision to create a deliverable that would
address specific needs of the institution chosen as the research site.

A website was chosen as the change management deliverable for several reasons. First,
the institution being researched was a virtual instruction institution. The site delivers instruction
strictly over the World Wide Web. The learning management system is utilized by parents,
students, teachers, and administrators online and there is hardly a venue by which paper products
are utilized except for marketing purposes in the form of leaflets, business cards, and other
smaller items. Creating a deliverable that was presented on the same platform through which the
site provided their educational product (World Wide Web) was much faster and more efficient.

Virtual instruction has taken root over the past 20 years for delivering content to students
of various ages. Professional development is heavily dependent upon delivering instruction that
utilizes the internet. In addition to being the proper and pertinent platform, the website can be
explored independently of the creator. The site can create their own exit survey, or they may
contribute to the online repository of suggested useful questions. It is the author’s experience

that progress and ongoing development are the key ingredients for the continual improvement of
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exit surveys. The repository can be configured to allow the site, as well as other institutions, to
edit the content so that they may continue to add useful questions. This repository provides the
impetus for an exit survey project that has the potential to improve existing surveys or create new
ones. Additionally, the variables which affect an institution’s ability to financially afford
creation, implementation, and analysis of a student experience exit survey will not apply because
the deliverable makes an exit survey possible at very little to no cost to the institution. This
creative process was demonstrated by Fast Company, Inc. They featured an article by Carr,
Lidsky, McCorvey, McCracken and Wilson (2016) about Google’s newly reformed corporation
Alphabet. The most poignant challenge was Google’s attempts to stay relevant, and that in order
to do so, recognizing that innovative and revolutionary ideas constantly push the envelope of big
growth. According to Carr, et al. (2016), in order to accomplish this, a company has to be a bit
uncomfortable to stay relevant. Indeed, discomfort often leads to change. Google’s use of open
source contribution has allowed for changes to occur across many sectors of society including
science and technology.

Organizational climate measured through student experience exit surveys can accomplish
this and should be strongly considered not only by brick and mortar institutions but, by virtual
instruction institutions as well. The use of an exit survey will be an innovative and relevant
resource of data for the site that can bring about needed changes and improvements. Without
informed decision making, one is blindly leading the team thereby increasing risk, possibly
losing the ability to stay ahead of the curve and provide a relevant education. Many schools
(both brick and mortar as well as virtual) are attempting to encourage all stakeholders to invest in
the idea of having a growth mindset instead of a fixed mindset (Dweck, 2006). A growth
mindset is the belief that organizational intelligence can always be developed and increased if the
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stakeholders are supported, and belief in their abilities are consistently reinforced. This can only
happen through a culture consisting of hands on, action research inquiry methodology when it
comes to recognizing and responding to needed change. The Association for Supervision and
Curriculum Development (ASCD) stresses that action research inquiry is created by and for
those seeking to improve and/or refine their actions (Sager, 2000). It would seem that it is
impossible to have a growth mindset without an action research inquiry base; hence, any
program should consider including climate and/or exit surveys within their organizational
evaluation system for data and other purposes.
Project Design Method

Having spent five years working for a virtual school within the southern region of the
United States, the researcher was immersed in the culture and climate of the online virtual school
provider. The researcher’s employer clearly demonstrated during this time that leadership was
growth mindset oriented, forward thinking, and fiscally sound. The chosen site is a growing
virtual educational provider within which the researcher previously taught. It was discussed (at
that time) with several instructors how successful the site had been as it adjusted to the recent
exponential growth. Without delving into the legal changes, the bottom line was the local
district was gaining students, and earning more money since the district was favored by recent
government legislation. Consequently, the numbers of students who were being assigned to the
chosen site (instead of competitors) grew continually, challenging the assets of the chosen online
learning site as it had to adjust all facets to accommodate the student demand. The growth has
taken place so quickly, that the chosen site had to scramble and push the district to provide the
needed technology and monies for updating curriculum to stay relevant and ahead of the curve.

At the time, the Director of the chosen online learning site did a wonderful job at juggling the
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growth from all aspects and waited for the sluggish public system to meet the growth demands.
Over the years, all data seems to have been on point, yet, when the chosen district began the use
of a climate survey, the chosen site did not have a survey that was conducive to the virtual
environment. Since the gap was reasonably obvious, the focus regarding the measurement of
quantitative and qualitative data changed to that of meeting the data needs of the chosen site.

After several Emails and phone calls, it was decided by the researcher, the Director, and
Curriculum Specialist of the chosen online learning site that the deliverable product would focus
on exit surveys, and providing a deliverable that would help the site instructors to understand the
value of exit surveys as well as create one for their institutional purposes. This way,
organizational climate could be measured utilizing some of the questions provided by the district
climate survey and other data could be collected through the use of an exit survey. Further, the
creation of the exit survey would be minimal and efficient. A product manual was considered,
along with the creation of powerpoints and online learning sessions. This was not feasible for
the chosen site because of the time constrains of site instructors. Therefore, creating a website
that could be browsed and utilized at any time, and any place became the deciding factors for the
author.

Project Outcomes

If the eyes are the windows to the soul, so, too, are the teachers the gateway to
understanding the heart of the student. In order to truly create an exit survey that results in
relevant data that brings longevity to the chosen site, the author had to create a well-designed
website that would educate the teachers, and get the teachers involved in the process as well.
The exit survey created (or purchased) will generate the data needed and the teachers may find a

far reaching effect within their own classrooms. Teachers will have the knowledge to create
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their own classroom exit surveys from which they may be able to gather data that will be helpful
to them.

It is recognized that there are similarities between the evaluative process of construction
management and educational management. A teacher who utilizes an exit survey to measure
student satisfaction is similar to a project manager meeting with a client at the completion of a
project to rate the degree of the client’s satisfaction. Completing this process within the
reflection paradigm of a project is essential for longevity of the corporation just as exit surveys
are essential for a teacher. The quality and amount of data derived from exit surveys by any
corporation can be used to address needed changes and improvements. The exit survey for both
Construction corporations and educational organizations will provide honest and valuable
feedback, addressing issues that need to be explored and perhaps changed.

Even more so than the brick and mortar organization, the virtual institution should keep
students at the heart of everything it does and, therefore, be in contact with students frequently
through formative and summative course surveys. This is what businesses call a high touch
environment. Likewise, there must be more contact (touch) with students in order to ensure
transfer of knowledge between educational stakeholders (students, teachers, parents, and
administrators).

The problem with high touch is that the cost-sensitive reasons battle the risk-sensitive
world of administration. If it requires high touch, there is a high cost to consistently contacting
students and providing services that meet their specific needs. In this context, it is less costly to
implement a short exit survey towards the end of the course as a component of a high touch
regimen than to pay to gather qualitative data through phone contact and mailed letters. The

website deliverable instructs site administration on how to gather cost efficient data, and how to
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utilize a student survey as a component for a high touch educational experience. This can bring
about long term success.
Development Process
The deliverable product is a fully functional, social media (Twitter and Facebook)
connected website. As mentioned, a website was chosen as the deliverable because within the
context of the virtual environment, it was best to provide the deliverable on a virtual platform the
chosen site community utilizes daily (i.e. the World Wide Web). The landing home page (Figure

3) fully describes the intent of the website.

EXIT SURVEY

their online

GET STARTED!

Figure 3. Website landing home page. This figure illustrates the home page of the
deliverable product.

The website deliverable was designed to advise the chosen site of the following:
e Survey Value
e Needed Research
e Theoretical framework
e Business/ educational examples
e Current providers of student experience exit surveys
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The website also demonstrates to the user how to build an exit survey. As an additional benefit,
the website deliverable links the user to Twitter and Facebook pages entitled “Exit Stories”
where a community of online teachers and leaders can discuss process and challenges in creating

surveys.

The target audience includes administration and instructors of a virtual instruction

institution (the chosen site) as can be seen in Figure 4.

ONLINE

ia Virtual School v Blended Learning v eLeaming  Counselor Comer  ContactUs  Support v.

Experience a

Medical Leader

(386) 2316000
YourFloridaHospital.com

e
@ FLORIDA HOSPITAL
MEMORIAL MEDICAL CENTER

lets to seniors planning on attending college. Thank you all for your
succeed in college!

Figure 4. Site landing page. This is the chosen virtual online learning site’s website landing
page. From chosen site’s landing page, 2016.

The district of the site chosen currently served over 62,000 students, and employs over 7,300
faculty and staff. The district county educates these students within the district’s 45 elementary
schools, 14 middle schools, and nine high schools. The site served pre-kindergarten through
twelfth grade students who are public, charter, homeschooled, and/or homebound. Because
virtual instruction has been in demand since the early 1990s, the site’s county began a small
online learning organization. In 2011, the state’s legislature required that all high school

students must take a least one course online as part of their graduation requirements.
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Additionally, the legislature prevented brick and mortar schools from denying a student the right
to take an online course by law. This statute stipulates that all students are permitted to take
online courses towards graduation requirements and can not be denied the right to take online
courses with an online instructional company of their choosing. The site has experienced
exponential growth because of these changes over the past five years and expects continued
growth as blended classrooms become more prevalent amongst teachers in the chosen district. In
order to sustain this growth and produce an educational experience that district students are
satisfied with, an exit survey for students can be introduced and utilized by site leadership. Our
society has become more autodidactic and virtual schools can facilitate this changing population.

As mentioned previously, the site was chosen for many logistical reasons. Online
learning has become the focus of the start of the 21st century. Currently, a high touch, blended
environment is becoming the focus of the present and foreseeable future of online learning.
Because of this transition, the data collection techniques of online instructional providers such as
the site discussed should be expanded to include exit surveys that measure the student’s
experience. While online learning is ideal for some students, it can be difficult for others.
Students, in general, do not like the disconnect between classroom and teacher. Students have
difficulty finding the time in their schedules to complete coursework, and for some, the
curriculum is dull. Most local virtual institutions such as this site have not had the financial
means to support the purchase or creation of exit surveys. This is another important reason that
the exit survey website is of great value because, ironically, it cost nothing.

Student satisfaction is an ever-changing, evolving, fluid variable, and therefore difficult
to measure. Since all educational institutions are required to presented curriculum to a diverse

group of people with fidelity, it would be necessary to know what is working and not working
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with students. The chosen site does not currently have the ability to find out how students feel
about the course content, course delivery, learning management system maneuverability, teacher
contact, effectiveness and their overall experience. The website was created in order to enable
the chosen site to produce (or hire someone to produce) an exit survey specific to the needs of
their diverse online population.

Although brief explanations have been provided regarding the decision to produce a
website for the purposes of the capstone project, a more detailed description that encapsulates the
direction and reason for this study is provided here. The selection of a topic for research and
study should be grounded in the need for the information to be acquired and the researcher’s
ability to provide such. The broader outline below details both of these requirements.

Early on, character education within the climate continuum was considered. For
example, educating students about character may help improve the climate of the virtual
institution in such a way to produce more engagement, completion of courses, and increase
overall satisfaction. Since character education can be evaluated through climate surveys, the
researcher focused on the creation and usage of climate studies within the virtual instruction
environment. However, the study was narrowed. Because the researcher was not in a leadership
position with the chosen site, completing an action research study would have required resources
beyond the means of site faculty and staff. Upon collaborative discussion with site leadership, it
was decided to focus on creating a deliverable that centered upon exit surveys. The focus would
be on the value, uses, method of creation, evaluation of exit surveys, and an emphasis on
protection of participants. One area that fit site needs was a student exit survey. The chosen site
acknowledged the fact that the organization had not yet implemented an exit survey. Various
means by which the deliverable could be produced and decided the product should be either a
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paper manual or a website were considered. Because the chosen site operated strictly on the
internet, it was decided that a website was the proper venue by which to recommend a policy
change for the site. The value of a website within the professional development arena as well as
the classroom was previously understood and applied to the development process. Having
created several websites for business, educational, and personal reasons, the website platform
seemed the best choice through which knowledge about exit surveys, may be promulgated. The
challenges, however, lay in the delivery of the information. Specifically, the website structure
and content that would correlate with the project grading rubric as well as meet the needs of the
site was challenging.

A deliverable specific to the needs of the intended individual or organization can be quite
a challenge. The world wide web has an infinite source of information that can overwhelm a
website creator if the structure is not set, content not already decided upon, and (above all else
within the context of the delivery) legalities are observed. For the purposes of this delivery, the
structure of the website was a challenge as most of the content had already been thought out and
prepared before the creation of the website pages. After creating the shell of the website and
placing a small amount of content within the site, a civil engineer, and a website expert and
recent Capella graduate was consulted. The civil engineer was requested because of her insight
on infrastructure and attention to details. The website expert/Capella graduate was consulted
because of her prior website experience and knowledge of website creation, and of the Capella
capstone program, having been a recent graduate. As a result of discussions both on the phone
and online resulting in continued addition of content, it was decided to make sure the website
structure was set up to present content in easy steps, accompanied by links to pages of

explanation. The structure and design of the website would include a simple background, easy to
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find toolbar, and simple maneuverability (steps to success) as recommended by website design
examples (Young, 2011). As a rule, teachers and leadership teams do not have very much time
to spend on the learning curve. A website must be engaging and to the point in order to facilitate
user involvement and especially purchase. To accomplish this, changes were implemented.
Content was organized into two process steps which reduced content verbosity that resulted in a
more streamlined presentation of topic choices. The efforts created two things. One was an easy
to understand discussion of research. The second was a simplified presentation of how to create
an exit survey.

With regards to content, there was a concern and commitment to making sure there was a
degree of collaboration with site leadership. Although the site and researcher would have limited
time to consult with one another, it was important to reach out to the new site leadership since it
had experienced a recent change in administration. In addition, there were unique logistics in
working with the site stakeholders.

Site leadership and instructors work at two locations within the district. Those instructors
residing on the Eastern side of the district work at one of the brick and mortar high schools that
is a central location. Those instructors residing in the western side of the district meet at a
different high school that is central to their side. Since the leadership works from the East side, it
was decided to present the website here. While creating the deliverable, the Curriculum
Specialist was requested to review the website for any special needs the chosen site may be
requiring as part of a collaborative venture. Allowing the mentioned specialist to review the
website and provide immediate feedback was indicative of the relative ease instructors may find
when researching and creating an exit survey for their organization and/or classrooms. The

advisement of the specialist to ensure that the website was relevant and necessary to producing a
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deliverable for the chosen site. First, she requested to refer to virtual education providers as
virtual instruction providers as the previous name is out of date. Secondly, the specialist advised
to change the organizational name from the previous to the current. Finally, the specialist
expressed a desire to see what could be provided by the deliverable. This small interchange of
thoughts helped to ensure relevance and possible significance to site leadership.

After structure was settled upon, and content written, and confirmation of relevance, the
final step was to ensure that the deliverable met grading rubric and copyright laws. A careful
review and comparison of the grading rubric was completed. The deliverable was submitted to
a previous Capella graduate who recommended appropriate changes. Upon final review, it was
recognized that the earlier advisement had been completed and that this action increased the
value of the website presentation. Additional pages, links, and content changes to make the user
experience easy as well as complete. For example, when the website is reviewed by the site, it is
important that the website was succinct, content rich, and interesting. In addition, the pages
should be clearly referencing all research that had been done in order to create the website.
Links to other pages within the content should work correctly, and all pages had the correct
information properly linked. In summary, the website structure, content, collaborative, rubric,
and legalities were met.

The central message of the website is that of teaching users the following:

¢ Defining the use and values of exit surveys.

e Providing examples of current business and educational surveys.
e Educating participant concerns.

e Providing a repository of sample questions.

e Educating participants how to create exit surveys.
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e Providing resources to participants of companies that may produce or already have
current accessible surveys.

Reference to the earlier image of the home landing page can be seen on Figure 1. All content
was designed to increase the site leadership’s understanding of the basic foundations of exit
surveys to measure student experience. If this deliverable were a product manual, this
information would constitute the content that appears at the beginning of the manual. Therefore,
it is included in the step 1 landing page below (Figure 5). Images of the majority of pages for
reference and further knowledge about the product created are included within Appendix A and

B.
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Figure 5. Deliverable website step 1 page. This is the page of the deliverable website
that allows the site to begin discovery of why growth organizations seek to understand
their clients.
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The intention of this website deliverable includes presentation of information that addresses a
recommended change management plan addressing the site policy that there currently is no
implementation of a student experience exit survey. Delivering this information to the site
through the creation of a website instead of a product manual ensured the same learning
continuum site stakeholders access every day was being utilized. The product presents two steps
to successfully creating a student experience exit survey, and includes a sampling of research
behind the use of exit surveys, sample surveys, repository of survey questions, ethical standards
as well as helpful videos and content.
Plan for Evaluation

Several presentation and evaluative options were considered and it was decided that an
evaluation survey would be used. Since the site operates on the web, the deliverable is presented
on the web, the survey the site representatives complete should be available on the web.
Considering the purpose of the deliverable was to introduce a suggestion to change site policy
regarding evaluation of student satisfaction to include a course/program exit survey and the
utilization of an online survey is appropriate. Haslam (2008) established that online surveys are
much simpler to utilize, as well as cost-effective to facilitate across the board. Online surveys,
Haslam continues, are efficient and safe when coupled with attention to district policy and
human participant law. To gather both quantitative and qualitative data, the survey will consist
of participant demographics, ten Likert scale questions accompanied by two open-ended
questions that evaluate the perceived benefits from the website/deliverable, and provide
opportunity for suggestions of the participations on how to improve the website/deliverable
(Figure 6). Better Evaluation emphasizes that this integrated design will allow for a more

balanced review of participant opinions, and help to ensure a better understanding.
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A

Figure 6. Evaluation survey for the site. This figure is included to provide a visual

of the survey that will be used to evaluate the deliverable product.

An appointment with the leadership, staff, and faculty to review the policy suggestion, and the
website content will be made. While presenting the website/deliverable, the questions will
continually be taken as well as suggestions from the participants. Upon completion of this
appointment, a survey will be distributed to participants attending the presentation (Figure 6
above). Considering website functionality, the website will, also, be reviewed by a website
builder. All data collected will be utilized as part of a reflection process that demands

metacognitive approaches to learning in order to accomplish long term effects.
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SECTION 3. APPLICATION
Introduction

Taking the broad historical view of the educational system in the United States, the
application of change agendas and programs has been, at best, limited to fractious results. One
example is the success/failure of the No Child Left Behind Act (NCLBA). There are many
educators across the United States who view it as having hampered educational progress. On the
other hand, there are many educators who believe in some ways the NCLBA set valuable overall
school evaluation standards that had not been set before. Although the change that resulted from
the NCLBA continues to elicit strong opinions, it still brings about some changes American
society has needed. In light of the continual transmogrification of society, the educational
institution (virtual or brick and mortar) has increasingly taken on many additional
responsibilities. For example, fewer and fewer parents are able to invest enough time with their
children because of the changing complexities in the learning process. Another complaint often
expounded by parents who are trying to help their children is the difficulty in learning common
core mathematics.

Educational institutions have been and continue to be led by change managers. These
managers are constricted to varying degrees by laws, vaguely interpreted regulations, and
challenging budgets. These change managers are forced to find out of the box forward thinking
individuals who design methods by which their organizations can meet the demands of change.

Statistical studies show that the United States must continue to bring much needed change in
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order to meet the demands of an increasingly competitive educational world climate. Statistical
studies abound showing that the United States spends more money per student than almost any
other nation but ranks quite low in math and science skills when compared with the nations that
spend so much less per student. Further discussion of these educational statistics will follow
later.
Relevant Outcomes and Findings

From the beginning of the capstone project, application of work and findings has been
present within this process. Methods used in applied research are geared toward application of
knowledge for finding practical solutions to specific problems. In contrast, pure research or
science is work done in the pursuit of new knowledge. One might argue that pure research
provides the foundation for the application of practical, useful projects, methods, and ideas that
may become functional in the here and now. Certainly providing a deliverable, a here and now
tool for administrators, teachers and students meets the definition of application research.

Noteworthy is how the capstone project applies to the stakeholders, i.e. parents, students,
teachers, and administrators. Teachers are at the heart of the educational process. The level of
their competence, motivation, and dedication is critical to the success of the rapidly changing
educational domain. Their inimitable role in formulating the changes and new direction in
education must never border on a fortuitous involvement.

In applying the findings of any research, the data must be from a reliable source and
provide valid information. For example, the National Assessment of Educational Programs
(NAEP), a reliable source, provides valid data regarding the disparity between their objective

findings and state self-reports (51 unreliable sources rendered invalid information) (see Figure

44



7). The cause of this discrepancy is most likely related to state/federal funding being contingent

upon meeting proficiency standards to keep the needed funds flowing.

Are States Telling the Truth About Reading?
MNational Assessment of Educational Progress (NAEP) vs State Self Reports
Reading: Percent Proficient at Grade 4 (2013)
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Figure 7. NAEP state self reports. This figure indicates the disparity in the self reports of the
states as compared with the report of the NAEP. From NAEP state self reports, by the
Educational Consumers Foundation, 2013.
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A limitation of the study is that the deliverable (website) will be only as reliable and valid as the
data provided by the respondents. To ascertain trustworthy data, efforts were directed at making
the website responses:

e Non-threatening

e Voluntary

e Anonymous

e Logical

e FEasy to Understand

e Interesting

e Focused

e No hint of right or wrong answer

e Inviting format

e Pertinent to their role as stakeholder

e No motive to misinform
As a result of the aforementioned, it was considered, under the guise of the capstone format, to
be providing as reliable and as valid information as can be obtained with this website.
Additionally, the website becomes an on-going format for others to expand and improve the
original representation.

Application and Benefits
The application to current stakeholder respondents has faced validity as the concomitant

data materializes, the website transformation will enhance the original work, thereby helping the

stakeholders to understand the efforts of others and assist their own learning process directed at
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the improvement of our enormous interlocking educational efforts. We can move the fair to
good, the good to even better, and the best becomes only a temporary improvable condition.

Not only is further research desirable, the needed improvements in education demand it.
A blend of competition and cooperation is needed to bring about the optimal changes. Change
has been the hallmark of America’s progress. Two hundred years ago it was said that it is not the
strongest of the species that survive, nor the most intelligent, but the ones most responsive to
change. In fact, a changing America has brought about the capacity and desire for improvement
throughout our history. This bright light of change has dimmed in recent years. Our leadership
should not allow us to fall even further behind while other nation’s leaders are making quantum
leaps forward with less resources.

This change oriented mentality, so important in America’s history, has made America the
greatest nation on earth in almost every way except basic education. However, even the greatest
nation can have blind spots. America has a serious problem competing in the global educational
arena as documented by the studies cited in this project.

In 2016, the United States has seen a great deal of globalization since the advent of the internet.
Since the progressive era of the early 20™ century, third world countries such as China and India
have been competing vigorously for industrial expansion in their countries. This level of
competition had not been seen before. In previous centuries, imperialists warred over land and
wealth. Currently, the mass development and production of technology is the focus of the
competition. America’s major response to the growing technological and scientific skills in
other nations has put a focus on science, technology, engineering, and math (STEM). The
question becomes “is this an adequate response?” Some change agents believe that increasing
the spending on education will bring about additional necessary changes that will allow
American students to become more competitive. Throwing money at education has not worked
in the past (Figure 8). We spend more than most every nation on earth. “What will be different
now” is a question that needs to be answered before we go down this path. Answering these
questions would be good for future research, but is beyond the scope of this project. However, it

is obviously true that the brick and mortar approach by itself is not producing the results that
would allow America to reclaim a leadership role in world class education.
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INSIDER
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$15,108 MNote: Spending represents private and public expenditures for elementary and secondary
(includes pre-elementary funds) education in 2007, the most recent year for which data is available except for Greece (2005)
and Turkey (2006.) Spending is represented in 2010 U.S. dollars.
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Figure 8. Educational spending per pupil (NCE & OECD, 2007). This figure is

included to illustrate how the United States is one of the leading countries in per pupil
educational spending. From Education Spending Per Pupil, Selected Countries — 2007, by the
National Center for Education Statistics, Organization for Economic Co-Operation and
Development published http://www.businessinsider.com/greg-ferenstein-suitsy-review-2015-5
2015 by Business Insider.

The National Center for Education (NCE) reported in 2007 that America was fourth in the world
in per pupil spending. More recently in 2012, the NCE reports that the United States has moved
into third place (Figure 9).
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Figure 9. Annual expenditures per full time student (Kena, et al., 2016). This

figure illustrates how the United States compares to other leading countries in
expenditures for students. From The Condition of Education by Kena, et al., 2016.
Retrieved from http://nces.ed.gov/pubs2016/2016144.pdf.

The funding for education is present within the United States and representative of a

commitment of our country to help our students succeed. Yet, the United States continues to be
challenged by the fact that our students are outperformed by other countries, for less money perr
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student, in heavily valued areas such as math and science. (Figure 10).
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Internationally, U.S. Stands in Middle of Pack on Science, Math Scores

Average scores of 15-year-olds taking the 2012 Program for International Student Assessment
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Figure 10. Program for international student assessment scores (DeSilver, 2012).

This figure illustrates how the United States compares to other leading countries in

science and math scores. From the Program for International Student Assessment Scores by
DeSilver, 2012. Retrieved from http://www.pewresearch.org/fact-
tank/2015/02/02/u-s-students-

Change in the 21* century is swift, harsh, demanding, and sometimes a blessing. Change has the
ability to lift up or totally destroy an organization. Being an effective change manager (leader)
requires decision making that is evidence based (precepts of the NCLBA) and focuses on
organizational culture and climate. Change has far reaching effects. Intuitive change managers
focus on fostering an organizational culture of learning, a growth mindset, a diverse, inclusive,
and equitable population. The manager’s learning organization must recognize the consistency
of change and that it must be measured, evaluated, analyzed, and reflected upon through
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consistent methodical, sometimes unconventional means such as climate and/or exit surveys.
Within the educational organization, the requirement of administrators to be effective change
managers as described above is just as imperative to ensure financial longevity and, more
importantly, to prepare students for future decision making of their own. Daily, educational
leaders act as these change managers and attempt to establish clear guidelines. However,
gathering/tracking, measuring, evaluating, and reflecting upon the established guidelines and
ensuing change is difficult at best because of staff limitations and financial limitations.
Therefore, the type of product was evaluated and consideration was given to what product could
outline a policy change of which the chosen site and the virtual industry could benefit.

The focus was the student being the center of all educational thought. How could change be
brought about to the thousands of students who are completing courses yet, somehow feeling
unfulfilled and unprepared for life after high school? Leal (2015) reported that fewer than half
of all high school students across the country felt prepared for college and future careers. In the
College and Career Readiness Survey conducted by YouthTruth, Fermin advises all Americans
to consider the fact that students do not believe teachers are teaching courses they need to be
successful after graduation. The National Center for Public Policy and Higher Education
(NCPPHE) consistently informs educational leadership that high school students are not
prepared for collegiate expectations (2010). Given the fact that millennials have been among
those who were rewarded for insubstantial efforts, there is what the NCPPHE reports to be a
large readiness gap (Figure 1.11).

Figure 1: The Readiness Gap by Institutional Sector

Selective
four-year

Highly selective institutions require high school diploma + college-prep
curriculum + high grade-point average + high test scores + extras

10%

® Less selective institutions require high
= school diploma + college-prep curriculum Less
E | 30% | + usually a combination of grade-point selective
E average and/or test scores (but lower than four-year
"'E“ most selective institutions)
2
8
% Nonselective (open-
€ | s0% access) institutions Nonselective
2 require  high school fwo-year
§ diploma

0% Percentage of Students College Ready —— 100%

Figure 11. The readiness gap by institutional sector. This figure illustrates the fact

that there is an increasing college readiness gap of high school students. From The Readiness
Gap by Institutional Sector by the National Center for Public Policy and Higher Education, 2010.
Retrieved from http://www.highereducation.org/reports/college readiness/gap.shtml
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It is evident that colleges that are highly selective will attempt to choose the best and the
brightest whose readiness gap is minimal as compared to the larger population whose readiness
gap is quite large.

Target Audience

It is strongly believed that this report requires further study. It did, however, influence
the decision as to what would help the chosen site decrease the readiness gap for its students. It
was important to know how the site could ignite change in the virtual world as it sought to put
the student first. Since the researcher has been in both the brick and mortar environment as well
as the virtual environment, the focus of how to engage students was the foremost concern. What
better way to put the student first than to involve his or her input in the change and evaluation
process? In essence, the question becomes “what do students think would decrease the readiness
gap?” Therefore, the it was decided that the site and other virtual providers may possibly benefit
from a policy change.

Institution/Setting

Since the chosen site is based upon a website platform, the organization can readily analyze the
data. The fact that the site has an information technology team of only two was recognized. In
addition, the administrative staff includes a Coordinator, a Curriculum Specialist, two
Counselors, and one resource teacher. They are joined by 24 instructors and four support staff
workers. To be able to strongly gather and analyze curriculum, teacher, and student data, the site
is attempting to think outside the box. The site looks for ways to accomplish the necessary tasks
with limited resources. The deliverable website allows for the site to do just that. The website
offers opportunity for the site to measure the student experience unlike it has ever been
measured. The implications for the use of such a survey, as previously described, are far
reaching. If the site chooses to include an exit survey in their policy, the change that all virtual
learners are looking for may find its home within the chosen site. As a learning and growing
organization, the site is looking to be the agent of change in virtual instruction and an
organization that drives technology in the classroom. In addition, the use of an exit survey to
gather student experience data will help to answer questions regarding the following:

e Inclusion
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e Diversity

e Equity

e Forward thinking

e Rigorous curriculum
e Community

e Support

e Security

e Exponential growth

The chosen site should benefit from the utilization of the exit survey to measure the student
experience ensuring future organizational and student preparation success.
The deliverable website will provide the research and resources for a smaller virtual organization
such as this chosen site to create and analyze a measure of the climate of their classrooms by
teacher and administrative collaboration in a process that should culminate with the successful
completion of an exit survey which meets the needs of their stone institution. The deliverable
website is specific to the P-12 specialization and addresses the site needs with the added benefit
of being able to create their own exit survey. The chosen site can use an exit survey to gather
data for purposes outlined above. Additionally, the site may use this website to allow for a pure
action research project implementation. The action research project which utilizes exit surveys
within the P-12 institution allows for the true reflection component within the action research
paradigm. The action research project (Argyris, Putnam, & Smith, 1985) first identifies the
questions for the research that are needed, defines and implements a sequence of acceptable
change(s) that may solve the problem in order to bring about desired results (i.e. 80% passing
rate), tracks the data as it is collected, analyzes the results, and reflects upon the outcome. This
method of inquiry, unlike the scientific method, provides for checks and balances throughout the
data gathering procedure and the observation and analysis of that data. A valuable feature of
action research is that this method of inquiry allows for frequent changes in methodology as a
result of changes that occur during the process of discovery. Without doubt, the exit survey is a
true instrument of action research.
It is typical for an organization with a growth mindset to search and live by data in order to either
respond to, or anticipate change. Understanding change, being able to adapt to change, prepare
for change, and possibly make change are just a few of the main components of change
management theory that dictates how leaders can be effective.
If effective leadership and management includes the recognition, anticipation, and possibilities of
change, the deliverable website provided this needed insight through the introduction of an
answer to the question which requests the site to produce information about student satisfaction.
Beyond the Local Setting
More specifically, the researcher asks the site to understand the value of exit surveys and
challenges it to change its policy. The current policy does not include the surveying of students
except through the use of the chosen site’s district Climate Survey which, in many ways, does
not apply specifically to the students. Changing the policy would mean creating an exit survey
that targets the site’s student experience. The use of the exit survey on an organizational level
may inspire/encourage teachers to utilize a student experience survey within their own
classrooms. For example, teachers may utilize the website for a mid-course survey, and/or
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parent survey. Such surveys are not currently being implemented. The chosen site is genuinely
interested in the student experience exit survey for various reasons such as curriculum
effectiveness, curriculum rigor, climate, and teacher performance, among other things mentioned
previously.

The preponderance of literature review indicates that it is no secret that leadership has
increasingly been held accountable for the success of their students. Although the debate
continues on how to measure the effectiveness within the confines of uncontrollable factors
(Kruger, Bosker, & Witziers, 2003), the fact remains that if leadership captures a complete
picture through the action inquiry process (which includes climate and student experience exit
surveys), they will have a cost effective and efficient method to gather much needed tools to
create the organizational change being pursued. Obviously, the more effective teaching
strategies will result in more beneficial results from exit surveys and exit surveys can improve
teaching strategies. This functional partnership along with student input can reduce the
aforementioned readiness gap and can leave students feeling more prepared for their career
direction.

Implications for the Professional Specialization
Leadership of P-12 virtual instructors around the world consistently gather data to find out the
most successful teaching strategies. They may consider exit surveys as a solution to filling any
number of identifiable data gaps. The deliverable website explains how to obtain or create such
a survey. It is recognized that changing the future of education may, indeed begin with letting go
of the Cold War Era of thinking that held tight to classroom authoritative power. Children were
to be seen and not heard. Improving classrooms by embracing stakeholder input through
classroom surveys and exit surveys will result in a global increase in overall rigor of education.
From the smallest classroom to the largest university, the common denominator is stakeholder
participation.
Recommendations

Most online educational providers do not have existing exit surveys and need a product that
teaches them the value, as well as how to create an exit survey specific to their needs. The
challenge to get inside the head of the most important stakeholder -the student- within the
educational system is daunting and expensive for any educational institution. Exit surveys can
be the key.

Thinking outside the box as to how to do this efficiently and effectively is one of the

ways that leadership can be successful at managing inherent change. The use of cost-effective

55



surveys should be strongly considered by leadership. Therefore, an exit survey was chosen to be
the deliverable the chosen site may be able to utilize in order to address their specific data needs.
Conclusion

The more people are involved in crafting the future of education, the greater the prospects
for intelligent and appropriate change. Our system in the United States must move forward at an
accelerating pace. We cannot drift further behind other nations. Our direction must change if we
are to continue being the leader of the free world.

Satchel Page of baseball fame was quoted saying “Don’t look back. Something may be
gaining on you” (Roberts, n.d.). More than 25 nations have not only gained on us, but have
passed us. Educators, parents, students, administrators, and politicians, unfortunately, took this
adage to heart. Lack of hindsight has resulted in the absence of foresight and our competitive
edge has dulled.

A format, like the website created, is only a stepping stone in a forward direction, but it is

in the right direction!
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APPENDIX A
Student Experience Exit Survey Page

STUDENT EXPERIEMCE EXIT SURVEYS

Organizations That

Work

Virtual Organizational Climate and the Exit Survey
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APPENDIX B
Understanding organizational climate, culture, and stakeholder data page

Climate, Culture, and

Stakeholder Data

Virtual Organizational Climate and the Exit Survey
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Student Experience

What was YOUR
student's f
experience?

Stugient Experisnce a5 an ntaqra! Part of Climats WIhiT the Context ofa Learning Grpsnizafion

And the Stugent Experience ot Survey.

Enckbo Seps { and 2 Climate, Cuthure and
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Website Page Student Experience. This is included to
provide a visual for the reader to see the content of the website that encourages the
online institution to value the student experience as it seeks to grow and stay ahead of

the competition.
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Creating Your
Exit Survey

to Measure
Student Experience

An Excellent
ience Exit Survey
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Website Page Creating Your Own Student Experience Exit Survey. This
is included to provide a visual for the reader to see the content of the website that
centers on introducing the site to understanding how they may either purchase or create

an exit survey that meets the needs of their institution.
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Research Behind Exit

surveys

Research

Website Page Research Behind Exit Surveys. This figure is included to
provide a visual for the reader to see the content of the website that explains to the site

leadership the why behind the use of exit surveys.
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Exit Surveys in

Education

Sample Student Experience Exit Surveys

Florida Department of T

Education Student Exit (L = j FLORIDW. LN IRTMENT 08
Survey. “
O M Jar Ohio Department of
th | Education Teacher Exit
Survey.

Battelle For Kids Student

Experience Survey -
- STUDENT

Callep Student Poll

Tripod Survey 12,
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Website Page Exit Surveys in Education. This figure is included to
provide a visual for the reader to see the content of the website that provides examples

of current exit surveys being utilized by educational organizations.
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Exit Survey Examples

in Business
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Website Exit Surveys in Business. This figure is included to provide a
visual for the reader to see the content of the website which provides examples

of current exit surveys being utilized by business organizations.
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Creating an Exit

Survey

Creating An Exit Survey. This figure is included to provide a
visual for the reader to see the content of the website that instructs the participating

site on how to create or purchase their own exit survey(s).
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Implementing and
Evaluating your

Student Experience
Exit Surveys

Implementing and Evaluating your
Student Experience Exit Surveys
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Implementing and Evaluating Your Student Experience Exit Surveys.
This figure is included to provide a visual for the reader to see the content of the
website that instructs the participating site on how to implement and evaluate their

exit survey(s).
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Ethical Standards to
Guide the Exit Survey

Process

Ethics to Guide You as You Create!
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Ethical Standards to Guide the Exit Survey Process. This figure is
included to provide a visual for the reader to see the content of the website that instructs
the participating site of the ethical standards that should be adhered to when creating,

implementing, and evaluating their own exit survey(s).

STUDENT EXPERIENCE EXIT SURVEYS

Website Navigation. This figure is included to provide a visual for the

Participating site how to navigate between pages of the deliverable website.
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STATEMENT OF ORIGINAL WORK

Academic Honesty Policy

Capella University’s Academic Honesty Policy (3.01.01) holds learners accountable for the
integrity of work they submit, which includes but is not limited to discussion postings,
assignments, comprehensive exams, and the dissertation or capstone project.

Established in the Policy are the expectations for original work, rationale for the policy,
definition of terms that pertain to academic honesty and original work, and disciplinary
consequences of academic dishonesty. Also stated in the Policy is the expectation that learners
will follow APA rules for citing another person’s ideas or works.

The following standards for original work and definition of plagiarism are discussed in the
Policy:

Learners are expected to be the sole authors of their work and to acknowledge the
authorship of others’ work through proper citation and reference. Use of another person’s
ideas, including another learner’s, without proper reference or citation constitutes
plagiarism and academic dishonesty and is prohibited conduct. (p. 1)

Plagiarism is one example of academic dishonesty. Plagiarism is presenting someone
else’s ideas or work as your own. Plagiarism also includes copying verbatim or
rephrasing ideas without properly acknowledging the source by author, date, and
publication medium. (p. 2)

Capella University’s Research Misconduct Policy (3.03.06) holds learners accountable for research
integrity. What constitutes research misconduct is discussed in the Policy:

Research misconduct includes but is not limited to falsification, fabrication, plagiarism,
misappropriation, or other practices that seriously deviate from those that are commonly
accepted within the academic community for proposing, conducting, or reviewing
research, or in reporting research results. (p. 1)

Learners failing to abide by these policies are subject to consequences, including but not limited to
dismissal or revocation of the degree.
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Statement of Original Work and Signature

I have read, understood, and abided by Capella University’s Academic Honesty Policy (3.01.01)
and Research Misconduct Policy (3.03.06), including Policy Statements, Rationale, and
Definitions.

I attest that this dissertation or capstone project is my own work. Where I have used the ideas or
words of others, I have paraphrased, summarized, or used direct quotes following the guidelines
set forth in the APA Publication Manual.

Type

Learner name
and date Rebecca L. Sampson  7/12/16/2016

Mentor name
and school Dr. Jeffrey Rector Capella University
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